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Bu tez, kavramsal metafor kurami ve etimolojik ayrintilandirma teknigi uygulanarak,
deyimsel ifadelerin daha iyi anlagilmasi ve akilda kalmasinda kuram ve uygulamayi bir
araya getirmeyi amaclamaktadir. Metaforlarin diislince ve kiiltiiriimiizii sekillendirmedeki
yayginlig1 bir gergektir. Dilsel metaforlar i¢in kaynak alan olarak islev gorebilecek birgok
yasam alani arasinda, sporla ilgili metaforlar kuskusuz, anadili konusucularinin diinyaya
iligkin algilarimi ve algilarini nasil yansittiklarini kolayca anlamak i¢in biiyiik bir kaynak
alandir. Bu caligma, kavramsal metaforlarin yabanci dil baglaminda deyim Ogretiminde
kullanilmasinin etkilerini aragtirmak ve sporla ilgili metaforlarin Tiirk 6grenciler tarafindan
nasil algilandigimi belirlemek icin yapilmustir. Ingilizceyi etkili kullanmada Ingilizcede
bulunan spor metaforlarini, birinci dili Tiirk¢e olan ve Tiirkiye'de Tiirk kiiltiirel ge¢gmisine
sahip olan konusucularin anlama becerisini belirlemeyi amaglamistir. Kavramsal metafor
teorisi hakkinda agiklamalar, gorsel videolar ve imgeler, ve spor deyimlerinin kdkenine
iliskin kiiltiirel aciklamalar yoluyla deney grubuna deyim o6gretiminin, kontrol grubuna
yalnizca geleneksel yontemler yoluyla (6rnegin, ezberleme yoluyla) deyim 6gretiminden
daha etkili olup olmadigini belirlemek amaciyla, deney ve kontrol gruplarinin deyimleri
anlama ve akilda tutma oranlar1 karsilastirilmistir. Bu c¢aligmada hem nicel hem de nitel
arastirma araglar1 kullanilmis ve bu uygulamanin dil 6grenenlerin metafor farkindaligi ve
deyimlerin anlamini1 kavramadaki basaris1 lizerindeki etkisi On-test, son-test, gecikmeli
son-test ve anketler kullanilarak degerlendirilmistir. Elde edilen sonuglar, girdilerin
tyilestirilmesinin, c¢esitli gbrsel uygulamalarin ve yenilikci metafor Ogretimi
malzemelerinin gelistirilmesinin 6grencilerin metaforik dili fark etmelerini arttirdiging;
o0grenme ve akilda tutma siirecine biiyiikk Ol¢iide yardimci oldugunu; ve hatta metafor
farkindaligini gili¢lendirdigini ve deyimsel ifadeleri anlamada etkili oldugunu gostermistir.
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Bu bulgu, deneygrubu kontrol grubundan daha etkili performans gosterdiginden, yabanci
dilde deyimleri 6grenmek ve 6gretmek icin ek bir yol olarak kavramsal metafor konumunu
giiclendirmistir.

Anahtar Kelimeler . Spor  Deyimleri, Kavramsal Metafor, Etimolojik

Ayrintilandirmalar, Yabanci Dil

Sayfa Adedi - 140
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ABSTRACT

This thesis aims at bringing theory and practice together for learners' understanding and
retention of idiomatic expressions, by applying conceptual metaphor theory and
etymological elaborations technique. The pervasiveness of metaphors in shaping our
thoughts and culture is real. Among many domains of life which may act as source
domains for linguistic metaphors, sports-related metaphors undoubtedly are a great source
domain, in order to easily understand the way native speakers reflect their perception and
conception of the world. The present study was carried out to explore the positive impact
of using conceptual metaphors in teaching idioms in a foreign language context and
ascertain the Turkish students' perceptions of sports-related metaphors. It aimed to
establish the roles that understanding of English-based sports metaphors plays in the
effective use of English by speakers whose first language and who have a Turkish cultural
background in Turkey. The comprehension and retention rates of the idioms by the
experimental group and the control group were compared to determine whether teaching
idioms to the experimental group through conceptual metaphor theory explanations, videos
and images, and cultural clarification on the origin of sports idioms is more effective than
teaching the idioms to the control group through the traditional methods only (for example,
through memorisation). In this study, both quantitative and qualitative research tools were
used and the influence of this implementation on the awareness of language learners’ on
metaphor and successful meaning understanding of idioms is evaluated by the use of pre-
post-, delayed post-tests and questionnaires. The results obtained showed that the students'
awareness of metaphorical language was increased by input enhancement and varied
application of visuals and development of innovative metaphor teaching materials. It
helped the process of learning and retention and even strengthened metaphor awareness
and increased success in understanding sports-related idiomatic expressions and
metaphors. This finding strengthens the position of conceptual metaphor as an additional
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tool and a new window for learning idioms in a foreign language both in teaching and
learning, as the experimental group significantly outperformed the control group.

Key Words : Sports Idiomatic Expressions, Conceptual Metaphors, Etymological
Elaborations, Foreign Language.
Number of Pages  : 140
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CHAPTER 1

INTRODUCTION

1.1. Introduction

Mert was ready for the major leagues. He knew that he could step up to the plate. He was
not going to strike out. He wanted to hit a home run. He knew that this job would be more
difficult than the last one and he could be thrown a curveball. Mert touched base with his

supervisor and covered all the bases.

Understanding the above short text is not very difficult for a native American English
speaker since the baseball idioms used are common in everyday communication.
Moreover, if a native speaker is asked to identify where these idioms have originated from,
chances are the person would be able to identify the source as baseball, which is one of the
most popular sports and common pastime activities in America. The frequency of the use
of idiomatic language in English presents a particular challenge to English language
learners. Imagine a recent immigrant from Turkey being confronted daily with idioms
derived from sports with which they may have no familiarity. Since English, just like any
other language in the world, is a language rich in idiomatic phrases that are commonly
understood and used, there is a practical need for non-native speakers, and particularly
English Language Learners (ELLSs), to find ways to readily comprehend and retain
common idioms. What information might be helpful to decipher the meanings of English
idioms in general and English sports-related idioms in particular? Would it be helpful to
know that the original meaning of hit a home run is derived from the sport of baseball?
Would it be helpful to be aware of the metaphorical nature of idioms? Would it be helpful
to know that many idioms are culture-specific and that American idioms are often derived
from sports? Could a non-native speaker decipher its idiomatic meaning without explicit
1



instruction on the idiomatic meaning by the help of Conceptual Metaphor (CM)? The
purpose of this thesis is to address many of these questions and to find some practical and

helpful answers.

The pedagogical implications and useful findings of some researchers on the pivotal role of
metaphors in foreign language teaching and learning have opened new windows for both
foreign and second language learning and teaching. According to Beck (1982), the
conceptual system of Lakoff and Johnson (1980) has had a productive effect not only in
education but also in the study of language and understanding of culture. Boers and
Demecheleer (1998), have emphasized the vital role of raising learners’ metaphor
awareness for vocabulary teaching in English by applying the cognitive metaphor theory.
In her arguments, Littlemore (2001) asserted that metaphor is ubiquitous in most of the
areas that language learners require to utilize, comprehend or discover. Cameron and
Deignan (2003) confirmed that one important factor in shaping children’s acquisition of
languages and deepening their understanding of idiomatic expressions is the metaphor.
Littlemore and Low (2006) pointed out that the importance of metaphor in acquisition and
comprehension of vocabulary is so central for the understanding of the connotative

meanings, which are more frequently used than denotative meanings of words.

The cognitive study of metaphor by most of linguists and researchers has been claimed to
have a great impact in the cultivation of language teaching. Lakoff (1999), after many
experiments, states that “The focus of metaphor study should be put on the investigation of
the cognitive function of metaphor in language learning and teaching” (p. 89). Littlemore
(2001) points out that “A comprehensive study of metaphor, ranging from the theoretical
study to their application to language teaching and employing the findings in cognitive
linguistics in language teaching is one of the main focuses and trends of the modern study
of metaphor” (p. 223). Guerrero and Villamil (2002), suggest that teachers of either foreign
or second language might use metaphor as a means of increasing awareness and critical
learning. They affirm that teachers need to have the awareness of the powerful influence of
metaphors in shaping educational attitude and focus on examining the extent to which

these metaphors mirror their beliefs.

Metaphor, which lies at the heart of human communication and thought, has been
distinguished as an important part of language use since the time of Aristotle, and still

today there is a large body of work in research on the complexity of metaphor. What is

2



perhaps more fascinating about metaphor is that, despite decades or even centuries of
research into this aspect of language production and use, there are still a number of
questions that remain unanswered, and if answered there are various, since the definition of
metaphor varies greatly according to perspective and there is no fixed or agreed
explanation on it. It is quite difficult to easily mention a widely-accepted definition from
the literature about the nature of metaphor. “[R]esearch on metaphor is now as
multidisciplinary, and interdisciplinary, as perhaps any topic being studied in

contemporary academia” (Gibbs, 1994, p. 69).

The question of whether metaphors are considered to be a matter of language or thought or
both is crucial to any discussion in foreign language learning and teaching. In the
traditional view, “metaphor was deemed to be a figure of speech, matter of language,
linguistic phenomenon, fancy speech or something ornamental restricted to poetry. Until
the 19th century, metaphor was treated to be largely literary, divorced and isolated from
the language of communication and the study of that was confined to rhetorical
perspective” (Lakoff, 1987, 1993; Lakoff and Johnson, 1980). However, “Near the turn of
the 20th century, the study of metaphor encountered a drastically intensive movement from
a purely figurative device to a matter of thought and understanding and a fundamental

aspect of discourse programming” (Pollio, 1977).

Over the past decades, the deficiencies and limitations of traditional views have been
compensated by many models and theories. Among these frames, the most influential one
has been the ‘conceptual metaphor theory’ by the linguist George Lakoff and his colleague
Mark Johnson. In their view, “our ordinary conceptual system is basically metaphorical,
then the way we think, what we experience, and what we do every day is much a matter of
metaphor” (Lakoff & Johnson, 1999, p. 3).

Metaphor is no more looked at marginally, rather, “it is at the very heart of everyday
mental and linguistic activity” (Harris, 1981, quoted in Lantolf, 1999, p. 42). Therefore, as
a result, the past three decades have witnessed a rebirth for metaphor research in different
disciplines and metaphor has been highlighted by many researchers and has received a
great deal of consideration by many linguists, philosophers, and psychologists.
Nevertheless, its importance and necessity in the teaching of both foreign and second

language, the design of teaching materials and their use can be studied further.



According to Lakoff and Johnson’s point of view, “A metaphor is a figure of speech in
which a word or phrase is used to express something it does not literally denote and the
essence of metaphor is understanding and experiencing one kind of thing in terms of
another” (1980, p. 5). The study of metaphor and its impact on language learning and
teaching have been so profuse that it has become an indispensable part and instructors have
been more aware of its significance. Since the late 20th century there have been plenty of
proposals and systematic theories on metaphorical thought, cognitive sciences, and ELT.
Metaphor has witnessed an outstanding shift chiefly within the cognitive approach and the
connection of metaphor to language teaching and linguistics has grown into one of the
most important fields of research.

There are numerous books about metaphor, but ever since the famous book Metaphor We
Live By, written by George Lakoff and Mark Johnson in 1980, metaphor has taken its
decent place in the analysis of human cognition and language. Their book has been
regarded as a systematic challenge towards traditional views. Since the conceptual or
cognitive metaphor theory puts principal importance of thought over language, it is evident
that metaphor has primacy of cognition over language. Lakoff and Turner (1989, p. 127)
claim that “metaphors have the power of entailments that put in order our experience and
form essential realities.” They illustrate this by basically taking concepts apart
linguistically and enlightening their underlying metaphorical structure.

In the analysis and evaluation of this thesis, Conceptual Metaphor Theory (CMT
hereafter), a model as proposed by Lakoff and Johnson (1980) and etymological
elaborations, which has some useful elements for better understanding and retention of
idiomatic expressions will be used. Lakoff and Johnson argue that metaphors, as found in
text and speech, are manifestations of underlying conceptual structures (conceptual
metaphors) in our minds and that these metaphors are necessary for us to be able to grasp
and relate to abstract concepts in the world around us. Under this approach, metaphor is
not only an integral part of everyday communication but also constitutes an important tool
that helps gain understanding of the surrounding world. The essence of CMT consists in
the perception of one thing (target domain) in terms of another (source domain). Target
concepts are typically abstract and less familiar areas of experience, whereas source
concepts are connected with specific and well-known fields. Sources and targets also entail

the existence of mappings; a set of correspondences that hold between the source and
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target. In other words, understanding metaphors entail “the activation of whole situations
or frames” (Aitchison 2007, p. 151).

1.2. Statement of the Problem

Learner types and their proficiency levels, cultural discrepancies, transparency, the format
and use of material, as well as the teaching methods, are among some of the main factors
that interplay in the actual processes of teaching and learning the metaphorical language,
and they mutually influence each other. In recent years, an emerging theme in Second
Language Teaching (SLT) has been “ the degree to which L2 learners acquire the capacity
to express themselves in the target language (TL) using culturally appropriate figurative
language” (Danesi 1994, p. 88).

Most attempts in foreign language teaching have been directed towards the improvement
of linguistic and communicative competences. Good mastery over grammar and a certain
level of communication have been achieved in training L2 learners. However, “there is
something still not quite apparent in the actual L2 learner discourse, something that goes
beyond grammatical and communicative proficiency, i.e. something that cannot be
explained in precisely grammatical and/or communicative terms” (Danesi 1992, p. 186).
Despite showing a high degree of verbal fluency in any discourse, L2 learners seem to
suffer from the lack of conceptual appropriateness which results in a misconception or
unnatural communication. That is, the learners communicate verbally or orally with the
standard structures and rules of the TL but thinking and analysing in the frame of their
mother toungue’s conceptual system, as carriers of their own L1 concepts to express
themselves or communicate can lead to misunderstandings or hindrance to communication.
When L2 learners’ concepts are in harmony with the TL and its natural and appropriate
cultural nuances, which is rare in most of the cases, everything goes smoothly, otherwise
using L1 unique concepts to express it in L2 which has a totally different language form

and conceptual system would definitely cause serious problems.

Being competent only in semantics and syntax of any language does not guarantee a full
mastery of that language. According to Danesi (1992) “Metaphorical competence (MC) is
as crucial as the linguistic and communicative competences since it is tightly linked to the
ways in which a culture organizes its world conceptually. Not only thinking and acting are

based on this conceptual system, but in large part communication as well” (p.165). Besides
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the importance of MC in naturally organising and shaping any target language, mastery
over knowing and recognising how the target language’s concepts are shaped and the most
common sources are used in shaping their figurative language are crucial, too. As a result,

conceptual fluency (CF) is typically one the weakest parts of the learner’s discourse.

The pervasiveness of metaphors in shaping our conception and culture is something
unavoidable. There are many domains of life which may act as source domains for
linguistic metaphors, for example, horticulture, journey, eating and so on. Sports-related
metaphors undoubtedly are no exception and if we recognize their importance as a great
source domain, in that case, we can easily understand the way native speakers reflect their
perceptions and conceptions of the world. Beard (1998) states that “not only are many
sporting terms metaphorical in origin, drawing on other fields of activity for their semantic

connection, but sport increasingly acts as a source of metaphors too” (p. 53).

1.3. Aim of the Study

In this study, CMT is used to help Turkish university students; learn and use English,
mainly as a source domain of sports. Since metaphors in sports language have the capacity
to be likened to various domains in life, it is one of the most common sources for
connecting most of the domains in the English language. According to Beard (1998), sport
as cultural production is always regarded as an icon of a country, such as soccer among
European countries, baseball in the USA, kendo in Japan, bullfighting in Spain and oil
wrestling in Turkey. This thesis’s main focus is to re-emphasize the credibility of CMT

over the traditional method of rote learning of idiomatic expressions.

The present study also aims at using and focusing on the effectiveness of etymological
elaboration on idiom acquisition by its beneficial factors and elements such as source
domain, metaphorical awareness, cultural knowledge, transparency, imageability, and dual
coding. CMT with etymological elaboration, which are a crucial part of the metaphorical
awareness, will give extra emphasis for enhancing students’ CF and command of
metaphorical language, with a special focus on sports-related metaphors in English. For
this purpose, two groups, namely control and experimental, are selected and materials are
designed and implemented. After their implementation, the implication about them are

drawn.



1.4. Significance of the Study

Since English is one of the major world languages, the power to communicate naturally
and understand it by non-native speakers is deemed necessary for their progress in the
fields of education, academic life, and career. It is integral for learners and job seekers, to
learn English for guaranteeing their dreams of studying or working abroad. For those who
were not born into English speaking countries, English learning has been an inevitable
necessity and fact. Like learning any language acquiring English language, stipulates
grasping a large number of factors such as linguistic rules, exceptions, culture-specific, and
communication strategies and practices. Among these, one of the serious challenges and
highly problematic issues is mastering the figurative language. Like most of the languages
idioms and metaphoric discourse are very common in English, in which confusing the
original meaning of a text could be a big burden. Therefore, a desperate need for the new
language learners is to welcome and appreciate figurative discourse and metaphors by
going beyond merely taking words as they are literally. In other words to reach the

ultimate goal of being competent enough in that language.

Kovecses and Szabd (1996) point out that “linguists, philosophers, psychologists,
psycholinguists, and anthropologists have begun to challenge many dogmas about some
fundamentally important aspects of the study of language” (p. 326). Lakoff, Langacker,
and Johnson have challenged the standard views of the nature of meaning. Deignan,
Gabrys, and Solska (1997) suggest that “more attention should be given to the teaching of
strategies for comprehending and generating metaphors in L2 as metaphor is recognized as
being pervasive in language” (p. 68). Guerrero and Villamil (2002) state that “metaphors
are recognized not only for their pervasiveness in the language teaching profession but also
for their ability to capture complex constructs in the field and their utility as vehicles for
reflection and consciousness-raising among educators” (p.95). For these reasons acquiring
and mastering metaphoric competence plays a crucial role in language learning, and in
Turkey, learning or teaching metaphoric language is only recently focused on by some
researchers such as Alptekin (1993) and Cakir (2011) to name some.

Although there are many domains from life which could be used and acted as sources in
the study of metaphor, and there are significant number of published studies; the sports
domain is chosen in this study by focusing on this conceptual usage for the English

language learners. Correct usage and natural understanding of sports-related metaphors
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have a key role for Turkish learners of English. Since the sport chosen for this thesis is
baseball, which is not played in Turkey and the rules and the terms with its idioms, which
are very common pastime hobby for most of the American people, are totally unknown and
even strange. The present study is designed to ascertain the mastery of Turkish learners
over these sports-related idioms. Ultimately, this thesis aims at bringing practice and
theory together by focusing on establishing the pivotal roles of understanding and using
English-based sports metaphors effectively by learners whose language and culture are

based in Turkey.

Since the literature on the application and usage of conceptual metaphor by Turkish
university students, who want to improve their English for academic purposes, with
emphasis on sports-related idioms is still scanty; studying and applying the CMT’s
findings in the field of metaphorical language to the specific area of teaching English
sports idioms is implemented in this study for the purpose of reaching some practical and
useful findings in sports domains. It is also hoped to highlight the importance of CMT on

other domains by English instructors.

1.5. Methodology

For this study, the quasi-experimental research paradigm is used. It is similar to the true
experimental paradigm in that they both use a control and an experimental group. Whereas
true experimental research uses a control group and experimental group with randomly

assigned participants, quasi-experimental research does not (Creswell, 2013).

Experimental research, which continues to be a common approach to L2 research
(Johnson, 1991), is often used because it is intended to determine if one teaching method
or learning strategy is more effective than another. The goal of experimental research is to
try to establish a cause-and-effect relationship between an independent and dependent
variable. The experimental method was well suited for this study because by examining
whether providing etymological elaboration and CMT knowledge of sports idioms, using
both words and supplied visual videos and images, improves adult English learners’

comprehension and retention of these idioms.

For this study, the independent variable was the absence or presence of CMT information.
A set of English baseball metaphorical expressions was collected from different sources.

From an instructional point of view, these sports metaphors were analyzed in the field of
8



teaching English language and their effectiveness in both learning and teaching was
highlighted by the findings. In short, the main purpose is the studying and applying the
conceptual metaphor theory’s findings in the field of metaphorical language to the specific
area of teaching English sports idioms thus this contribution aims at bringing theory and

practice closer together.

The dependent variable was the degree of comprehension and retention of the meaning of
these idioms. The comprehension and retention rates of the two groups is compared to
determine whether providing information, including CMT, supplied visual videos and
images, cultural clarification on the origin of an idiom are more effective than just using

traditional method alone.

Regarding the nature of the study, a qualitative study seems apt since it is the most suitable
in the investigation of social phenomena in their natural contexts, whereas qualitative
studies rest on the inductive reasoning which focuses on issues best covered by language,
as compared with the computations and figures produced in quantitative research. Creswell
(2013) writes that mixed method is getting popular over an only-qualitative, or only-
quantitative research which does not suffice for reliable results. A concurrent mixed
methods design in which the researcher brings qualitative and quantitative data analyses
together (Creswell, 2013) is used in this study. The researcher specifies the sources of
datum in sports. Great care and precision are taken in the choice of the corpus and other

sources of data collection in terms of content and importance.

1.6. Research Questions

In order to completely explain the purpose and nature of the study, the following set of

research questions will be addressed:

1. Are English instructors in Turkey aware of the sports-related idioms? If yes, do they

teach them for English learners?
2. To what extent is it necessary to teach sports-related idioms to EFL learners?

3. To what extent are the conceptual metaphors effective in improving Turkish students’

proficiency level when sports-related metaphors in English are taught?

4. What problems might arise for learners of English whose first language is Turkish
when encountering these sports expressions in learning English?
9



5. To what extent can cultural differences enhance the process of learning these sports

metaphors?

1.7. Organization of the Dissertation

This thesis is composed of five chapters. The basic framework and background of this
study which establishes the focus of this thesis is in the first chapter. The problem that the
study addresses is over-viewed in this chapter. The history and the most prevailing theories
of metaphors, since its advent, have been addressed and discussed in chapter two. This
section also provides an overview of different types of conceptual metaphor and different
schools of metaphor. In the third chapter the research methodology is outlined. Research
procedures and instruments used in collecting and analysing of the data and selecting the
relevant materials and the participants’ information are provided in this part. The fourth
chapter focuses on the results and the discussion of these results. Finally, the last chapter
provides the conclusion and relevant recommendations for the further studies and scholars
who may be interested in exploring and implementing sports-related idioms in their
metaphorical language research or even in their teaching styles. Limitations along with
pitfalls of the study will be also discussed and hoped to pave the way for further academic

research in this area.
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CHAPTER 2

REVIEW OF LITERATURE

2.1. Introduction

This chapter focuses on the historical background of metaphor and its different theoretical
approaches which have been shifted dramatically from its previously believed ornamental
and marginal to its cognitive, perceptive, and conducive nature. The concept of metaphor
from Aristotle to the present day has taken a winding and bumpy path. In the following
section, classical views of metaphor and some current theories and assumptions about
metaphor will be discussed and finally, culture-specificity of metaphor and metaphor in the

realm of sports will be reviewed.

According to Johnson (1981), metaphor has been used and valued since the dawn of
recorded history. Despite being an exceptionally complex phenomenon, it has occupied a
central position in human thinking, and members of different fields, such as philosophers,
linguists, poets and writers in general, have all contributed to the body of knowledge on
metaphor that has accumulated throughout the ages. Aristotle mentioned that “the greatest
thing, by far, is to be a master of metaphor. It is the one thing that cannot be learnt; and it
is also a sign of genius...” (as cited in Kittay, 1989, p. 1). Several studies have indicated
that metaphor is a central property of everyday language and it is not only specific to the
realm of literature. Moreover, since the first critics of conventional metaphor to its
cognitive nature people in all languages have been using metaphors for creating and
framing various abstract concepts. Although metaphor is omnipresent and has a potent and
significant role in literature, rhetoric, and poetry, its key role in influencing our reasoning,

attitudes, and thought should not be denied.
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The work conducted by Lakoff and Johnson (1980) is a pioneer work in the field of
cognitive linguistics. They (1999) define metaphor “As a process by which we conceive
one thing in terms of another and its primary function is understanding something abstract
in terms of something concrete” (p. 89). According to them “Our ordinary conceptual
system, in terms of which we both think and act, is basically metaphorical in nature” (ibid).
We are not normally aware of our conceptual system since in our daily routine activities
we simply act and think more or less unconsciously or automatically. By looking at
language, which is our primary means of communication, acting, and thinking and
regarded as a crucial source of proof for analysing the conceptual system, it becomes
obvious that our religious beliefs, social organizations, figurative arts, and the language
itself are rooted in the conceptual system. Lakoff and Johnson (1980) assert that “Most of
our ordinary conceptual system is metaphorical in nature. Metaphor is not just a matter of
language or of mere words; rather, human thought processes are largely metaphorical.
Metaphors as linguistic expressions are possible precisely because there are metaphors in a

person's conceptual system” (p 164).

With the advent of Lakoff and Johnson's Metaphors We Live By in 1980, the study of
metaphor and its vital connection to language and cognition has taken a new direction and
taste since 1980. One of their main focuses is that “metaphors are not merely an
embellishment of language, a rhetorical device, or a poetic reference, but rather metaphors
and the capacity to metaphorize are a fundamental aspect of human cognition” (p. 59).
According to their theory, “the relationship between the concepts in the conceptual system
is metaphorical, so metaphor at the conceptual level becomes understanding and
experiencing one kind of thing in terms of another” (ibid, p. 67). In other words, our
perception and understanding of our world or experimentalism are controlled by and

guided through a non-linguistic conceptual system.

In everyday communication, education, politics, science, or some various fields metaphors
are used frequently. A better and clear understanding of abstract concepts such as quantity,
quality, time, power, and affection becomes easy by applying metaphorical mappings in
which our concrete daily experiences and knowledge of the world provide better
understanding and pave the path about universal and common concepts. For instance, the
conceptual metaphor MORE IS UP reflects a mapping process of vertical and upward

movement of quantity in the example of Prices are high or even prime and better feeling in
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I'm feeling up. “Our conceptual system, the way we understand, behave, conceive, and
worldview, are based on metaphorical concepts that shape, structure and influence our
language and plays a central role in defining our everyday realities” (Lakoff and Johnson
1980, p. 86).

Lakoff and Johnson (1980) have provided new interest and point of view in using
metaphors. Since the publication and emphasis of their celebrated seminal work,
Metaphors We Live By, metaphor has been widely recognized and acknowledged as the
pivotal role in representing and relating conceptual domains and experiences in life. Their
findings have contributed to a more comprehensive investigation of the subject in the
upcoming years. Studies in cognitive linguistics have confirmed the previously
unacknowledged fact that their claim about metaphor has conceptual and cognitive
foundations. Many scholars still claim that there is still inadequate attention in the

thorough examination of metaphor.

In supporting earlier studies, Littlemore (2001) “[R]eiterated the salience of approaching
cross-cultural studies by focusing on language. In this view, language provides an
important glimpse into local cultures, and as metaphor is ever-present in a language it

exhibits a great potentiality for mirroring the culture” (p. 101).

Deignan (2003) noted that “[c]ulture can best be communicated through metaphorical
language. Metaphor is credited with passing cultural traditions from one generation to
another and is recognized as a means, repository and agent for conditioning cultures” (p.
95). It is discussed that the conduct of American life can be described by the core business
metaphors BUSINESS IS FOOTBALL (‘Football’ in the U.S. not ‘Soccer’ of the U.K.)
and BUSINESS IS COMBAT (Lantolf, 1999).

According to Lantolf “For most people, metaphor is a device of the poetic imagination
and the rhetorical flourish, a matter of extraordinary rather than ordinary language; it is by
and large taken as typical of language alone, a matter of words rather than thought or
action” (ibid p. 42). It is assumed by most people that metaphor is trivial and they can get
along without it, but the fact is that metaphor is not only pervasive in everyday life
communication, but also in perception and action. Contrary to the position often expressed
in mainstream linguistics, Lantolf states that “metaphor is not at the margins of language;
rather, as it is convincingly argued, it is at the very heart of everyday mental and linguistics
activity” (ibid p. 48)
13



Studying metaphor across languages and cultures has given extra emphasis to the
pervasiveness and everyday usages of metaphors. Kittay (1987), who in among the
scholars who supported to the commonness of metaphor in the daily communication,
emphasized the widespread usage of metaphors in dancing, arts, and philosophy which are

beyond the linguistic domain.

What arouses the interest and the challenge in the study of metaphor is the dynamic nature
of language. Since it continually evolves, it needs new concepts to be communicated and
understood. Thus, as Lakoff (1993) states “[t]he figurative language of today may be seen
as literal in the future; likewise, at any given point, a language tends to contain many
expressions that fall somewnhere in-between the clearly figurative and the literal” (p.127).
Although we may not realize it consciously, most scholars agree on the fact that metaphor
has conceptual nature and that a great number of our abstract ideas, feelings, reasoning and

thoughts are guided and shaped by metaphorical conceptions.

Since the advent of metaphor, its study has received some supporting and even raging
debates. According to Littlemore (2003) “[t]here is no one theory that could possibly
account for the full origin, evolution and social significance of metaphor. Moreover, the
range of theories currently in vogue are often contradictory, some theories suggest that
metaphors are intrinsic in us, while some state that they have developed over time and,
thus, are not inborn” (p. 164). Among many other unanswered questions, there are the
debates of separating metaphorical language from literal, or availability of the dividing line
between metaphors which are universally valid and common and metaphors which are
special to any culture. The fact that metaphor encompasses our worldview and discourse,
make the whole subject of metaphor interesting and relevant for a thorough investigation.
As for the main purpose of this study, there is a noticeable need to study the crucial role of

metaphor application for sports idioms with foreign language learning.

The following parts will outline the development of a cognitive theory of CMT out of a
traditional view, and some recent contributions which have shed some new lights about
teaching and learning a foreign language in a better and reliable way. From Aristotelian
times to the 21st century, many different theories of metaphor have been developed. The
subsequent sections are designed to furnish a general overview of the following four
prominent metaphor model: The Substitution Theory of Metaphor (Aristotle), The Speech
Act Theory (John Searle), The Interaction Theory (Max Black) and The Conceptual
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Metaphor Theory (Goerge Lakoff & Mark Johnson). The main emphasis of this study will
be on the CMT because it provides a theoretical outlook on the current study. Furthermore,
the theory has its own standardized system of terminology and definitions developed for
the description of conceptual metaphors. They will be applied throughout the present

thesis.

2.2. Classical Views on Metaphor

The significance of mathematics and geometry was raised from Aristotle‘s time till the
nineteenth century. According to this school revealing reality precisely was the purpose of
language and that literal language was impartial enough to mirror reality. Metaphor, on the
other hand was restricted only to poetry and literature and regarded as a purely decorative
device. Since, metaphor was a deviance from reality and violation of linguistic rules
metaphor did not convey true messages. As a result, it was accepted as secondary to literal
language (Deignan, 2005). However, Aristotle’s metaphor theory and his concept of
analogy have had a great impact on the evolution of contemporary metaphor theories.
Lakoff, Taylor, and other contemporary cognitive linguists have been inspired in a great
deal by applying Aristotle’s old category theory in their carrying on and investigations of
metaphor studies. In addition, Aristotle’s theory of metaphor based on analogy also play a
crucial role in conceptual and metaphorical studies.

Aristotle is most probably regarded as one of the first scholars to deal with metaphor
systematically. The cognitive value of metaphor or the existence of mataphor in thought
had been a turning point in some linguists like Richards (1936), who opposed the classical
view on metaphor. Instead, he argued that “metaphor is an interaction between two
thoughts of different things active together and supported by a single word or phrase” (p.
93). Metaphor is divided into two halves by Richards: “the tenor and the vehicle. For
instance, in the metaphor ‘MEN ARE WOLVES’, MEN is the tenor whereas WOLVES is
the vehicle. In this example, the tenor (MEN) is understood in terms of the vehicle
(WOLVES) metaphorically” (ibid, p.211).

Black in his interaction theory, inspired by Richards’ theory on metaphor, renamed
Richards’ ‘tenor’ and ‘vehicle’ terms as ‘frame’ and ‘focus’ respectively. Black (1993) by
following Richards ideas on metaphor attempted to “interpret metaphors at a cognitive-

conceptual level, a level different from treating metaphors as mere language. He argues
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that metaphor is the interaction of the ‘systems of implications’ of the two domains, an
idea similar to Richards’ notion of interaction between two thoughts” (cited in Ortony
1993, p. 30).

Richards and Black’s claims clearly clarified and illustrated the encyclopedic nature of
metaphor. The natural understanding of metaphor entails the shared beliefs and concepts
by communicators, rather than only the unnatural and literal meaning of the idiomatic
expressions. Metaphor is the system of implication and mapping and its nature is complex

and cognitive in which there are interactions between and among thoughts.

2.2.1 The Substitution Theory of Metaphor

It is generally believed that Aristotle is the first person to outline the notion of metaphor
systematically. He regarded metaphors as “transference of a name to something it does not
belong to” (Charteris-Black & Jonathan 2004), i.e. talking about an object as if it were
another thing. Aristotle in Poetics gave his famous definition of metaphor as “movement
[epiphora] of an alien [allotrios] name from either genus to species or from species to
genus or from species to species or by analogy” (Kennedy‘s translation, 2001, p.
295[1457Db]).

Aristotle in his famous work Poetics and Rhetoric, looked at and showed the conceptual
metaphor as a scientific discussion. In his perspective, metaphor was regarded as the
transfer of a name of a thing to another thing. The transfer takes place, from genus to
species as “There lies my ship” where “lying at anchor” is a species of the more generic
term “lying”; from species to genus as “Verily ten thousand noble deeds hath Odysseus
wrought” where “ten thousand” is a species of the genus term “large number”; from
species to species as “With blade of bronze drew away the life” and “Cleft the water with
the vessel of unyielding bronze” where both “to draw away” and “to cleave” are the
species of the genus term “take away”; by analogy, that is, by proportion as “The cup is to
Dionysus as the shield to Ares” where analogy makes it possible to define “the cup” as
“the shield of Dionysus” and to define “the shield” as “the cup of Ares”. Aristotle
characterized metaphor into four forms. The first three forms are simple metaphors that are
related to each other by similarities, while the fourth one is the complex form of metaphor

that involves the use of analogical grounding. (see, Aristotle, Poetics, XXI)

16



Aristotle’s hypothesis of metaphor can be characterized as substitutionalist because it
follows from the theory that metaphor involves the replacement of one term for another.
The reason for applying the name of one kind of thing to another is believed to be the
intrinsic similarity between those things. In the Aristotelian approach, the much-celebrated
simile Achilles is like a lion would be the same as Achilles is a lion, the only difference
being that in the former, the comparison is made explicit through the specific resemblance
term like whereas in the latter it is implicit. It is important to point out that Aristotle’s
comparison hypothesis has received criticism from cognitive linguists and there seem to be
solid reasons to be skeptical of the theory. For example, in the Aristotelian approach, the
above-mentioned utterance Achilles is a lion would be interpreted as a metaphor that
brings together two different things (Achilles and the lion) on the basis of some intrinsic
similarity (courage). Cognitive linguists argue that Achilles is a lion does not provide
evidence for the similarity theory of metaphor because the theory holds that all metaphors
are based on the intrinsic literal similarity.

According to Lakoff and Turner (1989), for the similarity view to be feasible the ‘courage’
of the lion would have to be ‘the same literal property’ as the ‘courage’ of Achilles.
However, literally, lions do not have human courage (which is a property of human
character); they have an instinctive behavior that we understand metaphorically in terms of
human courage. According to the authors, the similarity between the ‘courage’ of Achilles

and that of the lion is not literal but metaphorical.

According to Lakoff and Johnson (1980 & 2003), the discovery of a huge system of
conceptual metaphors in recent years has shown that metaphor resides not merely in
language at the word level, but primarily in thought and cognition. It was established that
metaphors help us structure our everyday concepts and make sense of the world.
Moreover, there is enormous linguistic evidence that metaphor is pervasive in ordinary
conventional language. All these findings are clearly at odds with the Aristotelian view
that metaphor is merely a matter of language as well as with his standpoint that metaphor

is a deviation from the ordinary conventional language.

As Black (1979,1993) notes the classical views are not broad in scope, there is a clear
vagueness in them that causes some serious problems such as not being able in finding
clear and obvious similarities in two compared things. The limited association of metaphor

to only literal discourse may cause problems mostly for metaphor's cognitive nature.

17



2.2.2. The Speech Act Theory of Metaphor

Searle (1979) in The Speech Act Theory approached and investigated the concept of
metaphor. According to him, there are two types of meaning in any statement or discourse
the first one is a sentence meaning and the second one is the speaker’s utterance meaning.
Like literal meaning, the sentence meaning is a coded, fixed, nonfigurative, plain meaning,
and autonomous of the speaker’s intentions. In addition, compositionality is important in
sentence meaning because for any sentence to be understood there should be some
constituent elements and some rules. On the other hand, utterance meaning of the speaker
is a kind of meaning that is different from sentence meaning and the speaker wishes to
communicate differently to the hearer. As a result, metaphor is a deviation from the literal
meaning and is regarded as the speaker’s utterance meaning. For instance, the author
explains this idea as follows,

Whenever we talk about the metaphorical meaning of a word, expression, or

sentence, we are talking about what a speaker might utter it to mean, in a way

that departs from what the word, expression, or sentence actually means. We

are, therefore talking about possible speaker’s intentions. Even when we

discuss how a nonsense sentence, such as Chomsky’s example, “Colorless

green ideas sleep furiously”, could be given a metaphorical interpretation, what

we are talking about is how a speaker could utter the sentence and mean
something by it metaphorically, even though it is literally nonsensical. (p. 84)

Searle further claims that, in the case of literal statements, sentence meaning and speaker’s
utterance meaning coincide. The speaker means what he says. For instance, if a speaker
says S is P he/she means “S is P”. In metaphorical statements, the speaker’s utterance
meaning does not coincide with sentence meaning. If the speaker says that S is P he/she
means “S is R”. For example, if the speaker says Sally is a block of ice, this does not entail
literally that (x is a block of ice). The meaning of the utterance is understood to be “Sally is

emotionally reserved”.

Searle goes on to claim that the speaker uses sentence meaning as a point of departure in
order to be able to decipher the speaker’s utterance meaning. In the first step, the
interpreter tries to analyse the literal meaning of a statement. When the interpreter assesses
that meaning as literally anomalous, he/she starts looking for a different meaning that is,
the speaker’s meaning. For instance, if the interpreter hears the sentence Sally is a block of
ice, he/she would assess its meaning to be literally deficient. He/she would understand
straightaway that Sally is not a solid frozen block of water and; therefore, the sentence’s

literal interpretation is not apt. He/she would realize that the author of the utterance may
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want the utterance to be interpreted metaphorically. In this way, the hearer will be able to
decode the meaning of the metaphorical sentence.

Searle’s metaphor theory has been criticized by cognitive linguists on several points. For
example, Searle’s assumption that metaphor is confined to the speaker’s utterance meaning
is refuted by Lakoff (1993, pp. 238-239). Lakoff’s arguments on this issue are based on the
analysis of several metaphorical utterances presented by Searle in his work on metaphor.
Among them is the example Sally is a block of ice. According to Lakoff, the meaning of
Sally is a block of ice is based on shared human knowledge of temperatures and the

everyday system of metaphorical mappings and is not merely a matter of pragmatics.

An important point that follows from Searle’s doctrine is that literal language is
comprehended through normal cognitive operation while figurative language demands a
specific cognitive effort to be grasped. Cognitive linguists consider this view to be false
and their standpoint is supported by the outcomes of empirical research. For instance, by
referring to the results of numerous psycholinguistic studies, Gibbs (1993) argues that
listeners and readers are able to understand figurative interpretations of metaphor,
metonymy, sarcasm, idioms, proverbs and indirect speech acts without having first to
scrutinize and refute their literal meanings when these tropes are seen in realistic social
contexts (pp. 254-255). According to Gibbs, similar cognitive processes lie behind our
understanding of both literal and figurative language. These outcomes invalidate the
traditional assumptions that figurative language is a deviation from literal language and
that its interpretation requires a specific cognitive effort. Nevertheless, thanks to the recent
findings, it is a myth that understanding the figurative language is more difficult than the
literal language. It is shown that average people have no difficulty in recognizing and using
the figurative language and interestingly people succeed in understanding the figurative

language faster and better than the literal language.

2.2.3. The Interaction Theory of Metaphor

The Interaction Theory of Metaphor was first introduced by Black (1962) and it was
elaborated further by himself (Black, 1993). The theory was inspired by the work of the
celebrated English literary critic and rhetorician Richards, who characterized metaphor as
“the omnipresent principle of language” (1965, p. 92). It was Richards who first shook the

classical substitution notion of metaphor. In Richards’s view, metaphor is operative not at
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the level of word conjugation but it emerges out of the interaction between the conceptual

structures underlying words.

In Black’s account, a metaphor takes place at the sentence level and not merely at the level
of individual words. A metaphorical statement has a focus on the word or words used non-
literally, and the frame on the surrounding literal context. To illustrate this idea, Black uses
the sentence The chairman plowed through the discussion as an example. In this utterance,
the word plowed is the focus and the rest of the sentence is the frame. Moreover, a
metaphor has two distinct subjects: the “primary” or “principal” subject and the
“secondary” or “subsidiary” subject. For example, in the metaphorical statement Man is a
wolf, man is the primary subject and wolf is the secondary one. The two subjects under
consideration are the systems of things rather than individual things. Metaphor involves the

interaction between the two systems.

In Black’s account, wolf in the metaphor Man is a wolf does not function in conformity
with its standard dictionary meaning. In a contemporary dictionary the standard meaning
of wolf may be characterized as “a wild animal of the dog family”. However, this is not the
intended meaning of wolf in the above-mentioned metaphor. Therefore, it is necessary that
the reader or the listener knows the system of associated commonplaces about wolves in
order to adequately understand the meaning of the metaphor under discussion. In Black’s
interpretation, the wolf system of associated commonplaces is the system of ideas, features
and beliefs regarded as characteristic of wolves. The scholar’s main point here is that a
metaphorical statement operates by projecting onto the primary subject the associated
commonplaces that are predictable in regard to the secondary subject. Moreover, the
system under discussion need not always be true. What is most important for the
effectiveness of metaphor is that the system of associated commonplaces is readily and
easily evoked. The system may vary with regard to which community the speaker or the

reader belongs and depending on the inclinations of the reader or the listener.

Furthermore, Black emphasizes that when a man is called a wolf, this evokes a system of
associated commonplaces in the mind. The hearer uses the wolf system of implications to
build the corresponding system of implications about the primary subject. This helps the
hearer organize the features of the primary subject. Any human characteristics that can be
expressed with the help of the “wolf language” will be rendered prominent whereas other

features will be suppressed.
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To summarize, Black’s interaction theory differs from the traditionalist approaches in the
sense that it assigns metaphor an active role as a cognitive, rather than a purely rhetorical
device. According to Black (1993, p. 113)
The interaction theory brings along significant progress in metaphor
conception in two ways. First, it establishes that metaphor comprehension
cannot be reduced to mere detection of similarities and that metaphor cannot be
reduced to literal counterpart without loss of cognitive content. Second, by
highlighting the interaction between the two components of a metaphor, the

interaction view has already begun to recognize the cognitive value of
metaphor and thus has paved the way for other theories, such as the CMT.

Contrary to the substitution theory where similarity is emphasized, the interaction theory

calls attention to both the similarity and dissimilarity of the topic and vehicle.

2.3. Some Current Theories and Assumptions about Metaphor

2.3.1. The Realization of Metaphor and the Notion of Embodiment

According to objectivisim, the world consists of objects which are independent of mind, in
other words, these objects are not influenced by people’s understanding or experiencing
them. In this view, our world is regarded objectively without any trace of particular bias,
culture or experience of the observer. There is another view as experiential realism by
Lakoff which criticises objectivisim and according to Lakoff (1987, pp. 266-267) “where
objectivism defines meaning independently of the nature and experience of human beings,
experiential realism characterizes meaning in terms of embodiment, that is, in terms of our
collective biological capacities and our physical and social experiences as beings
functioning in our environment”. Based on experiential realism everything which involves
our mind is embodied. The way we try to understand our physical world, our perception of
any object, and even our bodily movement are all embodied which is a basic mechanism of
human thinking. Moreover, Lakoffian Notion of embodiment argues that the mapping is
grounded in our embodied experience. Lakoff and Johnson (1980, 2003, 2002) called it the
embodiment hypothesis. In addition, Gibbs supports the same view as, “[o]ur bodily
experiences provide the source domains for metaphorically structuring aspects of abstract

target domain spaces” (2006, p. 436).

Prior to learning about the surprising role and impact of metaphor in human cognition and
thought, it will be helpful to learn about the hierarchy of concepts which consists of four
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levels. The first level which is the most basic one and universal is image schemas, and it is
one of the primary building blocks of metaphors. During the pre-verbal stage, human
infants observe things and people in motion. They come to understand how the world
works at a physical level by grasping things, picking them up, dropping them, pulling and
pushing them, hitting them, and throwing them, always watching how the object responds.
All of these observations become learned patterns of spatio-temporal relationships and as a
result, they understand and predict how external objects and their own bodies interact with
the world. These patterns which give rise to such pre-verbal inferences are called image

schemas.

The second level is Primary Metaphor and it is claimed that there are certain metaphors
such as KNOWING IS SEEING; AFFECTION IS WARMTH etc. (Grady, 1997, 1999),
which are universally shared. Therefore, some but not all of metaphors, are not dependent
on a specific language or culture. Since there are certain number of universal concepts it
comes to the third level as the Complex Metaphor which is both universal and language-
culture specific. According to Grady’s theory, Primary Metaphors can be combined with
larger structures, the so-called Complex Metaphors. Most of these molecular structures are
stable and therefore determine an important part of our conceptual system. Thus, whatever
we think, say, or do, is influenced by Complex Metaphors, they even structure our dreams.

The fourth Level is Linguistic Metaphor which is mostly language-culture specific and
partly universal. This happens in the surface level, unlike the conceptual metaphor. Our
conceptual metaphor could be universal, since across cultures many of our bodily
experiences are similar and for the same embodied experience. Nevertheless, some of our
conceptual metaphors may vary across cultures as our bodily experience is culture-

specifically derived. All in all our linguistic metaphors are both unique and universal.

2.3.2. The Centrality of Metaphor to Thought

Two influential scholars of metaphor, George Lakoff and Mark Johnson, ascribe to
metaphor a dual and ubiquitous role in thought and language although we tend to think of
metaphor as primarily linguistic embellishment. Metaphor, they argue, helps us understand
and categorize our perceptions by constructing connections between distinct concepts.
“[T]he essence of metaphor is understanding and experiencing one thing in terms of

another” (1980, p. 5). After connecting concepts through a metaphor, we use the more
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familiar concept to understand the less familiar one. Thus, Lakoff and Johnson argue that
metaphors are not just for dressing our language but at the same time, they disclose the
way we act, think, and perceive. Indeed, according to them, metaphors systematize our
conceptual systems. They highly support the idea that our language is metaphorical in
nature and in our daily communication many expressions that we use are mostly
impossible without metaphor. As Deignan (2005) comments, “metaphors are so pervasive
and common that we may even be unaware and unconscious of their usages therefore our

language is barely metaphor-free” (p. 18).

Moreover, metaphors not only structure our thought also guide our thinking. In the realm
of learning a foreign language, if we carefully look at phrasal verbs in English, it will be
obvious that many prepositions and particles used, which are just memorised and regarded
as fixed grammatical words, are metaphorical. As in ‘down’, which is used for showing a
bad situation in economy, in ‘Inflation Is Down’ we often treat the preposition ‘down’ as a
fixed word which should be memorised and do not recognise the metaphoric association.
However, according to CMT, the preposition ‘down’ is motivated from the fact that there

is a decrease in quantity with its falling physical level.

Furthermore, without using metaphors many fundamental concepts which are abstract like
life, time and argument are difficult to express. For instance, ‘Life’ is often depicted as a
journey which has destination, crossroad and ups and downs. By referring to ‘Time’ people
normally express it as an abstract object which can be spent, saved, wasted, gained and
lost. ‘Argument’ is regarded as a war which requires strategies and weapons (Lakoff &
Johnson 1980, 1999, 2003, Gibbs 2004, Deignan 2005, Kovesces 2000). Languages
function like conduits, which have ‘inside’ and ‘outside’, containing, receiving, and
delivering our thoughts and emotions as entities. Moreover, According to Deignan (2005),
“Metaphor is indispensable and crucial in constructing knowledge. In the 1990s, when
Information Technology knowledge emerged, metaphors such as ‘surfing’ in relation to
sports and ‘spiders’ were employed to structure this new knowledge” (p. 124).

On Lakoff and Johnson’s analysis, we can speak literally of only the most ordinary and
immediate experiences; all other talk is metaphorical. Metaphor guides our thinking and
structures human thought. In order to think everyday thoughts, we use the metaphor. Our
conceptual system hangs together in part by means of the relations of the metaphors we

think with and use linguistically. Some of these metaphors are more obvious metaphors
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than others. Those that are less obvious or appear to be literal expressions are simply more

fundamental to our conceptual scheme.

2.3.3. Lakoffian and Johnsonian Cognitive Definition of Metaphor

The Lakoffian and Johnsonian understanding of metaphor is broader than the traditional
ones. Traditional metaphor theories are fundamentally different from the cognitive theory
of metaphor and it is illustrated in the following two definitions that Lakoff and Johnson

provided in their book Metaphors We Live By:

Definition 1: “The essence of metaphor is understanding and experiencing one kind of
thing in terms of another.” (Lakoff & Johnson, 1980, p. 5)

Definition 2: “Metaphors are the mapping relations between two independent conceptual

domains: the source domain and the target domain.” (Lakoff & Johnson, 1980, p. 117).

The above definitions are consistent semantically. They have raised the concept of
metaphor to human thinking rather than just to language. In human thinking, the basic
function of conceptual metaphor is clarified in Lakoffian and Johnsonian’s school in
cognitive linguistics. The first definition shows the function of conceptual metaphor by
highlighting the important role of conceptual metaphor in shaping our thought, and the
second definition focuses on the frame and structure of conceptual metaphor. In their book
Metaphors We Live By, Lakoff and Johnson systematically discuss that “[M]etaphors are
conceptual in nature and are not only the linguistic forms of conceptual metaphor, but the
tools to understand human perceptions and conceptualizations as well.” (Lakoff and
Johnson, 1980, p. 159).

In most of our discussions and discourses, we speak and think by using metaphor either
subconsciously or unconsciously. In spite of the vital roles that conceptual metaphors
shape our everyday verbal communication and thinking, there is no guarantee that we are
aware of the hidden pattern of conceptual metaphor in of our mind. Thus, language which
is a good indication of our metaphorical thinking and our deepest feelings and expressions
can be a dependable proof for our cognition’s conceptual metaphor nature.
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2.3.4. Linguistic Definition of Metaphor

Goatly (1997, p. 11) defined metaphors in two linguistic ways, by emphasising that
“Im]etaphors are discourse phenomena and context-based, and furthermore figures of

speech like metonymy is excluded.”

His first definition is when “An unconventional act of reference or colligation is
understood on the basis of some similarity, matching or analogy involving the
conventional referent or colligates of the unit and the actual unconventional referent or
colligates” (1997, p. 16).

His second definition is that, a metaphor mostly happens when,

A unit of discourse is used to refer to an object, concept, process, quality,
relationship or world to which it does not conventionally refer or colligates
with a unit(s) with which it does not conventionally colligate; and when this
unconventional act of reference or colligation is understood on the basis of
similarity or analogy involving at least two of the following: the unit’s
conventional referent; the unit’s actual unconventional referent; the actual
referent(s) of the unit’s actual colligate(s); the conventional referent of the
unit’s conventional colligate(s). (1997, p. 108)

The conceptual and linguistic metaphor which are mutually related to each other, are
distinct from each other. The conceptual metaphor, which exists in our mind, is an abstract
notion realized through linguistic metaphors. Linguistic metaphors are what native
speakers say and belong to language and are the concrete product of conceptual metaphor.
Conceptual metaphors are the mental depiction of the way we associate two apparently
different domains. What comes from our culture-based or embodied conceptualization of

our surrounding world are linguistic metaphors.

2.3.5. Classifications of Conceptual Metaphor

Besides the differences between conceptual metaphors, which are the metaphorical
concepts existing in our thinking, and linguistic metaphors, which are the linguistic
expressions showing themselves in everyday language, conceptual metaphors are divided
into three different types according to their functions such as structural, orientational, and

ontological metaphors.

Structural metaphors refer to the metaphor themes (e.g. TIME IS MONEY) in which “the

source domain provides a relatively rich knowledge structure for the target concept”
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(Kovecses, 2002, p. 33). They permit us to understand the target domain in terms of the
structure of the source domain in other words, “one concept is structured metaphorically in
terms of another” (Lakoff & Johnson, 1980, p. 14). Conceptual metaphor entails
understanding one conceptual domain of the metaphor in terms of another. This means that
the cognitive function of the structural metaphors is to enable the speakers to understand
target A by the means of the source B. ARGUMENT IS WAR metaphor is an instance of a
structural metaphor since it involves “using a concept from one domain (WAR as a
physical or cultural phenomenon) to structure a concept from another domain
(ARGUMENT as primarily an intellectual concept, but with cultural content)” (Lakoff and
Johnson, 1980: 461).

The orientational metaphors are the metaphors that give a concept a spatial orientation (viz
up/down, in/out, front/back, on/off, deep/shallow, central/peripheral, etc.). Put another
way, they enable us to understand abstract concepts in terms of spatial orientation. The
cognitive role of orientational metaphors consists in making a range of target concepts
coherent in the human conceptual system. What distinguishes this group of metaphors
from structural metaphors is that they do not introduce much structure to the target domain.
Ontological metaphors in cognitive linguistics, are defined as follows: An ontological
metaphor is a metaphor in which abstraction, such as an activity, emotion, or idea, is
represented as something concrete, such as an object, substance, container, or person. For
example, the following metaphorical expression describes hope as a physical object that
can easily be broken, damaged or destroyed: A fragile hope. These types of metaphors are
also called entity metaphors. Moreover, container metaphors are typical ontological
metaphors. A container metaphor is one that describes a concept as equipped with an
inside and outside and as having the capability to contain something within it: An empty

threat or A mind filled with fantasies.

In the above metaphorical expressions, the concepts of threat and the mind are conceived
of as containers. Personification is yet another type of ontological metaphor. In
personification, an abstract concept can be ascribed human qualities. For instance, in the
following metaphorical expressions, hunger and flowers are conceptualized in terms of a

person:

Hunger sat shivering on the road or Flowers danced about the lawn.
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Some cognitive linguists employ a different classification of conceptual metaphors. For
example, Barcelona (2000), considers orientational and ontological metaphors under the
general category of perceptual metaphors, based on the fact that the notions of object,
substance and spatial position emerge directly from our perceptual experience. He argues
that there is also a range of other perceptual experiences that give rise to metaphorical
conceptualization. For example, some widely known metaphors are based on our
experience of temperature perception: This is hot news or Cold war. The author labels such
metaphors as the heat perception metaphors. Yet some other metaphors are motivated by
the experience of light perception: The news saw the light last week. Hence they are
classified as the light perception metaphors. Barcelona suggests considering the heat and
light perception metaphors in the category of perceptual metaphors mentioned above. The
author includes in the same group the metaphors based on the experiences of touching and

physical handling: 4 touch of irony (“a degree of’)and | cannot grasp your theory.

2.3.6. The Conceptual Theory of Metaphor

The term metaphor because of its omnipresence and complexity has been looked at from
various angles. Since Aristotle, there has been considerable debate over its definition,
structure, and usage. Despite all other theories and intellectual debates on metaphor at least
the demarcation line for the approach employed by the conceptual theory of metaphor
radically differs from that used by the traditional metaphor theories because of the contrast
with its traditional role and expectation. Hence, the need for a major departure from the
limited and traditional notion of metaphor arose the CMT by Lakoff and Johnson (1980),
which is a revolutionary approach on metaphor, since it demolishes the foundations of the
traditionalist view by considering metaphor primarily as a matter of thought and as a
matter of language just decoratively. The solid linguistic evidence found by the authors has
convinced them in the belief that in both language and thought metaphor is available and it
can be fundamental to human cognition. Such observational evidence could not be
accounted for within the narrow framework of traditionalist theories. Due to its cognitive
position, metaphors’ status today has been elevated, and they are present in most of the
domains not only in linguistics but also in sports, anthropology, literature, philosophy,

psychology, politics, economics, and musical science.
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As has already been demonstrated, the CMT treats metaphor first and foremost as a matter
of thought and cognition and only secondarily as a matter of language. According to CMT
metaphor has two levels one is conceptual and the other is linguistic. While the former
operates at the level of thinking, the latter is present at the surface level of language and is
viewed as the verbal manifestation of conceptual metaphor. Cognitive linguists claim that
“metaphors partially structure our everyday concepts and that structure is reflected in our
literal language” (Lakoff & Johnson, 2003, p. 46).

Metaphor is renamed as conceptual metaphor in CMT and in order to distinguish it from its
linguistic expressions it is usually written in capital letters. The source domain is
predominantly associated with some tangible physical experiences and therefore it is more
concrete than the target domain. For instance, the source domain of JOURNEY is more
concrete and less complex than the target domain of LOVE in the LOVE IS A JOURNEY
metaphor. It is a conceptual domain that we utilize in order to understand the target. The
target domain is more abstract than the source domain and it is primarily associated with
such intangible, abstract experiences as emotions, ideas, thoughts, etc. The target domain is
comprehended and structured in terms of the source domain. The conceptual metaphor is
designated in the form of a formula A is B or A as B. Here A and B stand for disparate
conceptual domains. Furthermore, in cognitive linguistics a conceptual domain is

understood to be any coherent organisation of experience.

Due to metaphorical expressions being linked to metaphorical concepts in an organised
manner, such expressions are regarded to be as the main evidence for the existence of
conceptual metaphors. As Lakoff and Johnson (1980) put it “since metaphorical
expressions in our language are tied to metaphorical concepts in a systematic way, we can
use metaphorical linguistic expressions to study the nature of metaphorical concepts and to
gain an understanding of the metaphorical nature of our activities” (p. 7). The CMT gives
more cognitive-oriented nature to metaphor rather than just being ornamental to language.
As a result, metaphors are neither used as just decorative nor limited merely to poetry and
literature; rather, they are common and pervasive in our thought, everyday experiences,
and life. Thanks to this quality and our ability of the cognitive process to our cencepts, we
as human beings can easily conceptualize abstract ideas through our bodily experiences
and then map these complex concepts to other tangible and understandable domains.
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2.3.7. Metaphorical Competence or Conceptual Fluency

Learning a foreign language is a laborious and challenging process. Being conceptually
appropriate is necessary for foreign language learners since it is an integral trait of native
speakers’ competence. Studies on metaphor and accepting metaphor as a competence have

changed the traditional point of view towards teaching and learning in a great deal.

The notion of metaphorical competence (MC), or in a simpler definition the ability to
comprehend and use metaphors which are applied in natural discourse in a given language,
was examined by some scholars (Pollio & Smith, 1979), before its introduction to L2 by
Danesi (1986). Later changed to conceptual fluency (CF) (Danesi, 1993), “A cognitive
mapping operation underlying the programming of discourse in metaphorical ways as a
basic feature of native-speaker competence” (p. 493). This was later revised as “The ability
to give appropriate structural form to all kinds of meanings, literal and non-literal that
constitute the semantic system of the L2” (Danesi, 2008, p. 233). According to Danesi
(2003), conceptual competence is composed of three sub-competencies namely
metaformal, reflexive and associative competences. Metaformal is defined as
appropriately, naturally and efficiently using and applying the conceptual system of the
target language which is one of the features of the native speaker’s competences. Mapping
and transforming concepts to its linguistic forms is regarded as reflexive competence. And
by associative competence, one should take mastery over how to connect, interrelate, and
acculturate target language’s abstract and culture-specific concepts. Danesi argues for the
vital role of conceptual competence in language learning which is echoed in studies such
as the acquisition of formulaic expressions (Kecskés, 2000; Wray, 2002), idioms (Bortfeld,
2002, 2003; Cooper, 1999), and phrasal verbs (Matlock & Heredia, 2002).

There are different ideas about MC by different scholars. Danesi (1993) has described it as

The ability to understand and use metaphors in natural communication. The
progressing of discourse in metaphorical ways is a basic feature of native
speaker competence. It underlies conceptual fluency. As a competence, it can
be thought about pedagogically in ways that are parallel to other competencies
that SLA has traditionally focused on (grammatical and communicative).

(p. 493)
MC is not limited to linguistic proficiency; it correlates with our perception of the world
because it is typical of humans to think and act metaphorically, cf. (Lakoff and Johnson,

1980, p. 3). It also establishes the framework for clear concept mapping within particular
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cognitive models and/or categories. It is argued that MC originates from cognitive science,
as its foundation comes from cognition development, MC is the reflection of the so-called
‘conceptual fluency’ (Danesi, 1992, p. 493), which implies the advanced command of
cognitive modeling and conceptual mapping implemented in the deep understanding of the
concept-object relationships and their role in the comprehension of the world. The same
view is also supported by Littlemore (2008), who refers to ‘metaphoric’ competence as to
“the ability to perceive and create metaphoric relationships between different concepts”
(p. 201). MC, which is somehow a new competence, compensates learners’ non-native

production and has made a number of L2 researchers interested.

Littlemore (2001a) mentions that MC has some necessary elements such as, production,
clear comprehension and understanding of the meaning of any metaphor and doing all
these by swift grasping. Low (1988) holds that “Metaphorical competence includes an
individual’s ability to produce plausible meanings, knowledge of the boundaries of
conventional metaphor, awareness of metaphors that are socially sensible and their
multiple layers” (p. 137). In spite of the variety of ideas about MC, there is a consensus
among scholars that this competence in language learning plays a vital role. MC is
regarded as “Crucial in achieving fluency in the target language, and being able to
metaphorize in L2 can be a sign of the development of communicative fluency and

proficiency in the learners and mastery over the target language”’(Danesi, 1994, p. 147).

The learner can interpret idiomatic expressions in L2 by gaining metaphorical competence.
Due to the lack of this competence, misunderstanding, breakdown, and low self-confidence
may be the result in any discourse. According to Cooper (1999), “Successful interpretation
of figurative language is inextricably linked to the cultural knowledge of the learners, the

literal meaning of the expression, and also the context in which it is used” (p. 186).

In spite of learners’ struggle on using and comprehending metaphors naturally and
appropriately in the target language, there are still some practical problems in reaching
these goals. What makes the situation even worse is relying mainly on the conceptual
system of the mother tongue while expressing something in the target language. Having
problems with conceptualization results in literal discourse and not being able to
communicate native-like since conceptual competence “serve[s] as a basis for grammatical

and communicative knowledge” (Kecskés & Papp, 2000, p. 104).

High degree of literality and interference of the L1 are compensated by systematically
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incorporating MC in L2 textbooks and teaching methods. In addition, for conceptual
syllabi, whose specific goal is the development of L2 learners’ CF or MC, there are
proposals in which metaphoric awareness and approaching idioms or metaphors through
conceptual domains are highlighted (Lazar, 1996). As pointed out by Littlemore (2001a)
gaining mastery over MC helps L2 learners in developing their receptive and productive
fluency in the language they are learning. Improving metaphorical competence should be
regarded as a core ability and it should receive more attention by both instructors and
learners, as held by Littlemore and Low (2006), “[c]ontrol over metaphor is one of the

essential tools for empowering learners to cope successfully with native speakers” (p.2).

2.4, CMT and FL Teaching

Metaphor has been an underutilized and forgotten resource in foreign language pedagogy.
As in almost every aspect of language education the power of metaphor is something
unavoidable and indispensable, it is highly advisable to emphasize the value of metaphor
in language research and L2 education.

Metaphors have the cognitive tool which makes abstract domains understandable. They are
used most frequently and convey intangible knowledge. Language teaching has been
cultivated by the cognitive study of metaphor by many researchers and linguists. Shuwu
(2002), points out that “it is one of the trends of the modern study of metaphor to employ
the finding of metaphor in cognitive linguistics in language teaching” (p. 48). Ortony
(1984) “states that the focus of metaphor study should be put on the exploration of the

cognitive function of metaphor in language learning and teaching” ( p. 106).

language is motivated in other words, the relations between use, form, and meaning are not
arbitrary. learners who are aware of the motivated nature of language and analyse the
relationship between form and meaning are more likely to learn it in an effective way.
Mapping from one domain to another one is not arbitrary but motivated since there are
linguistic representations of coherent concepts in metaphors. If both language instructors
and learners pay core attention to the importance of metaphorical language, being
competent and proficient in the target language will be possible. As an indispensable part
of language learning, acquisition and mastery over the conceptual knowledge and system
together with the syntax and semantics of the target language should equally be given

importance. Guerrero and Villamil (2002) suggest that “[m]etaphor might be used as a tool
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to increase self-reflection and critical awareness among working L2/FL teachers. They
state that teachers need to become aware of the powerful way in which metaphors shape
educational beliefs and to critically examine the extent to which these metaphors reflect
their beliefs” (p. 48).

Historical, political, and social differences and similarities which exist between L1 and L2
may mislead and confuse language learners. Language learning is regarded as a lifelong
and bumpy path in which sometimes there is a need for learning and acquiring language-
specific or a thoroughly new and strange metaphorical system. The ability to differentiate
the cross-cultural differences, ubiquity, non-arbitrary nature of metaphorical expressions
and production of figurative language should be seen of immediate necessity since
metaphor is seen as “a channeling device to comprehend, store, and reproduce figurative
language input” (Boers, 2004, p. 217). MacArthur (2010) in her paper puts extra emphasis
in the benefits of encouraging metaphor production as,

Insights into how the first (L1) and second language (L2) systems interact, how
the privilege of access to two linguistic and conceptual systems may favour,
rather than necessarily hinder, the bilingual’s metaphoric production, and to
what extent the resulting metaphors are felicitous in the context of intercultural
communication. (p. 156)

Being equipped with a figurative mind and the most common concepts of the target
language paves the way for L2 learners in order to learn the target language naturally. As
discussed before L2 learners’ metaphor production is not an easy task, and it is really
surprising that learners’ productive use of metaphor has not been given due attention. By
integrating CMT in L2 curriculum learner’s of any foreign language can master not only

linguistic but most importantly the metaphorical competence to a large extent.

In L2 classroom it is accepted that the process of language learning can be fostered by
using CM, which not only grabs learners’ attention to the processes of metaphorization in a
foreign language, but also helps comprehend better the complex and unfamiliar idiomatic
expressions. When learning idioms “CMT-based instruction can also foster learners’
engagement, motivation and productivity” (Csabi, 2004). Beréndi et al. (2008), found that
if idioms are taught in relation to their underlying conceptual metaphors retention and
understanding can be enhanced. In another study, Li (2009) also found that the intended

application of conceptual metaphors has led to higher retention and comprehension.
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Therefore, it is highly recommended to explicitly instruct conceptual metaphors in the

classroom.

2.5. Metaphor and Idiom

Using idioms correctly is a very difficult task for English learners even if they know the
intended meanings. Therefore, mastering idioms becomes a hard goal for L2 learners since
the meaning of the text cannot be determined through individual analysis of each word

since language and culture are two parts of each other; they should never be separated.

The theory of CM in relation to idioms, states that they “are used as evidence in favor of
the hypothesis about the existence of conceptual mappings that are independent of
language and govern the corresponding linguistic structures in their semantic and
pragmatic behavior... they tend to fit one or more patterns already present in the speakers’
conceptual system” (Dobrovol’skij & Piirainen, 2005, p. 122). Conceptual metaphors are
already present in the human mind, and their presence enables people to recognize and
understand the meaning of idioms containing such kind of metaphors. The myth that
metaphors are arbitrary has already been successfully changed. According to Kovecses
(2010), “metaphors, i.e. concepts underlying metaphors, participate in the creation of
idioms; moreover, idioms are creations of the conceptual system rather than of language,
i.e. words that comprise them” (p.210). As a result, idioms based on metaphors, i.e. on
conceptual knowledge, are conceptual, rather than linguistic; and the meaning of idioms
can be reached through this knowledge. An assumption for ELT is that learners will
acquire L2 idioms more easily if they are provided with the knowledge of a cognitive

mechanism that links domains of knowledge to idiomatic meaning” (ibid, 2010, p. 233).

The fact that most of the idioms are deeply rooted in the culture of the target language is a
stumbling block for learning and using them properly. There are morals, themes, and
stories behind idioms and L2 learners do not have a chance to learn and read about them.
Cakir (2011) pointed out that idioms are the reflection of customs, cultural beliefs, specific
features, social attitudes and norms of a society. As Boers et al. (2009) point out, if
students fail to identify the correct ‘source domain’ of an idiom, its meaning can easily be
misinterpreted. Like other cognitive abilities, sensitivity to figurative language and their

‘source domains’ develops with age and exposure (Cain, 2005).
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Finally, due to their limited knowledge of metaphorical expressions, during the processing
of idiomatic language L2 learners tend to rely on L1 conceptual systems. Literal meanings
of the phrases are accessed more quickly than the figurative ones (Kecskes, 2000). The
saliency of literal meanings is natural, considering that learners become familiar with the
literal meanings of individual lexical items long before they encounter their figurative
meanings (Cieslicka, 2006). Research with formulaic language, however, has shown that

idiomatic senses are often used more frequently than literal ones (Low, 1988).

The sheer number of idioms, their frequency in the English language and the extended
difficulties that learners experience with this type of language are compelling arguments
for making idiom learning an integral part of foreign language learning. There is a clear
need to look for approaches that will minimize the learners’ burden, and increase the
probability that the idiomatic expressions they encounter are understood and remembered.
In the EFL field, however, idiomatic language has been a neglected area of language
teaching. While no one seems to dispute the benefits of explicit instruction of figurative
language, for many years teachers were at a loss as to how to assist their students with the
acquisition of idiomatic expressions. Because of the alleged arbitrary semantics of the
idiomatic language and fixed word order, it was believed that the only way learners could
master these expressions was by rote memorization (Boers, Eyckmans & Stengers, 2007).
Idioms were seen as “dead metaphors”, fixed multi-word units which must be learned as a
whole. As a result, second-language teaching materials often either ignored idioms
completely or just listed them as ‘other expressions’, without providing any opportunities

for practice (Irujo, 1986).

Lakoff (1987) gives as an example the idiom “to keep someone at arm’s length which is
motivated by an image of ‘defence’ and two metaphors: ‘INTIMACY IS PHYSICAL
CLOSENESS’ and ‘SOCIAL (or PSYCHOLOGICAL) HARM IS PHYSICAL HARM’.
This scheme does not work if the meaning of an idiom is arbitrary, when the meaning of
the idiom is not predictable just from the meaning of the individual words that make it up”
(ibid, p. 168), i.e. according to him “the formation of an idiom is not based on the image
and metaphors, but if idioms’ meanings are motivated, then they have patterns in the
conceptual system which can be identified, i.e. a link between a source domain and a target
domain can be traced, and, therefore, idioms become subject to processing. The meaning
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of idioms that are motivated by conceptual metaphors appears to be easier for guessing.”
(ibid p. 245)

2.6. Culture-specificity of Metaphor

One of the major hurdles for the EFL learners is the challenge of transferring idioms and
figurative expressions between their mother tongue and the target language mostly because
of the cultural differences and similarities which are embedded in languages. Different
activities and the shared ways of life like dress codes, carnivals, sports, films, music and
the like are the constituent elements of a culture and ordinary aspects of a specific
community. All these elements are the necessary pieces which shape and differentiate the
culture of a community. We as humans, need a tool like language for construing the world,
use metaphors to make communicative discourse in most of the abstract domains by
considering the fact as positioned by Lakoff and Johnson (1980, p. 22) that “The most
fundamental values in a culture will be coherent with the metaphorical structure of the

most fundamental concepts in the culture”.

According to Littlemore & Low (2006) “knowledge of shared cultural references is
necessary (...) to understand and produce the target language with any degree of accuracy”
(p. 9). For sure each language has its own unique and culture-specific concepts that have
molded that language. When there are various cultures with their underlying and deeply
rooted concepts, appropriate metaphorical utterances and good command of the target
language seems really challenging. It should be born in mind that cultural differences in
understanding and recognizing metaphors exist even though conceptual metaphors are
mostly considered to be universal. In other words, this universality of metaphors does not
necessarily have to show up in all languages since some of these experiences are culturally
and socially dependent, such as register, style, religion, and customs, or are even

individually acquired.

Some conceptual metaphors may not exist in another language, or different source
domains might be used or even if the same source domain is used in both languages but the
way the mappings from a source to target domain takes place could be totally different
from one language to another language. Research on source domains’ culture-specific
nature in English and French socio-economic discourse has been done by Boers and

Demecheleer. They found that, “English newspaper articles were significantly more likely
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to use figurative language related to gardening than French newspaper articles. Conversely,
French newspaper articles were significantly more likely to refer to the source domain of
food, or eating in general” (1997, pp. 127-128). In short, source domains build the unique
cultural grounding for languages so in this regard loving garden is attributed to English

people and the French cuisine is for the French.

Not being familiar with the underlying culture is definitely one of the major problems for
non-native speakers. Indeed, “the diversity of a particular metaphor can be taken as a
reflection of a country's history . . . or even its national stereotypes.” (Boers et al. 2004, p.
57). A very frequent and tangible example for a source domain, which is culture
dependent, is national sports. Boers, Demecheleer, and Eyckmans (2004) have found that
source domain in sports for British and American people are different “Whereas American
English is more likely to incorporate baseball based idioms, British English widely draws
on horse racing and cricket as source domains. Different geographical locations and ways
of living may lead to different value systems, living standards, interests and professional
foci that all have influenced language throughout the years and resulted in different shades
of meaning to be expressed” (pp. 56-57). lrujo (1986) worked on cross-linguistic variations
for advanced Spanish learners of English in L2 teaching. In that study, it was examined
whether they could use L1 knowledge to understand and produce L2 idioms in different
contexts. In the results, it was seen that the easiest ones to produce and learn were identical
idioms. However, the idioms which were totally different in both languages were the

hardest to comprehend for these participants.

Lakoff and Johnson (1980) argue that “The most fundamental values in a culture will be
coherent with the metaphorical structure of the most fundamental concepts in the culture”
(p. 22). Not having enough cultural background causes confusion and misunderstanding of
culture-specific concepts and metaphors for the L2 learners. Lack of appropriate cultural

knowledge should be strengthened since most of the metaphors are highly cultural.

2.7. Concluding Remarks

As metaphors help shape our discourse and the perception of the world, one of the most
crucial steps is the awareness and familiarity of the language learners with conceptual
metaphors, which are based on the experiences of the community. The conceptual

metaphor of any specific language can be considered as the reflection of thought and views
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on the world by that society. Gibbs (2008), states that “Metaphor is not simply an
ornamental aspect of language, but a fundamental scheme by which people conceptualize
the world and their activities” (p. 3). Deignan (2003), believes that “Because metaphors
are coherent with cultural values and reflect and construct our cultural obsessions while
diverting our attention from other values and meanings, metaphor is therefore intimately

connected with the construction and expression of ideology” (p. 260).

At the same time, “[i]f metaphor is based on the way the human body and brain function
and we as human beings are alike at the level of this functioning, then most of the
metaphors people use must also be fairly similar, that is, universal at least on the
conceptual level” (Kovecses, 2005, p. 34). Integrating metaphor teaching into the
curriculum can help improve linguistic, metaphoric and conceptual fluency to a large

extent and foster learners’ mastery over the target language.
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CHAPTER 3

METHODOLOGY

3.1. Introduction

This chapter explains how the study was conducted, including the research questions, the
design of the study, participants and context, data collection procedures, and data analysis

methods.

In the context of Turkey, where English is taught as a foreign language, like other non-
native learners, language learners mostly focus on the grammar and literal language, and
they have difficulty when they encounter different use of language, particularly figurative
and idiomatic language. It is argued that, for L2 learners, not knowing or learning the
conceptual system of any foreign language even after years of learning that target language
has been an insurmountable barrier. According to Danesi (2008), these problems originate
from conceptual errors of learners activating the wrong source domain of a metaphor
because of L1 interference. Learners may come across various metaphors from different
fields, including sport-related ones, and it may become a problem when they are not
familiar with the sports themselves and idioms surrounding them. Sports metaphors are
very common within the English language and their application in mastering the target
language is an important field to examine. In particular, the popularity and use of sports
metaphors in any context and discourse, not only in English language but also in most of
the foreign languages, present a challenge in which the language learners, depending on
their L1 knowledge or their capacity to use metaphor strategies, become frustrated.

Although we do not always see it so obviously, we are constantly hearing and
using metaphors in our daily lives. Even turning on the sports network, a decidedly non-
literary source, will reveal countless examples of metaphorical usage: “It was a David

versus Goliath match-up,” “Their backs are against the wall, and”,”He launched a rocket
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over the wall in right field” are all very common sporting expressions that are metaphorical
in nature, and this is just a tiny sampling of the thousands of metaphors that have become
commonplace in everyday life. Metaphors are so commonplace in our daily life that we
might not realize their importance and presence, and their fundamentals are neglected in
the first language let alone a foreign language (Lakoff and Johnson, 2003). Since knowing
the importance of grasping the conceptual metaphors of a target language will emphasize
using a meticulous method to the teaching of various idiomatic expressions, such as sports
ones, it can facilitate learning and processing information for language learners, too.
Danesi (2008,) points out “the necessity of inclusion of metaphoric and idiomatic
expressions in the process of language teaching and suggests that the learners’
unnaturalness speech mostly results from its literalness and he argues for the need for the
development of conceptual fluency. By this, he means knowing how a language encodes
concepts on the basis of metaphorical reasoning” (cited in Charteris-Black, 2002). To
master any foreign language, it is not only important to acquire metaphoric competence,
but also how the concepts of a language are metaphorically coded should be considered
(Gibbs, 1994; Boers, Demecheleer, & Eyckmans, 2004; Littlemore & Low, 2006). The
problem is that in most of the cases L1 interference can be an obstacle since “Conceptual
transfer from the first language to target language can be a source of error” (Charteris-
Black, 2002). As Littlemore (2001) reports, over 3000 metaphors are used weekly by
English-speaking people. However, when learners encounter with this huge number of
metaphors their inclination is referring to their denotative meanings or analyzing it based
on their L1 knowledge. In addition, there are researchers, like Lazar, Fernando, and
Deignan et. al., who have emphasized that if the purpose of education is the natural use of
the target language, instructors should consider the importance of learning and teaching
idiomatic expressions. Since foreign language learning is facilitated by focusing on
learning L2 figurative expressions, it is suggested by some prominent scholars that the
dominance of learning idiomatic expressions in different forms in a target language is one

of the vital component of successful language learning.

Last but not least, due to the heuristic (i.e., involving or serving as an aid to learning,
discovery, or problem-solving by experimental and especially trial-and-error methods,
https://www.merriam-webster.com/dictionary/heuristic) function, usage and the impact of
metaphor, its teaching should be given importance among ELT instructors. The fact that

metaphor is used ubiquitously either consciously or unconsciously and is a necessity for
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learning a foreign language at any age should not be forgotten, however in the case of
foreign language learning the importance of conceptual metaphor and MC have been paid
little attention. As held by Danesi (1994, p. 127), “A pressing need in Second Language
Acquisition (SLA) has been the extent to which second language learners acquire the
capability of expressing their thoughts and ideas in the target language with the application
of culturally suitable and acceptable figurative language.” the ability to comprehend and/or
produce metaphors and idiomatic expressions in the target language gains significance.
The idea of implementing conceptual metaphors when teaching idioms has been “proved
beneficial in helping learners recognize the systematicity between two concepts, and hence

improves meaning comprehension” (Komiir & Cimen 2009).

3.2. Research Design

For the investigation of social phenomena in their natural contexts it is suggested that a
qualitative study is the most suitable one (Denzin & Lincoln, 2003; Maykut & Morehouse,
1994). Furthermore, qualitative studies rests on the inductive reasoning which focuses on
issues best covered by language, as compared with the computations and figures produced
in quantitative research. However, Creswell (2013) writes that mixed method is getting
popular over an only-qualitative, or only-quantitative research which does not suffice for
reliable results. A mixed methods design in which the researcher brings qualitative and

quantitative data analyses together (Creswell, 2013) is used in this study.

In this research, it is examined whether CMT knowledge of sports idioms and providing
etymological elaboration by using both words and supplied visual videos and images,
improves adult English learners’ comprehension and retention of these idioms.
Experimental studies are sometimes entitled the most powerful research method, the best
tools for establishing a relation of cause and effect between the variables (Fraenkel and
Wallen, 1993). An experimental study gives the researcher the possibility to isolate the
matter under study and concentrate on it by controlling the surrounding world (Walliman,
2006).

The model of the quasi-experimental section of the current study can be associated with
two groups’ pre-test, post-test and delayed post-test group design; a model in which two
groups are involved and the effect of the variations in the independent variable of interest

on the studied dependent variable is measured (Fraenkel & Wallen, 1993).
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In an experimental research design, dependent variable plays a decisive role in the results
of the study (Adams, Khan, Raeside, & White, 2007). The variables on which the response
variable is dependent on are called independent or explanatory variables. For this study,

the independent variable was the absence or presence of CMT information.

First stage was a quasi-experimental study of the traditional and CMT teaching methods of
sports-related idioms which was conducted on the upper-intermediate students of different
departments from a state university based in Ankara, Turkey. Establishing the cause and
effect relationship by controlling all the major influencing factors is aimed at experimental
studies. Quasi-experimental is the same as experimental study only it differs from the latter
in that there is no random selection of subjects in the quasi-experimental study (Walliman,
2006).

At the second stage, teachers’ knowledge of idioms in general and knowing and applying
CMT in particular were measured through a questionnaire, which is a type of survey aimed
at collecting information by means of asking questions from a sample of a number of
people representing a population (Fraenkel & Wallen, 1993). The questionnaire in this
study was also aimed at gaining an idea of the teachers’ approaches to teaching idioms and
CMT to their students. The data gathered by this means gave us both numerical and
descriptive data.

The aim of the thesis is to discuss the crucial and pivotal role of applying CM in idioms
and phrases related to sports and discuss the need to use sports-metaphors and the benefits
of using them through CMT within the classroom. There are some lesson plans on a
selected sport and each of the lessons starts with variouss kind of exercises to attract the
attention of students to the related metaphors. The selected activities included introducing
baseball idioms, watching short relevant videos with sports idioms, role plays, playing
some games and negotiating on the meaning and usage. These activities are taught
differently for the two selected groups. Then, the literal and metaphoric meanings of the
baseball expressions, are classified by showing differences and similarities in L1 and L2.
Then, the idiomatic expressions that go around on conceptual metaphors are presented by
demonstrating how some popular sports metaphors can aid students in understanding,

learning and consolidating their metaphoric knowledge.
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3.3. Research Questions

Five research questions have been formulated for the purpose and nature of this study. It is
discussed whether the incorporation of CMT and selected materials have any impact on the
process of learning and retention of sports idioms into regular preparation classes in

Turkey by investigating the following issues.

1. Are English instructors in Turkey aware of the sports-related idioms? If yes, do they

teach them for English learners?
2. To what extent is it necessary to teach sports-related idioms to EFL learners?

3. To what extent are the conceptual metaphors effective in improving Turkish students’
proficiency level when sports-related metaphors in English are taught?

4. What problems might arise for learners of English whose first language is Turkish
when encountering these sports expressions in learning English?

5. To what extent can cultural differences enhance the process of learning these sports

metaphors?

The main motivation to conduct this thesis is to highlight the positive effects of practical
application of CMT in the context of teaching sports metaphorical language, and to
develop a systematic knowledge of better understanding of idiomatic language. The first
question dealing with the awareness and teaching English sports idioms by Turkish
instructors needs some discussion and the main focus will be on the need to use sports-
metaphors and the benefits of teaching and learning them in general and baseball idiomatic
expressions in particular. For instance, according to Boers and Lindstromberg (2006),
“Researchers have found that using sports can assist children to learn difficult math
problems. .... court judges often use sports metaphors in their judicial opinions to capture a
point quickly” (p. 198). It is better to know the fact that baseball in America, and even
other countries, encompasses a lot of aspects and this sport is entrenched in political,
social, historical, and cultural context. By using popular sports metaphors people can
communicate easily and more efficiently. For example, Littlemore (2001), argues that
“Because many people participate or have participated in athletics, sports metaphors are
often likely to generate listener interest. So sports metaphors are of educational value
because they can simplify difficult concepts, shorten communication cycles, and generate

listener interest in many subject areas” (p. 165). In a nation whose pastime activity is
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playing and watching baseball, its importance in the creation of idiomatic language
in American English should not be denied.

It is hypothesized in this study that the EFL instructors pay little attention to the
importance of metaphor in learning any new language, and that students often complain
about the difficulties involved in understanding idiomatic expressions such as to hit a home
run, to drop the ball or to take a rain check, when the image of a person hitting a home,
dropping the ball or checking rain apparently holds no relation whatsoever with the states
of a great success, making a mistake and an excuse from participating in an event
conveyed by these expressions respectively. Crystal (2003) reports an incident that vividly
illustrates the confusion and misunderstanding that the use of sports-related expressions

may cause:

Some time ago, | was attending an international seminar at a European university. Around the
table were representatives of some 20 countries. (...) The lingua franca of the meeting was
English, and everyone seemed to be using the language competently. Someone then made a
telling remark. There was a silence round the table, which was broken by one of the US
delegates observing: “That came from out in left field”. There was another silence and I could
see some of the delegates turning to their neighbors in a surreptitious way, as one does when
one does not understand what on earth is going on, and wants to check that one is not alone.
But they were not pondering the telling remark. They were asking each other what ‘from out in
left field” meant. My neighbor asked me: as a native speaker, he felt confident | would know. |
did not know. Baseball at that time was a closed book to me — and still is, very largely. One of
the braver of the delegates spoke up: “out where?”, he asked. It took the US delegate by
surprise, as plainly he had never had that idiom questioned before; but he managed to explain
that it was a figure of speech from baseball, a ball coming from an unusual direction, and what
he had meant was that the remark was surprising, unexpected. There were nods of relief from
around the table. (Crystal 2003, p. 186)

Teaching idioms and finding reference materials are two very challenging burdens for the
teachers since most of the selected sources on English sports idioms are primarily based on
intuition. Typically idioms, which are commonly used in spoken and written discourse
both formal and informal, are defined as expressions whose natural meaning cannot be
derived from their single parts. They are common in everyday life, movies, on television,
in journalism, as well as a variety of subjects such as economics, politics, etc. According to
Polio, Barlow, Fine and Polio (1977), most English speakers utter about 20 million idioms
in their lifetime, or 7,000 idioms per week. This means that about four figurative

expressions are produced in every minute of speech.

The requirement and broad usage of idiomatic language in native speaker’s discourse
present considerable hindrance for language learners. Knowledge of the literal meaning of
the constituents parts of any expression is a prerequisite for the correct interpretation of

figurative meaning. Learners, however, often have a limited L2 vocabulary and many
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words that appear in idiomatic phrases may not be familiar to them. Furthermore, even if
learners are familiar with the literal meaning of the constituent words, it does not always
mean they will be able to interpret the meaning of the idioms correctly. In fact, idiomatic
expressions and figurative language have not received enough attention from both teachers

and learners, as a result, a great number of the learners suffer severely in this regard.

If the concept of learning a foreign language focuses on natural production, therefore
teaching methodology and materials should mostly provide assistance on comprehending
and living it rather than mere memorization. In the realm of foreign language teaching
according to Littlemore (2013) “Grammatical structures or semantics were taken for
granted and students were instructed to simply learn vocabulary and grammatical rules as
well as the exceptions to these rules in order to acquire or increase their language
proficiency, which for many years was equated with drill” ( p. 218). With the advent of
CMT, instructors should increase the mastery of learners over the target language
systematically and deeply. In short, whereas the CMT highlights learning and language
processing ensuring comprehension, the traditional theories of language mostly focus on
just teaching. Second language learners, however, often do not have sufficient exposure
that would allow them to develop the ability to identify the relevant metaphoric constructs,
and interpret figurative expressions correctly. Furthermore, there may be misunderstanding
or communication breakdown with the use of grammatically and lexically accepted and
correct but pragmatically ambiguous and sometimes bizarre language. The necessity and
usage of metaphor in our perception and comprehension of the world is something
unavoidable and clear. Metaphors are based on the experiences of the community. The
figurative language of the community can be considered to be the reflection of thought and
views on the world by the community: “Metaphor is not simply an ornamental aspect of
language, but a fundamental scheme by which people conceptualize the world and their

activities” (Gibbs, 2008, p. 3). They appear to be specific to that community.

Although cognitive metaphor theory has experienced a long and winding path from the
traditional, it is still far from being firmly accepted. There are no broadly accepted findings
and comprehensively researched areas and reached ideas are not agreed on
comprehensively. Thus, the application of metaphors and how to teach them are necessary

to set the framework for research into language acquisition.
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The second research question, concerned with the reason for teaching sports idioms has
received meticulous care in choosing. In other words, among various topics for teaching,
firstly sports is selected and secondly baseball is singled out for this study. As metaphors
deeply influence and shape our language, attitudes, perceptions, and worldview, one of the
extremely common sources of metaphors and ways in which we understand our realities is
the world of sports. R. Palmatier and H. Ray (1989) identified over 1,700 commonly-used
sports metaphors from 100 sports, including “take the bull by the horns,” (bullfighting),
“pull your weight,” (rowing), and “catch someone off guard,” (boxing) “take a rain check”
(baseball). The sports metaphor was one of the most widely employed and recognized
linguistic tools during the days of William Shakespeare (Littlemore, 2006). Today, no
institution has further used, and perhaps unknowingly perpetuated, the sports metaphor

than the media; the dominant way the public consumes and experiences sports.

In the twenty-first century, sports language has broadened its reach in the new
communication techniques with emotional reinforcement aimed at generating trust,
creating messages that are easy to remember or to tell, to give new meaning to data in
order to influence in their interpretation, synthesise states of mind, classify experiences and
create opinions. The presentation of reality in sporting terms saves space, it transmits
images that at the same time summarise facts and emotions and it benefits from an all-
around enthusiasm that generates icons, brands, personalities and spaces to represent
stories, values, dreams or aspirations (Blain, Boyle, and O’Donnell 1993; Bairner 2001,
Charteris-Black 2004: Chapter 6).

Turning to sports metaphors, some studies have focused on the transfer of sports-related
vocabulary to other fields, such as politics or business. Other research has been concerned
with military rhetoric echoed in sports metaphors. Finally, there are a number of studies on
the use of metaphors in particular sports, including chess, cycling, or soccer (Rada &
Wulfemeyer 2005).

Competitive challenge is forced to players in most of the sports in different levels and
degrees. sports often require not only physical challenges of power, athleticism, endurance,
but also mental challenges are expected such as fast and logical decisions, confidence for
emotional strength, perseverance and reacting to the strategic decisions of opponents. All
of these aspects of challenge in sports shape and require metaphorical relations with our

conceptual system. Like art or religion, sport is one of the main systems of meaning in our
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lives. So sport is as serious as “winning and losing in life.” If art can be life, then sport can
be life, as well. Sports metaphors could be criticized as they describe aspects of
contemporary culture in which we regard life as a game that we just win and lose. (Beard,
1998).

For the third question, dealing with the degree of effectiveness of using conceptual
metaphor in teaching sports idioms for improving students’ command of language, it
would suffice to say that “metaphors are a phenomenon of thought and not merely of
language, and as such they have a physical, that is a neuronal basis.” (Lakoff, 2008, p.18).
“The theory of enactment has actually shown that whether someone perceives something
and acts respectively or only visualizes himself acting, more or less the same parts of the
brain are active.” (ibid, p. 19) Accordingly, the learning of metaphors does not need the
keeping of whole source domains with the relevant target domains, in fact “solely the
establishment of new neural connections from the source to the target domain is necessary,
which saves mental space” (Lakoff and Johnson 2003, p. 258). Therefore, it is advisable
for language learners to link already existing lexis by comparing source and target domain

structures.

Metaphors are different in degree of conventionality and are thus most likely processed
differently. Indeed, language learners may profit from raising their awareness for the
metaphors which are totally different from language to language. Therefore, the foreign
language instructor by contrasting the way native speakers express their ideas and thoughts
in their mother tongue and comparing this to focused target language, contribute a great

deal.

The fourth question which is about the problems arising for learners of English whose first
language is Turkish when encountering these expressions in their learning English is
another factor that needs deeper analysis. The challenges with learning and teaching
strategies for comprehending and generating metaphors in L2 is something crystal clear;
therefore, most of the scholars in the field of conceptual metaphor suggest that more
attention should be given to it (See Low, 1988; Danesi,1993; Littlemore; 2001a; Littlemore
& Low, 2006). Metaphors are a natural phenomenon and are not just in language but in
thought and action as well, as a result, they are pervasive in everyday language. In fact,
“metaphor is the main mechanism through which we comprehend abstract concepts and

perform abstract reasoning” (Lakoff 2006, p. 232). Guerrero and Villamil (2002), state that
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“metaphors are recognized not only for their pervasiveness in the language teaching
profession but also for their ability to capture complex constructs in the field and their

utility as vehicles for reflection and consciousness-raising among educators” (p. 95).

Turkish like other L2 learners despite their syntactic or semantic understanding of the
foreign language, they generally have problems in recognising and understanding
idiomatic expressions and figurative language due to many reasons. They are mostly
exposed to structured grammar and literal meaning in which the result is unnatural

communication and inappropriate discourse.

Being ubiquitous and frequently used, metaphors cannot be avoided in daily discourse.
They are cognitively used by native speakers of any language to utilize concrete ideas and
concepts for conveying abstract ones. Metaphors are not arbitrary they are motivated. Even
though the kind of motivation may vary from language to language, through elaboration it
explains and facilitates language learning understanding. Furthermore, knowing and
spotting the specific type of metaphor motivation in the target language is one of the key

features of foreign language teaching in figurative language and abstract discourse.

It can be discussed that metaphorical language is believed to be stylistic means of utterance
and is used mostly by talented speakers. Metaphors according to Deignan (2003), have
been considered “The icing on the cake that language learners could easily do without.
Thus, they were either simply ignored (consciously or most likely unconsciously due to
lack of better knowledge) or singled out as fixed expressions listed in the vocabulary
section to ensure general comprehension or to simply offer easy access for rote learning”
(p. 201).

If it is looked at genderly, female Turkish learners who are dealing with male dominant
sports like footbal can be alienated and the feeling of detachment is most likely. Despite
their valuable and effective impact, sports idioms should be selected with care for avoiding
male-dominated sports. When it comes to teaching and using baseball idioms for Turkish
language learners, being male oriented sport is not a problem since both genders are not

familiar with the game itself and the rules and expressions arround this American sport.

The fifth and the last question puts the importance of cultural differences in relation to the
previous questions different answers. To begin with it is discussed by Charteris-Black,

(2002), that “the easiest metaphoric expressions are the ones that have equal conceptual
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foundation and linguistic forms both in the native and target languages” (p. 104) (e.g. “to

walk on the air” English and “bulutlarda yiiriimek” or “havalarda ugmak” in Turkish).

Since metaphors and idiomatic expressions are different across languages and cross-
cultures, the easiest ones are quite the same conceptual idioms in both languages and the
most difficult ones are the expressions which have equal linguistic forms but different
conceptual basis.

According to Charteris-Black (2002), “Metaphoric language and metaphoric thought are
closely connected to each other, and they affect each other in the dynamic speech-thought
process. When there are differences between conceptual systems and cultural meanings in
the native language and the target language, it is inevitable that difficulties are experienced
in understanding metaphoric expressions in the target language” (p.128). The acquisition
or learning of conceptual metaphors of target language should be familiarized with the
conceptual system of the that language, since each language has its own unique culture, as
a results the concepts and idioms used change from language to language, so does and the
concepts. It is necessary for the language instructors and learners to be familiar with the
conceptual systems and linguistic expression of the target language. Kovecses points out
that “the theory of conceptual metaphors is emerging as a new tool that is capable of
providing serious assistance to both teachers and students in teaching and learning foreign
languages” (2003, p. 311).

Baseball idioms, indeed, for Turkish students constitute a notoriously difficult area of
foreign language learning and teaching because, by definition, idioms, in general, are
conventionalized expressions whose overall meaning is totally different from their
constituent parts let alone baseball idioms which are totally new as an unknown and
unplayed sport in Turkey. As a result, at the beginning of teaching baseball idioms for the
experimental group the rules and special terms were explained thoroughly (Appendix 3).
Hence, an idiomatic expression like a whole new ball game is composed of several words
(a/whole/new/ball/game) whose individual meanings do not seem to contribute to the
meaning of the idiom as a whole (a completely different situation). In addition to this
apparent incongruity between form and meaning, not emphasizing the fact that our
language is metaphorical, the scarcity of teaching materials and the lack of a clear

methodology make learning idioms a stumbling block for EFL students.
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3.4. Data Collection Procedure

Firstly, the achievement test (Appendix 1) was piloted with two groups of total 30 students
of approximately the same level of English proficiency for making necessary revision and
corrections before applying to the target group. The results of the test showed that the

idioms selected were new to most students.

Secondly, by multiple choice and an open-ended item questionnaire opinions of the
learners were obtained. In order to come to common pattern learners’ reflections were
examined several times. Then, metaphorically-enriched lesson plans were selected
implemented. Additionally, during the implementation stage the learners attitudes,
recommendations and behaviors were taken and observed by the researcher.

Thirdly, from instructors’ point of view, there was a questionnaire in which the main focus
was on gaining an idea of the teachers’ approaches to teaching sports idioms in general and

within the conceptual metaphor method to their students in particular (Appendix 5).

The data of the current study were collected in three independent stages: in the first stage,
achievement test was given in three different parts in total of 22 questions to check learners
understanding and familiarity about baseball-related idiomatic expressions. In the second
stage, three questionnaires were given to the English instructors, control group and
experimental group. English instructors were asked to answer questions about their attitude
towards teaching idioms in general and sports-related idioms through CMT in specific.
This questionnaire had three separate parts. After collecting their personal information and
their degree whether in ELT or other fields, they were asked to answer eight questions in
Part | about idioms in general. Then in Part Il, five questions were answered about sports-
related idioms. Finally, in the third part, they were given some basic information about the
conceptual metaphors and linguistic metaphors and were asked to answer seventeen
statements about the teaching English sport-related metaphors through conceptual
metaphors to learners of English as a foreign language. They were asked to choose the

choices changing from strongly agree, agree, neutral, disagree to strongly disagree.

For the students of the control group, a questionnaire was applied on learning of English
sports-related idioms. It had fifteen items with options similar to the teachers’
questionnaire. In the experimental group, the questionnaire was similar to the control
group plus answering five questions about their feedback on metaphor-based teaching

sessions and the importance and helpfulness of applying CMT in learning sports-related
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idioms. The third stage was administered using the same achievement test’s questions

through pre-, post- and delayed post-tests after two weeks.
Testing Conditions
The baseball sports idioms were presented in two different learning conditions:

1) A control group: Idioms were taught by traditional approach, without giving any extra
explanations about the host culture, the origin, the rules and format of baseball.

2) An experimental group: idioms were taught by CM, with definitions and example

sentences supported by relevant videos and game in English (henceforth “CM group”).

Both groups were judged to be similar in terms of English proficiency level, because the
students in both groups were placed in the same-level English classes based on their
performance on the in-school placement test. In addition, their classroom exposure before
the study were similar, because the classes shared the same goal, the same content, and the

same textbook.

3.5. Treatment of Baseball Idioms for English Language Learners in Control Group

The students in the control group were presented with the sports idioms based on the
traditional method in which an idiom’s meaning is viewed as arbitrary and rote
memorization is applied and used by students. The instructor told the students what each of
the idioms meant in English. The students after being provided by verbal and written form
of the idioms were instructed to memorize the sports idioms by doing the exercises in the
four week’s time lesson plans (Appendix 2). By the end of the sessions a checklist was

given to this group by providing both meaning and examples as follows.

A curveball It is used to express something that is unexpected at causes someone to

adapt to a situation.
This might be a curveball, but | don't want to marry you after all.
Drop the ball To make a mistake.

I think she really dropped the ball when she decided to quit that promising internship.
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Hit a home run This refers to a highly successful operation
How did the new business venture go? — We hit a home run.

The pre-test was applied in the first session and the students were not told that they would
have to be evaluated with the same material again. After this stage the target idioms were
presented in verbal and written form over four weeks with nearly 6 idioms covered in each
lesson. In each learning session, the students were asked to memorize the selected 6 idioms

and learn the definitions and the examples of baseball idioms.

Different activities were then used to check the correct meaning and usage. Four weeks
after the initial presentation of the idioms, the post-test was re-administered to the students
to measure the medium-term retention of the target idioms. There was no revision of the

expressions before the test.

3.6. Treatment of Baseball Idioms for English Language Learners in CM Group

In contrast, the students in the experimental group or CM group were presented with the
same 22 sports idioms through the cognitive approach of etymological elaboration with a
brief explanation of the metaphorical nature of idioms in regards to how understanding the
literal meaning can help them decipher the figurative meaning. All of the steps of the

researcher’s teaching for the CM are explained in great detail as follows:

The meanings of these 22 idioms were explained based on the CMT by various and
systematic integration of metaphor teaching such as contrastive research, visualization,
production encouragement and the hidden motivation. The instructor emphasized that the
concept of metaphor facilitates and contributes to the meaning of the whole string rather
than simply memorising it; thus, concepts, which ease understanding, were taught and
focused on the students’ creative production, retention and retrieval. At the beginning of
the experiment, students in CM Group were introduced in non-specialist terms to the
notion, usage and omnipresence of conceptual metaphors in its contribution to a better
understanding of idioms in general and specifically baseball sports idiomatic expressions.
It was briefly explained that the metaphorical nature of idioms in regards to how
comprehending the literal meaning can help decipher the metaphoric meaning. Only for the
experimental group it was explained and emphasized that many American idioms originate

from sports.
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It was clearly explained that historically, the meaning of idioms was believed to be
arbitrary, or unanalyzable (Lakoff & Johnson, 1980). However, researchers have shown
that a considerable number of idioms are not arbitrary but motivated (Gibbs, 1994; Lakoff
& Johnson, 1980). Motivated, in this sense, means cognitive processes can be used to
derive the idiom’s current figurative meaning from the meaning of the original context in
which it was used (Kovecses & Szabo, 1996). This original usage is referred to as the
source domain (Boers et al., 2007). The term source domain refers to the historical origin
of an idiom. One of the most common source domains, which is the main focus of this
study, is sports. Due to the importance of sports and competition in US American society,
nobody would argue the place of sports in American life; they are big business, they fit
with the widely accepted American dream of being the best. Americans believe in
competition, thus it fosters and encourages their lives. They live by its rules. No wonder
the language of athletic competition has found its way as metaphor into every aspect of

American life.

Corpus research on the frequency of particular source domains shows that certain cultures
use specific domains more often than other cultures (Deignan, 2003). English has a high
number of idioms derived from sailing and sports (Boers et al., 2007). For example, the
source domain for the idiom ‘rain check’ is the sport of baseball. To take a rain check
means that if it rains and the game of baseball is postponed or cancelled, the ticket holder
can come and take a refund or a new ticket. Outside the context of baseball, it is a polite
way of turning down the invitation or postponing a meeting with the implication that

another time will be acceptable for you.

Ching (1993) identifies “life is playing a game” as an underlying metaphor for life in the
United States and points out that playing results in attaining the American middle-class
ideal of investing our lives in competitive, risky activity that might reap rewards of
enjoyment, self-esteem, and survival. We prove our worth and gain our identity through
winning games. To Americans, “TO LIVE IS TO PLAY” (Ching 1993, pp. 43-46;
emphasis in original). Here for this it is clearly explained that the way they think and what
they expect from life has a close relationship with winning and competition. As a result,

their source domain for idiomatic expressions would be mostly sports.

Kovecses (2005) goes even one step further by assuming a foundational metaphor in

American culture that is “life is a show or spectacle, or more generally, entertainment”

52



(Kovecses, 2005, p. 184, emphasis in original). Liu and Farha (1996), identify the major
driving forces for the increasing popularity and pervasiveness of sports metaphors in
American culture in particular: “a growing intensity of competition in almost all aspects of
public and private life, as well as the increasing commercialization of sports, accompanied
by an ever-growing coverage and accessibility of sports events in the media” (p. 38). It is
important to point out that competition can be considered a general source domain for
common concepts like success, progress, and failure that are used to comprehend and
evaluate everyday situations and activities. Thus “the claim here is not that only Americans
have the game and sports metaphors, but that they have them for a more extensive range of
target concepts than other nations” (Kovecses, 2005, p. 244). Like most of the other
countries, sports metaphors have also become increasingly popular in Turkey in the last
decades when socio-political and economic reforms have raised Turkey’s level of

competition in both economy and sports.

Many different sports abound as source domains in metaphorical mappings, but the types
of sports that have been shown to feature most prominently as source domains in American
English are baseball, American football, and boxing (Kévecses, 2000b). However, it is
interesting to note that there appears to be a growing awareness among speakers of other
varieties of English that certain types of “American” expressions are spreading due to
linguistic and cultural contact. Consider the following quote from The Sydney Morning
Herald: “Baseball has invaded the Australian language without most of the population ever
having seen a game. Only Australians over 60 continue to derive imagery from our own
sports: a ‘“three strikes you’re out” crime policy; businessmen talking about “ballpark
figures” or “a whole new ball game”; surprises coming ‘“out of left field”; and
acquaintances wanting to “touch base” or asking for a “rain check” if they can’t.”(Dale,
2004). The question is, to what extent there is the degree of familiarity and spread of

baseball idioms usage among Turkish people?

It seems apparent that a NNS must have some degree of metaphorical awareness in order
to link the literal and figurative meaning of an idiom, but what if the literal meaning is
derived from a culture-specific source domain with which the NNS is unfamiliar? Both
English and Turkish languages have this generic-level metaphor (same source-target
mapping). However, the two cultures differ as to the kinds of sports that are popular, and

this, results in variation when the generic-level metaphor is instantiated at the specific
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level. In American English, the specific source domain is typically baseball, but Turks use
soccer as common source domains for sports metaphors in political and everyday

discourse.

An example of cross-cultural variation where two languages use different source domains
for a certain target domain is one of the important factors for consideration. Americans
view their life as sports and therefore tend to think about life and act in such a way as if
they were in a game (Life Is A Game). Thus, politics, business, and personal relationships
are viewed as a game in which one has to win, and thus they serve as target domains to
which the source domain sports applies. The Turks, however, do not view their world as a
game, and so in this context sports is not considered a dominant metaphor in Turkey. |
believe that what is more central to Turkish life is, to mention some, family and fate, and
accordingly, these occur as source domains for the conceptualization of the target domain
life (Wierzbicka, 2005).

For many idioms, the source domain is culture-specific. For example, English contains a
large number of idioms derived from sports. However, there are variations even within a
source domain of the same language if one crosses cultures. For instance, British English
sports idioms often reference cricket whereas American English sports idioms are often
derived from baseball. These cultural variations are one of the reasons that idioms continue
to be identified as one of the most difficult aspects of language for NNSs to comprehend
(Cooper, 1999; Kovecses & Szabo, 1996). Importantly, metaphors can vary not only cross-
culturally but also within cultures and languages. Kovecses points out that an obvious
place to look for variation in metaphor are the “social, cultural, stylistic, individual, and so
on, dialects and varieties that have been identified by sociolinguists, linguistic
anthropologists, and other researchers of language variation in a social and cultural
context.” (Kdvecses, 2005, p. 88). Lack of cultural knowledge leads to difficulty of
understanding or even misunderstanding. It would be difficult, if not impossible, for NNSs
who are not familiar with the American Civil War, football, or basketball to comprehend
relevant idioms. Not only can this lack of cultural knowledge affect a NNS’s daily

communication with others, but it can also affect them academically.

The sports-related idiomatic expressions studied in this thesis do have an underlying
conceptual motivation that is also reflected in a considerable degree of lexico-grammatical

variability. Obviously, this has some implications for the present study. Assuming that life
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is playing a game (and the underlying conceptual key sport is a struggle for survival) is a
conventional and entrenched generic metaphor that motivates the expressions listed and
explained in the relevant videos, this should correlate with, or at least enable, the potential
for idiom creativity and variation of sports-based idioms in English through the source
domain sports (baseball). In other words, the more prominent a specific source domain is
in a certain variety of a language, the higher the potential for lexico-grammatical

variability of the idiomatic expressions that are based on that conceptual metaphor.

In addition to lacking cultural background knowledge, a NNS may also lack a clear idea of
the connection between figurative and literal language (Cooper, 1998; Lennon, 1998).
Raising the learner’s awareness of the metaphorical connection that can often be made
between the original and current figurative meanings has been shown to aid

comprehension and retention of idioms (Kovecses & Szabo, 1996).

To this group it is clearly explained that the transparency degree which is the ease at which
the figurative meaning of an idiom can be derived from the literal one (Steinel et al., 2007)
plays a significant role such as the higher the transparency, the easier it is to derive the
meaning of the idiom. Since the least transparent which are described as opaque ones or
even culture-specific idioms are unavoidable in any discourse, for example, an idiom from
an unfamiliar culture-specific source domain may not be as transparent for a NNS as it is
for a NS. To hit a home run is a baseball idiom that would be relatively transparent to a
native-English speaking American but may be opaque to a Turkish student. One reason it
might be opaque is because the learner from Turkey may not be able to independently form

a mental image of someone hitting a home run.

The next step for this group is emphasizing Imageability which is the ability to evoke a
mental image and has similar subjectivity as transparency in regards to idioms (Steinel et
al., 2007). Imageable idioms are “figurative expressions that tend to call up a conventional
scene in a native speaker’s mind” (Boers & Demecheleer, 2001, p. 255). These idioms can
be traced back to specific source domains and are also referred to as figurative idioms

(Boers et al., 2007). Hitting a home run would be an example of a figurative idiom.

Most American English speakers can visualize someone literally hitting a home run
because baseball is a popular American sport. These same speakers probably could not
visualize hitting someone for six from cricket because it is not a well-known sport in

America. This inability to create a mental image can make the idiom less transparent and
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limit the ability to better comprehension. In my study, | used idioms that are imageable
because | wanted to focus on idioms that are considered more etymologically opaque to

NNSs because of their cultural specificity.

The mental process of connecting the figurative meaning of an idiom to its source domain
is called etymological elaboration (Boers, Demecheleer & Eyckmans, 2004). By thinking
about the literal meaning of an idiom, the learner can often form a mental image that can
lead to making the metaphorical connection between the literal and figurative. In this way,
etymological elaboration incorporates the dual coding hypothesis by providing two
pathways to encoding the idiom in the learner’s lexicon and thus increases retention. The
dual coding hypothesis states that providing both a visual and verbal/written form of
information is a more effective retention method than rote memorization of verbal/written

information (Paivio, 1986).

The effectiveness of etymological elaboration on idiom acquisition is affected by the
factors discussed such as source domain, metaphorical awareness, cultural knowledge,
transparency, imageability, and dual coding. In the first stage, the pre-test was applied and
the students were not told that they would have to be assessed with the same material
again. Then in all learning conditions, the target idioms were presented over four weeks
with nearly 6 idioms covered in each lesson. In each learning session, the students were
shown almost a 10-minute video to learn the definitions and the examples of baseball
idioms. The students were asked to think metaphorically and cognitively about all the
important factors which were mentioned in details such as metaphorical and cultural
awareness, transparency of these idioms, the source domain and its imageability and
finally dual coding in which the selected and relevant videos had done their purposes
successfully in a great deal. This group received explicit instruction on the origin of these
selected baseball idioms. In addition to verbal and written description, photos and videos
were provided. After four weeks of focusing on etymological elaboration and learning
metaphorically, the post-test was re-administered to the students to measure the medium-
term retention of the target idioms. There was no revision of the expressions before the

test.
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3.7. Participants

The participants were 20 English language instructors, both Turkish and international, and
50 Preparatory-school upper-intermediate students of different departments from state
university based in Ankara, Turkey. The preparatory school of this state university has
one-year compulsory program for mainly Turkish citizens, and also many international
students who have not passed the proficiency exam, in this university called Annual
General Assessment (AGE), which is available twice a year. During the preparatory year,
students learn academic English by getting trained in four skills. There are four semesters
in one year and each semester has two periods. The ages of the participants range from 18
to 29. Being proficient in English language after graduation is one of the main purposes of
this program. Upon passing the exam, they are expected to understand their whole
departmental lessons in English medium. The courses in the preparatory classes are
intended to develop students’ language proficiency. There are at least two instructors for

each level and the medium of instruction for the all levels is english

3.8. Sources of Metaphor

The main sources of idiomatic expressions of sports considered in this thesis are books,
dictionaries, sports-related videos, and websites. Idioms Organiser, written by Jon Wright
(2002), which has one hundred and ten units with four separate sections as: (1) “Areas of
Metaphor”, (2) “Individual Metaphors”, (3) “Topics”, and (4) “Keywords”. In “Areas of
Metaphors” 12 selected conceptual metaphors which are focused and are especially
relevant for the sports discourse like ‘Life Is Gambling’. In “Individual Metaphors” there
are some sports dioms. The “Topics” section, examines different target domains, and the
final “Keywords” section teaches fixed expressions by prepositions and conjunctions.
Wright’s book Idioms Organizer, provides a systematic integration and valuable resource

for teachers aiming at metaphors and figurative language.

Meanings and Metaphors, by Gillian Lazar (2003), has 34 units covering figurative
language for different levels from lower-intermediate to advance aiming at explaining what
figurative language is and providing activities to foster understanding and awareness
raising. Like ldioms Organiser its main focus is on the origins of idioms and specific

conceptual metaphors (e.g. Life Is A Game).
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Number of dictionaries such as Oxford Advanced Learner's Dictionary (1989) and
Longman Dictionary of Contemporary English (2003) as well as Macmillan English
Dictionary for Advanced Learners (2002) were used. Another useful resource along with
other books is the OneStop English Internet Site, which currently containing twelve units
on conceptual metaphor and metaphor teaching. Sports-related videos and websites which
are unavoidable and naturally-used and spoken sources are vitally important and needed. A
very helpful website Learn English with Simple English Videos contains step by step
explanations of baseball idioms with their origins and examples in which, the video parts
and dialogues are presented interactively, and mainly aimed at classroom discourse that
requires additional language input from the teacher, thus they cannot be seen as self-study
exercises. Last but not the least the book, The Field Guide to Sports Metaphors by Josh
Chetwynd is used for it covers well known and great sports idioms under two parts, Team
Sports and Individual Sports. In each part, these sports are organized in alphabetical order,

which makes it easy to find various sports will be used for data collection purposes.

3.9. Data Analysis

Parametric tests are based on the normal distribution. Using a parametric test when the data
are not parametric, the results will probably be inaccurate. So, assumptions must be
checked before choosing the statistical test for the data analysis. The tests of normality are
Kolmogorov-Smirnov, which is used when the sample has more than 50 cases and
Shapiro-Wilk which is used when the study has a small sample (<50). Because this study
has a small sample size, Shapiro-Wilk test results are taken into consideration. If the
Shapiro-Wilk test is significant (sig.<.05) then the scores are significantly different from a

normal distribution. Table 1 represents the results for normality assumption.
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Table 1.

Tests of Normality

Kolmogorov-Smirnov? Shapiro-Wilk

Statistic df Sig. Statistic df Sig.
Control Group Pretest 218 25 ,004 897 25,016
Control Group 125 25 200" ,950 25 247
Posttest
Control Group 123 25 200" 953 25 289
Delayed Posttest
Experimental Group 168 o5 068 923 25 060
Pretest
Experimental Group 302 25 ,000 777 25 ,000
Posttest
Experimental Group 265 25 ,000 ,837 25 ,001

Delayed Posttest

*. This is a lower bound of the true significance.
a. Lilliefors Significance Correction

The results show that p values of Shapiro-Wilk test are less than .05 for the following data:
Control Group Pretest (p=.016), Experimental Group Posttest (p=.000) and Experimental
Group Delayed Posttest (p=.001). It is interpreted that they are not normally distributed. It
means that the normality assumption is not held for the half of the data studied in this
research. Therefore, non-parametric tests are used in the study since parametric tests would

be inaccurate.

This study is quasi-experimental and there are two groups as control and experimental
group. Since there are three-time measures for each individual, techniques for repeated
measures are required to analyze the data. Friedman test is a nonparametric alternative to
the one-way repeated measures of analysis of variance. It is used when the same sample is
measured three or more points in time. Therefore, Friedman test is used for the control
group and experimental group separately in order to figure out whether there are
statistically significant differences between these measures. Since the results of Friedman
test is significant, it indicates that there are significant differences between at least one pair
of measures. To obtain the pairs which differ from each other significantly, Wilcoxon
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Signed Rank Test, a nonparametric technique used to investigate the difference between
two dependent tests was conducted. To control for Type | error, a Bonferonni adjusted
alpha value is considered. Since three Wilcoxon tests are conducted after each Friedman
test, the revised alpha level for determining statistical significance would be .05/3=.017.
After these analyses, it is seen that there are significant differences between many pairs of
measures. Thus, besides the p-values, it is important to provide the effect sizes in order to
see the degree of difference between these pairs. However, SPSS does not provide an

effect size statistic for the Wilcoxon test. Therefore, it could be calculated by using the
formula, r= 4 :
N

The value of z is reported in the output, and N is the number of observations over two
time point (Pallant, 2007). Effect sizes could be evaluated by using the Cohen (1988)’s

criteria of .1=small effect, .3=medium effect, .5=large effect.

Moreover, it was investigated that whether control and experimental group differ from
each other significantly at each measuring point. The Mann-Whitney test is a
nonparametric test that compares two unpaired groups. It is the non-parametric equivalent
of the independent samples t-test. It ranks all the values from low to high regardless of
which group each value belongs. Then for each group, ranks are averaged and reported. If
the p value for the analysis is less than .05, it means that the means of the ranks in the two
groups differ significantly from each other. Therefore Mann-Whitney u tests were

conducted at each measuring point (pretest, posttest, delayed posttest) separately.

60



CHAPTER 4

RESULTS AND DISCUSSIONS

4.1. Introduction

Research in ELT and cognitive linguistics provide important evidence about the conducive
role that metaphoric thought has in the processing of idiomatic language. Conceptual
metaphors bring order to the seemingly chaotic world of idiomatic expressions. Rather
than being isolated, frozen lexical items in the mental lexicon, they are part of a coherent
system of metaphorical concepts. Metaphoric themes and source domains, which are
crucially important and sometimes culture-specific in shaping our figurative discourse, are
constituent parts of metaphoric language. While the mechanism of grasping metaphor is
largely unconscious and tacit for native speakers, language leraners’ understanding of
conceptual metaphors in the target language motivates and requires both natural production
and comprehension of idiomatic language. As focused in this thesis, the results of the
influence and importance of applying CMT in teaching sports-related idioms for two

groups are explained in the following sections.

4.2. Quantitative Research Findings

All the following results are based on the number of correct and wrong answers of two
groups’ pre-, post- and delayed post-test (Appendix 6). Besides all the tables and graphics
for the quantitative research findings, there is a descriptive statistics finding, too
(Appendix 9). The results comparing the pretests, posttests, and delayed posttests of
control and experimental groups by Mann Whitney U test are presented in Tables 2, 3 and

4 respectively.
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Table 2.

Results of Mann Whitney U Test Comparing the Scores of Pretests for Control Group and
Experimental Group

Ranks
Group N  Mean Rank Sum of Ranks U p
pretest  Control 25 24,60 615,00 290,00 ,655
Experimental 25 26,40 660,00
Total 50

The results show that students’ thoughts on learning idioms through conceptual metaphor
in the experimental group (Mdn = 2.00) do not differ significantly from control group
(Mdn = 1.00) in terms of pretests, U = 290.00, z = —-.477, p = .655(ns), r =-0.067. It means
that in the beginning, the groups were not different from each other significantly, which
shows that they are identical in terms of learning idioms through conceptual metaphor.
Table 3.

Results of Mann Whitney U Test Comparing the Scores of Posttests for Control Group and
Experimental Group

Ranks
Group N Mean Rank Sum of Ranks U p
posttest ~ Control 25 13,82 345,50 20,50 ,000
Experimental 25 37,18 929,50
Total 50

According to Table 3, students’ thoughts on learning idioms through conceptual metaphor
in the experimental group (Mdn = 22.00) differ significantly from control group (Mdn =
16.00) in terms of posttests, U = 20.50, z = -5.733, p < .05, r = 0.81. From this data, it can
be concluded that the scores of learning idioms through conceptual metaphor in the
experimental group are statistically significantly higher than the control group. It is clear
that the experimental group taking the implementation have higher scores on posttest than
the control group.
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Table 4.

Results of Mann Whitney U Test Comparing the Scores of Delayed Posttests for Control
Group and Experimental Groups

Ranks
Group Mean Sum of U p
N Rank Ranks
Delayed- Control 25 13,74 343,50 18,50 ,000
posttest Experimental 25 37,26 931,50
Total 50

When the scores of delayed posttests are compared (Table 4), the scores of learning idioms
through conceptual metaphor in experimental group (Mdn = 20.00) differ significantly
from control group (Mdn = 11.00) in terms of posttests, U = 18.50, z = -5.748, p < .05, r =
0.81. From this data, it can be concluded that levels of learning idioms through conceptual
metaphor in the experimental group is again statistically significantly higher than the
control group.

4.2.1. Analysis of Control Group
The Friedman test results for the control group are presented in table 5.

Table 5.

Results of Friedman Test Comparing the Scores of Pretest, Posttest and Delayed Posttest
for Control Group

Measures N Median Mean Chi square Degrees of P value
Rank Freedom

Pretest 25 1,00 1,00

Posttest 25 16,00 2,92 47,27 2 ,000

Delayed- 25 11,00 2,08

Posttest

The results of the Friedman Test indicate that there is a statistically significant difference
in learning idioms through conceptual metaphor test scores of control group across the

three time points (x*(2, N=25) = 47.27, p < .005). Inspection of the median values shows an
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increase from pretest (Md=1,00) to post-test (Md=16,00), but a decrease from post-test to
delayed post-test (Md=11,00). In order to investigate which pairs have a statistically
significant difference, post-Hoc tests were conducted. For this purpose, the Wilcoxon
signed rank test was used. The results of the Wilcoxon signed rank test are presented in
Table 6:
Table 6.

Results of Wilcoxon Signed Rank Test as Pairwise Comparisons for Control Group (Post-
Hoc Tests)

N Mean Sumof Z Asymp. Effect
Rank Ranks Significance Size
Negative 0 00 00 -4,38 ,000 0,62
Ranks
Posttest - Positive 25 1300 32500
Pretest Ranks
Ties 0
Total 25
Negative 0 00 00 -4,80 ,000 0,62
Ranks
DelayedPosttest Positive 25 1300 325,00
- Pretest Ranks
Ties 0
Total 25
Negative 22 1230 27250 -4,10 ,000 0,58
Ranks
DelayedPosttest Positive 1 350 350
- Posttest Ranks
Ties 2
Total 25

When Table 6 is examined, it can be observed that there are statistically significant
differences between all pairs of test scores. A Wilcoxon signed rank test reveals a
statistically significant increase in test scores from pretest to posttest, z = -4, 80, p <.017
with large effect size (r=.62). The median score on the test increased from pretest
(MD=1,00) to post-test (16,00). Similarly, a Wilcoxon signed rank test reveales a
significant increase in test scores from pretest to delayed posttest, z = -4, 80, p <.017 with
large effect size (r=.62). The median score on the test increases from pretest (MD=1,00) to
delayed post-test (11,00) However, a Wilcoxon signed rank test reveals a statistically
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significant reduction in test scores from posttest to delayed posttest, z = -4, 10, p <.017
with large effect size (r=.58). The median score on the test scores decreases from posttest
(MD=16,00) to delayed post-test (11,00).
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Figure 1. Graphics for Control Group’s Pre-, Post- and Delayed posttest
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4.2.2. Analysis of Experimental Group
The same analysis was conducted on the scores of the experimental group. The Friedman
test results for the experimental group are presented in Table 7:

Table 7.

Results of Friedman Test Comparing the Scores of Pretest, Posttest and Delayed Posttest
for Experimental Group

Measures N Median Mean Chi square Degrees of P value
Rank Freedom

Pretest 25 2,00 1,00

Posttest 25 22,00 2,62 42,94 2 0,00

Delayed- 25 20,00 2,38

Posttest

The results of the Friedman Test indicate that there is a statistically significant difference
in learning idioms through the conceptual metaphor test scores of the experimental group
across the three time points (¥%(2, n=25) = 42.94, p < .005). Inspection of the median
values shows an increase from pretest (Md=2,00) to post-test (Md=22,00), but a decrease
from post-test to delayed post-test (Md=20,00). In order to investigate which pairs have a
statistically significant difference, post-Hoc tests were conducted. For this purpose,
Wilcoxon signed rank test was used. The results of the Wilcoxon signed rank test are

presented in Table 8.
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Table 8.

Results of Wilcoxon Signed Rank Test as Pairwise Comparisons for Experimental Group
(Post-Hoc Tests)

N  Mean Sumof Z Asymp. Effect
Rank Ranks Significance Size
Negative 0 00 00 -4,38 ,000 0,62
Ranks
Posttest - Positive 25 13.00 325,00
Pretest Ranks
Ties 0
Total 25
Negative 0 00 00 -4,39 ,000 0,62
Ranks
Delayed o
Positive
Posttest - 25 13,00 325,00
Pretest Ranks
Ties 0
Total 25
Negative 10 8,70 87.00 -2,21 ,027 -
Delaved Ranks
elaye .
Posttest - "OOMVe 4 450 18,00
Ranks
Posttest ]
Ties 11
Total 25

Table 8 shows that there are statistically significant differences between two pairs of test
scores, posttest-pretest and delayed posttest-pretest. A Wilcoxon signed rank test reveals a
statistically significant increase in test scores from pretest to posttest, z = -4,38, p <.017
with large effect size (r=.62). The median score on the test increases from pretest
(MD=2,00) to post-test (22,00). Similarly, a Wilcoxon signed rank test reveals a
statistically significant increase in test scores from pretest to delayed posttest, z = -4, 39, p
<.017 with large effect size (r=.62). The median score on the test increases from pretest
(MD=2,00) to delayed post-test (20,00). However, this Wilcoxon signed rank test reveals
that there is not a statistically significant difference in test scores from posttest to delayed
posttest, z = -2,21 10, p <.017.

Like a number of experimental studies which adapted the CMT to English language
teaching this study has reached positive results as well. The results suggest that raising

learners’ awareness of conceptual metaphors can facilitate not only the learning process
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but also the retention of idiomatic phrases. The positive results of this study could be
attributed to the fact that the CM categorization of idiomatic language provides learners
with a meaningfully structured network, which facilitates the comprehension and
production of the target phrases. Another possible reason for the superiority of CM
conditions might be their helpfulness in creation of mental images. In other words,
association of verbal information with a mental image facilitates recalling since CM helps
the learners visualize the input easily. As verbal and non-verbal pieces of information are
processed along separate channels and are represented differently in the human mind, the
generation of mental images provides learners with an alternative way of encoding the

input, which subsequently provides an extra pathway for recall.
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4.3. Qualitative Research Findings

4.3.1. Findings of Student Data

For the purpose of finding out the students’ thoughts about the learning idioms in general

both for the control and experiment groups and through conceptual metaphors just for the

experimental group, there are students’ responses to the questionnaire for both groups

which is composed of 15 items (Appendix 4). The items and the percentages and choices

mostly selected by the students for each item are presented at the Table 9.

Table 9.

Students Thoughts about Learning of English Sports-related Idioms

Items Groups F % Choice

1. | think we should learn English sports-related idioms for _Control 23 92,00 Disagree
effective communication. Experiment 22 88,00  Agree

2. | think English sports-related idioms should be a part of _Control 13 52,00  Strongly Disagree
the English language curriculum at university Experiment 15 60,00 Strongly Agree
preparatory classes.

3. Knowledge of English sports-related idioms is important _Control 20 80,00 Disagree
for me to read and understand English texts more Experiment 13 50,00  Agree
effectively.

4. Knowledge of English sports-related idioms is important _Control 13 52,00 Disagree
for me to listen to and understand English texts more Experiment 13 52,00  Strongly Agree
effectively.

5. Knowledge of English sports-related idioms is important _Control 12 48,00  Disagree
for me to understand the English culture effectively. Experiment 12 48,00  Agree

6. Knowledge of English sports-related idioms is important _Control 17 68,00 Disagree
for me to perceive the similarities and differences Experiment 16 64,00  Strongly Agree
between the Turkish culture and the English culture.

7. Learning English sports-related idioms can help me get _Control 16 64,00  Strongly Disagree
more familiar with the English figurative expressions. Experiment 14 56,00  Strongly Agree

8. Learning English sports-related idioms can help me _Control 15 60,00  Disagree
express myself more effectively while using figurative Experiment 13 52,00  Strongly Agree
language in English.

9. The ability to use English sports-related idioms in oral _Control 15 60,00  Disagree
communication is necessary for the development of my Experiment 12 48,00  Agree
speaking skills.

10. Knowledge of English sports-related idioms is necessary  Control 14 56,00 Disagree
for me to understand the everyday language. Experiment 13 52,00  Agree

11. We might need to use English sports-related idioms Control 16 64,00 Disagree
when we have to communicate in English outside the Experiment 12 48,00  Agree
classroom.

12. | think it is important to learn English sports-related Control 12 48,00 Disagree
idioms in English classrooms. Experiment 9 36,00 Strongly Agree

13. Our course materials have enough English sports-related Control 16 64,00  Agree
idioms. Experiment 12 48,00  Disagree

14. My English teacher uses sports-related idioms in classes.  Control 13 52,00  Agree

Experiment 14 56,00 Disagree

15. 1 would definitely teach English sports-related idioms to _Control 16 64,00  Disagree

advanced learners if | were an English teacher. Experiment 9 36,00 Strongly Agree &

neutral
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When looking at Table 9, it is seen that the experimental group agree with the Item 1, “I think
we should learn English sports-related idioms for effective communication” while the control
group disagrees with it. For Items 3, 5, 9, and 10 the results are similar. Also, when looking at
Item 2 which says “I think English sports-related idioms should be a part of the English
language curriculum at university preparatory classes”, it is seen that the experimental group
strongly agrees with it whereas the control group strongly disagrees. This finding is identical
for Item 7 as well. When checking Item 4, “Knowledge of English sports-related idioms is
important for me to listen to and understand English texts more effectively”, it is seen that
experimental group agree with it however, control group strongly disagree. The findings
resulting from Item 6, Item 8, and tem 12 are similar again. Moreover, there is a finding which
is vice versa of findings of Item 3, Item 5 and Item 11. When looking at the finding of Item 13,
“Our course materials have enough English sports-related idioms” it is seen that the
experimental group agrees while the control group disagrees and the same goes with Item 14.
Lastly, for Item 15 “I would definitely teach English sports-related idioms to advanced learners
if I were an English teacher” experimental group selected the agree choice mostly. However,
two choices have the same weight for the control group with the choices of neutral and

strongly disagree.

In general, there is no consensus between the experimental group and control group.
Moreover, there is only one “neutral” choice with the Item 15. The students do not hesitate
about their thoughts in terms of the items related to the learning idioms through conceptual
metaphors. Distributions of the frequencies with the percentages for the other choices of the

items are presented through attachment (Appendix 7)

4.3.2. Findings of Teacher Data

For the purpose of finding out the teachers thoughts about the teaching English sport-
related metaphors through conceptual metaphors to learners of English as a foreign
language, there are teachers’ responses to the questionnaire which is composed of 17
items. The items and the percentages and choices mostly selected by the teachers for each

item are presented at Table 10.
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Table 10.

Teacher Thoughts About Teaching English Sport-Related Metaphors

Items F %

1. English sport-related idioms are very common in 5 35,7 Disagree
everyday speech.

2. | deem it necessary to teach English sport-related 9 64,3 Neutral
idioms.

3. I find out that my students are eager to learn English 7 50,0 Disagree
sport-related idioms.

4. Itis difficult to teach idioms of a foreign language if 8 57,1 Agree
the cultures are totally different.

5. 1 know exactly what conceptual metaphor is. 7 50,0 Disagree
6. | know different types of conceptual metaphor. 5 35,7 Disagree
7. | was taught at a BA TEFL program as a trainee 6 42,9 Disagree
teacher how to teach English idioms.

8. | was taught at an MA TEFL program as a trainee 6 42,9 Disagree
teacher how to teach English idioms.

9. I was taught at a PhD TEFL program as a trainee 5 35,7  StronglyDisagree
teacher how to teach English idioms.

10. | know how to teach English sport-related idioms by 5 35,7  Disagree
conceptual metaphors.

11. I have never taught English sport-related idioms by 4 28,6 Neutral
conceptual metaphors. & Disagree
12. | was taught at a BA TEFL program as a trainee 7 50,0 Disagree
teacher how to teach English idioms through conceptual

metaphors.

13. | was taught at an MA TEFL program how to teach 6 42,9  Disagree
English idioms through conceptual metaphors.

14. | was taught at a PhD TEFL program how to teach 7 50,0 Disagree
English idioms through conceptual metaphors

15. | learned about conceptual metaphors when | 5 35,7  Disagree
attended academic events like conferences, workshops

etc.

16. | learned about conceptual metaphors when | read 7 50,0 Agree
academic texts like journal articles, books etc.

17. 1 learned about conceptual metaphors from my 6 42,9 Agree

colleagues.

When looking at Table 10, it is seen that the teachers disagree with the Item 1, “English
sport-related idioms are very common in everyday speech”. This finding is identical for
Items 3, 5, 6, 7, 8, 10, 12, 13, 14 and 15. Moreover, for Item 2, “I deem it necessary to
teach English sport-related idioms” teachers’ thoughts are neutral and for Item 9, “I was
taught at a PhD TEFL program as a trainee teacher how to teach English idioms”, they

strongly disagree with it. However, for the Item 11 “I have never taught English sport-
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related idioms by conceptual metaphors”, two choices which are “neutral” and “strongly
disagree” have the same weights. In other words, half of the teachers strongly disagree

with this item whereas half of them are neutral about it.

In general, teachers disagree with the items about the teaching English sport-related
metaphors through conceptual metaphors to learners of English as a foreign language.
Detailed table about the percentages and frequencies of the choices are given at the

attachment (appendix 8).

4.3.3. Data Analysis Part for Open-ended Questionnaires

For getting the thoughts of the students and teacher about the teaching English sport-
related metaphors through conceptual metaphors to learners, there were two separate

questionnaires were administered for each.

4.3.3.1. Findings of Students’ Open-ended Questionnaire

In order to figure out the thoughts, the questionnaire items were analyzed through the
descriptive statistics. For each item frequencies and percentages of each choice are
investigated and mostly selected choices were reported. Open-ended items in the
questionnaire were analyzed by listing all raw data under each item. Then they were put
into groups in terms of the similar responses and codes were created. In this part, since the
comments of the teachers were important to provide deeper insight about using idioms, the
qualitative method was used for open-ended questions. For the students’ parts since there
were only five questions and most of the students did not tend to answer them in details,
only twelve students answered thoroughly, their general ideas about the effectiveness and
conduciveness of CMT are selected and discussed for the following questions.

1. How far the conceptual metaphor-based teaching sessions have helped you understand
the concept of metaphor?

2. Can you tell whether and how far the metaphor-based teaching sessions have helped you
cope with the difficulty of learning sports-related idioms?

3. How much using of conceptual metaphors in learning idioms has helped you to guess
the meanings of the sports-related idioms?

72



4. Is Learning idioms through conceptual metaphors a very entertaining and amusing
subject?

5. Has using conceptual metaphor in learning idioms encouraged you to try to understand

figurative expressions independently?

Based on the overall performance the twelve students in experimental group agree
unanimously that the CMT has fostered learning not only in sports idioms but also it has
raised their awareness for applying CMT in handling other common idioms. Since most of
the learners only rely on memorization and are only taught before by memorization, which
is a dominant strategy, to learn idioms among English learners in Turkey. The participants
stated that the use of metaphors in learning idioms can help them to guess the meanings of
the idioms, and thus, contribute to their metaphoric learning development. Regarding the

five questions, there are some quotes from the students as follows:

“ ...Studying metaphors were very entertaining for me, especially to discover the
meanings of baseball idioms which I did not have any idea .”

“... I think that learning a language by just focusing on grammar and translating words
from English to Turkish is not enough. Learning a language and its culture by considering
the role of metaphor adds new dimensions to our conception of that language. It also
makes us different from those who do not learn in this way.”

“...Learning baseball idioms through metaphors was very entertaining for me. It was very

helpful to learn the things | had never seen and heard before.”

“... It was useful and joyful for met o learn the importance of conceptual metaphors in
learning a foreign language, because now I can see that the meaning of an idiom does not
directly derive from the individual words that make it up. After this useful way of learning

idioms | can make interpretations about most of the idioms.”

The findings and the analyses of the qualitative data from the experimental group reveal
that the students benefited not only from this implementation in learning baseball idioms
but also in other idioms as well. They find it easier and reliable to consider conceptual

motivation in learning idiomatic expressions.
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4.3.3.2. Findings of Teachers’ Open-ended Questionnaire

The teachers’ ideas about the idioms and sport-related idioms are analyzed in the open-
ended question part. It is divided into two parts as idioms and sport-related idioms. The

results of the qualitative analysis will be given for each question separately.

For the first part about idioms, in which eleven participants answered the items, the first
question was “How do you recognize whether the expressions you encounter are idioms or
not? What features of idioms indicate that they are idioms?”” The teachers stated that “they
recognize the idioms from context (2 instances), unexpected wording or grammatical
structure, not using words in their literal meaning (2 instances)”. According to them, the
features of idioms are as follows: “cultural elements of a language, having a different

meaning from the other sentences, grammatical structure, groups of words (2 instances)”.

The second question was “How do you teach idioms?” One of the teachers said s/he
teaches them by using compare and contrast method and translating from Turkish. Five of
them stated that “they present idioms in context. The others added that they teach them by

means of visual aids, flashcards, demonstration (2 instances), videos, texts, and pictures”.

The third question was “In English classrooms, in the teaching of which language skills
and components do you encounter idioms?”” The teachers were asked to put a check next to
the skills listed. They stated that “they encounter idioms in teaching speaking (10
instances), listening (8 instances), vocabulary (9 instances), writing (2 instances), reading

(11 instances), grammar (1 instance)”.

The fourth question was “Do you find the parts related to idioms in the course books
sufficient? If you find them insufficient, do you try to make these parts more effective by
using some useful and productive methods?” Four of the teachers found them sufficient.
Seven of them found the course books insufficient. They stated that “they made these parts
more effective by various methods such as introducing them separately, preparing
vocabulary exercise for idioms, teaching them according to the context, giving extra

examples to the contexts where students can utilize idioms (2 instances)”.

The fifth question was “Do you teach all the idioms provided by the course book? Do you
use extra materials other than the course book to teach idioms?” Six of the teachers stated
that “they teach all the idioms provided by the course book. One teacher stated that s/he do

not teach all of the idioms but those which affect the understanding and the other said that
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it depends on their relatedness to the students’ lives or interests”. Three teachers pointed
out that “they use extra materials such as flashcards, comics, video, movies, some extra
books consisting of idioms, exercises, and pictures”. Two of the teachers expressed that

“they do not use the extra material.”

The sixth question was “In what situations/for what purposes do you/would you use
English idioms in teaching English in the classroom?” The teachers stated that “they use
English idioms in classroom activities, in teaching general English, YDS, TOEFL, IELTS,
TOEIC, COPE (2 instances), in listening activities (2 instances) and in teaching
vocabulary”. They pointed out that “while teaching idioms they aim to help students use
them in daily life, to help them understand idiomatic situations (2 instances), to enhance
speaking abilities (2 instances), to improve their ability to understand and to express in the
target language, to introduce the culture (2 instances), and to raise awareness as to the

similarities in human nature across cultures and linguistic diversity”.

The seventh question was “What kind of advantages and disadvantages might be teaching
English idioms bring to learners?” The advantages stated by the teachers were that “idioms
are common in spoken English (5 instances), the students of academic exams are able to
increase numbers of terms in writing essays, idioms might enable learners to discover the
target language more easily (2 instances), students can learn the target culture better” (3
instances). However, they mentioned some disadvantages of teaching idioms to students.
Four of the teachers stated that “idioms are difficult to understand and use. The other one
points out that it might be difficult to transform the meaning and use from one culture to

another”.

The eight question was “Have you ever been taught about CMT in your studies for your
BA degree (MA if you hold the degree / PhD if you hold the degree)? If your answer is
'YES', please state the degree level where you were taught about conceptual metaphor

theory.” All the teachers answered this question as “no”.

For the second part about the sport-related idioms, in which eleven instructors answered
the items, the first question was “To what extent do you give place to the teaching of sport-
related idioms?” Two of the teachers did not answer the question. Four of them stated that
“they do not teach sport-related idioms while two teachers stated they give place to the
teaching of sport-related idioms relatively limited”. Five of the teachers stated that “they
teach those idioms as far as they are included in the course book.”
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The third question was “Do you think course books you teach give enough place to the
teaching of sport-related idioms? Explain.” Two of the teachers did not answer the
question. The rest stated that course books do not give enough place to the teaching of

sport-related idioms.

The third question was “How do the course books you teach present English sport-related
idioms?” Three of the teachers did not answer the question. The teachers stated that
“course books present them through the usage of reading and listening activities (4
instances), examples, texts, and vocabulary exercises”. Two of them stated that “they have
not encountered any of them in the course books and the other two stated that they have
not taught it before”.

The fourth question was “How do you think English sport-related idioms can be taught
more effectively?” Three of the teachers did not answer the question. Some of the teachers
think that “sport-related idioms can be taught more effectively by showing real videos,
sport programs, real sports articles (4 instances), by presenting them in a context (3
instances), and by practice with more exercises. One of the teachers stated that s/he has no
idea”.

The fifth question was “What would you say when you compare your knowledge of
Turkish sport-related idioms with your knowledge of English ones? Can you give one or
two examples of English and Turkish sport idioms? None of the teachers stated any
comparison about Turkish sport-related idioms and English ones. In addition, most of them
stated that they are not interested in sports. The Turkish idioms that they gave as examples
are as follows: “kafaya ¢ikmak” (in football), “ofsayta diisme”, “lafi taca atmak”, “havlu
atmak”, “takim tutmak”, “maca ¢ikmak”, “bosa kiirek ¢ekmek”, and ‘yelkenleri suya
indirmek”. The English idioms that they gave as examples are as follows: “let the cat out of
the bag”, “piece of cake”, “when pigs fly”, “spill the beans”, “once in a blue moon”, “high
as a kite”, “sick as a dog”, “best shot”, “time out”, “front runner”, “neck and neck”, “be on
the ball”, “on the home stretch”, “the ball is in your court”, “out if somebody’s league”,

and “two strikes and you are out”.

To sum up, analyses of both quantitative and qualitative data indicate that there is a
significant change in the experimental groups’ beliefs and attitudes towards the impact of
CMT-inspired teaching together with visual manifestations and cultural background in
natural acquisition and retention, accuracy and fluency of sports idiomatic expressions.
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Similar to previous studies, which have focused on the positive pedagogical impact of
etymological elaboration and CMT, both the qualitative and quantitative findings of this
study are in complete concordance with the findings of other studies. In the light of the
previous studies, (Danesi, 1995; Boers & Littlemore, 2000; Deignan, 2003; Littlemore &
Low, 2006; Hashemian Talebi Nezhad, 2007; Kémiir & Cimen, 2009; Cakir, 2011,
Rahmani & Hashemian, 2012; Chen, 2014) which mainly focus on the positive
effectiveness of the metaphor awareness and etymological elaborations’ great results in
enhancing idiomatic competence, findings of this study support that if language teachers
lead their students to be sensitive to conceptual metaphors, students tend to be better at
understanding and retaining them.

Thanks to the application of CMT, and CM-inspired instruction the students in the
experimental groups had the chance to learn idioms in a more systematic way and they
raised their awareness of the semantic motivation behind the target expressions; therefore,
they viewed these expressions as meaningful parts of certain structured networks rather
than rigid or isolated pieces of language. The cognitive approach in teaching idioms
assisted the subjects to create mental images, allowing dual coding of information. Since
CMs are grounded in bodily experience and in cultural and social practices (Kdvecses,
2002), the explicit instruction of these metaphors could possibly stimulate the learners’
visualization of the input and improve their comprehension and memory. Last but not least,
the students’ mental processing of the information at a deeper level was facilitated thanks
to the employment of CMs. During the instruction, the students were encouraged to
activate their prior knowledge about a familiar, concrete or physical concept to understand
an unfamiliar and abstract concept, and simultaneously associate the verbal information
with a mental image. This process provided a stimulus for the input to be converted into
the intake which was then stored in the learners’ memory. It can be concluded that the
application of CM to teaching idioms could have significant effects on the students’

reception and production of idiomatic language over time.
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CHAPTER S5

CONCLUSIONS AND IMPLICATIONS

5.1. Introduction

The shift in understanding metaphor in its cognitive, pervasive and embodied nature has
provided some helpful empirical results. The conceptuality of metaphor, its commonness,
motivation, and heuristic functioning have made CMT essential for any English classroom.
Having the awareness of the centrality of CM and being able to detect metaphors and
finally grasping the abstract nature of metaphors would result in successful and standard
communication. Learning and retention of idioms in general and sport ones specifically
call for the motivation of metaphors by elaboration could result in assisting students

receptively and productively.

On the whole, the constraints and the possibilities of teaching metaphors to the EFL
students are provided in this study by empirical results and contributing insights. One of
the foremost implications of this study could be the insertion of metaphor instruction into
all levels of English proficiency in EFL programs for L2/FL learners. Language
development is not an easy task, in other words, learners constantly become proficient and
then they seem chaotic as a result the winding patterns of learning and then getting baffled
becomes a natural part of language learning and development. Developing learners’
mastery over idiomatic expressions is a dynamic process and there are some key factors
which interplay in learners’ better acquisition, retention and production. The factors that
have affected Turkish learners’ development of baseball metaphors are summarised as

follows: frequency of the metaphor, cultural factors, and topic familiarity.

Unlike the native speakers, who use metaphors smoothly, naturally, and mostly
unconsciously, the foreign language learners are most likely to take most of the new and

unknown target language metaphors as something strange, unnatural and baffling. As a
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result by the help of their mother tongue’s and their worldview, learners try to give order to
this target language’s seemingly chaotic metaphoric discourse and thus analyse
metaphorical and figurative language logically which not only does not work but also
misleads them. Foreign language instructors in this regard should explicitly illustrate the
way any language perceived and construed mostly based on metaphoric motivation. In
other words, as this thesis has focused on baseball idioms, besides having some common
or international sources, there are some unique or cultural-specific sources in molding the
conceptual system of any individual language in which the source domain is constructed

and then transferred to the target domain.

Elaborating and expanding learners knowledge on metaphoric motivation together with
explicit metaphor teaching could compensate the drawbacks of the traditional and rote
learning of individual mataphoric and idiomatic expressions. In this study CMT-inspired
teaching has been one of the main focuses and by changing teaching strategies from
traditional to conceptual and cognitive one for preparatory courses of the state university
better results have been achieved. Metaphor awareness-raising activities, explicit
conceptual metaphor teaching, and focusing on culture or sport-specific idioms have been
integrated for learners natural acquisition and retention of sports idiomatic expressions as
well as their accuracy and fluency. The researcher hopes to have the chance to share the
central role and the successful results of applying CM in paving the bumpy path of both
teaching and learning a foreign language to language instructors and learners. Future
instructors should focus more on concepts which are motivated rather than mere

memorising the expressions.

The results of teaching baseball idiomatic expressions to the learners through CMT
revealed that conceptual metaphors together with visual manifestations had high
effectiveness, better comprehension and long-term retention. Unlike the experimental
group the control group relied heavily on rote learning rather than idiom itself. The rate of
retention of the meaning of the idioms was low in this group since the traditional method
of learning idioms even worse than that literal translation of them did not contribute to
natural realization of the wholeness of these idioms. In contrast, high rate of retention and
using these sports idioms in their discourse of the experimental group once more showed
the usefulness of applying conceptual metaphors in dealing with idiomatic expressions and

figurative language. In sum, it is clearly concluded that systematic pattern and highly
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effective nature of CMT and providing cultural background knowledge of baseball sports
idioms, using both words and supplied visual images, can improve learners’

comprehension and retention of these idioms.

Regarding the questionnaire, the control group’s participants found idiomatic expressions
and understanding them confusing, difficult and tiring. However, the experimental group’s
participants found them enjoyable and rewarding. Style of teaching, variety of activities
and using short relevant videos were attracted to them. Unlike the experimental group, who
learned the sports idioms in a productive and enjoyable way, the control group mentioned
that style of teaching and the methods they used in learning them were exactly similar to
normal English lessons and even more troublesome, confusing and demanding regarding

baseball idioms.

| have focused on baseball a great deal, by bearing in mind the importance of instilling the
models or concepts dealing with baseball and its reflection in American society and mind.
Shore (1996) considers sporting events as a kind of model that engages serious cultural

issues in the very rules and structures constituting the field of play:
Baseball, as our most venerable national sport, has something to tell us about
the American mind. More specifically, in its complex representations of time,
space, and action, baseball models important tensions in mainstream American
culture between communitarian and individualistic values. And, in turn,

baseball provides a source domain for modeling other areas of life where
analogous tensions are experienced. (p. 75)

Assuming that figurative language can be considered a reflection of a community’s
conventional patterns of thought or worldviews, sports metaphors are thus an ideal testing
ground for the interaction of studies on language. The fact that most of the idiomatic
expressions are conceptually motivated, the extent to which a structure can be motivated in
relation to one or a set of conceptual metaphors depends on a language user’s ability to
relate the words used in an expression to a certain domain. If this is not achieved, then the

expression remains opaque.

Turkish and American sports metaphors are sometimes culture-specific, a most noticeable
fact. It is proved that for the baseball expressions to be learned by Turkish learners, an
underlying conceptual motivation without knowledge of sport-specific terminology or
rules is impossible, and therefore these metaphorical expressions that belong to a
conceptual metaphor in one language (American English) is less transparent in another

language (Turkish). The cultural gap includes differences of language, religion, and
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worldview. This thesis has aimed at strengthening the study of baseball sports metaphor,
between the two very different cultures that these two languages represent. Teachers
should provide the target language learners of any language with the powerful tool of
conceptualization together with a thorough understanding of the target culture, from which

students through CMT decode and open the window of the target culture.

If language teaching accompanies by conceptual metaphor teaching and target culture
familiarization, the risk of first language interference and literal translation or

misunderstanding will be diminished.

Since the learners’ noticing of metaphorical language increases by input enhancement,
innovative metaphor teaching materials, and application of visuals so the process of
learning and retention develops in a great deal as the experimental group significantly

outperformed the control group.

5.2. Implications of the Study

In particular, the frequency of the source domains as reflected themselves in linguistic
metaphors in the mother tongue has an important impact on learners’ acquisition of
conceptual metaphors of the target language. Learners naturally grasp and stick to those
conceptual metaphors that are highly frequent and common in their mother tongue rather
than English. When it comes to Turkish learners dealing with baseball idioms teaching
them without the help of CMT is mostly impossible and demanding. For the cultural
factors metaphors reflect different cultural models which are used and applied in different
languages, as a result metaphors could serve as a useful tool for knowing different cultures.
The learners if dare to use, tend to use the baseball idioms superficially not metaphorically
as native speakers. Mostly they misunderstand the whole message of these idioms since
they are not available and popular in their Turkish language’s conceptual system. Due to
their zero exposure and familiarity with baseball and its rules a greater degree of
unpredictability and confusion arouses. Finally, idiomatic nature and topic familiarity of
the baseball expressions affect Turkish learners’ use of them. Since baseball is not played
or even given importance like the USA and some other countries Turkish learners like to
learn and grasp the idioms or topics which are familiar. Overall, as discussed in detail
foreign language learning is a dynamic and complex process and learners” CF, MC, and

CMT knowledge play vital roles in both fluency and accuracy of the target language.

81



In this study regarding the constraints and limitations in general and motivating the foreign
language instructors or even the students to fill the relevant questionnaires in specific,
research into teaching and learning all sports metaphors is hoped with its invaluable and

applicable results for gaining insights into the bigger picture of whole Turkish learners.

5.3. Suggestions for Further Research

Considering the results of the present study, several hypotheses are highlighted for future

research and some recommendations have been sketched out by the researcher.

The present study has focused on a positive contribution of CMT on better grasping,
recognising, and retention of baseball idioms with just 50 students all from the preparation
department. Further studies conducted in big samples will be more detailed and reliable.

More research is needed relating to culturally specific idioms and etymological elaboration
for tackling the question of how much meta-language is actually needed in teaching these
metaphors. That is, do the learners need to know what a source and a target domain are and

how the transfers work?

Productive and natural metaphor use in both written and oral communication and discourse
need to be developed as a metaphoric curriculum for not only high levels but also for lower
ones, as well. Language learners' course books should show explicitly and emphasise the
importance of CMT in learning idiomatic expressions for different age groups and levels.

All in all, most English idioms are motivated by conceptual metaphors in a systematic
way; therefore, they can be analysed, which makes it feasible for the CMT to be used in
idiom teaching and learning. Learners’ belief and attitudes should be adapted and exposed
naturally to the conceptual system of the target language. However, we must not abandon
the traditional teaching method completely. We can treat the conceptual metaphor teaching

method as an effective complement to accelerate the teaching and learning of idioms.

82



REFERENCES

Aitchison, J. (1994). Words in the mind: An introduction to the mental lexicon. New York:

Cambridge University.

Aitchison, J. (2007). The word weavers: Newshounds and wordsmiths. New York:
Cambridge University.

Atkinson, D. (1999). TESOL and culture. TESOL Quarterly, 33(4), 625-654.
Bakhtin, M.M. (1986). Speech genres and other late essays. Austin: University of Texas.

Azuma, M. (2004). Metaphorical competence in an EFL context - The mental lexicon and
metaphorical competence of Japanese EFL students. PhD Dissertation. The
University of Nottingham.

Bailey, K. M. (2009). Exploring second language classroom research: A comprehensive

guide. Boston: Heinle.

Barcelona, A. (2000). Metaphor and metonymy at the crossroads. Berlin: Mouton de
Gruyter.

Beard, A. (1998). The language of sport. New York: London.
Beck, B. (1982). Root metaphor patterns. Semiotic Inquiry, 2, 86-97.

Beréndi, M., Csabi, S., & Koeveses, Z. (2008). Using conceptual metaphors and
metonymies in vocabulary teaching. In Boers, F. and Lindstromberg, S. (Eds.):
Cognitive linguistic approaches to teaching vocabulary and phraseology. Berlin:
Mouton de Gruyter.

Black, M, (1979). More about metaphor. In A. Ortony (Ed.). Metaphor and Thought. New
York: Cambridge University Press.

Boers, F., & Demecheleer, M. (1998). A cognitive semantic approach to teaching
prepositions. English Language Teaching Journal, 52(3), 197-204.

83



Boers, F., Demecheleer, M., & Eyckmans, J. (2004). Etymological elaboration as a
strategy for learning idioms. In Bongaards, P. and Laufer, B. (Eds.): Vocabulary in

a second language. Amsterdam: John Benjamins.

Boers, F., Eyckmans, J., & Stengers, H. (2007). Presenting Figurative Idioms with a Touch
of Etymology. More than Mere Mnemonics. Language Teaching Research, 11(1),
43-62.

Boers, F., & Littlemore, J. (2000). Cognitive style variables in participants’ explanations of

conceptual metaphors. Metaphor and symbol, 15(3), 177-187.

Boers, F. & Lindstromberg, S. (2006). Cognitive linguistic applications in second or
foreign language instruction: Rationale, Proposals, and Evaluation. In Kristiansen,
G., Achard, M., Dirven, R., and de Mendoza Ibanez, F. R. (Eds.): Cognitive
linguistics: Current applications and future perspectives. Berlin: Mouton de
Gruyter.

Bortfeld, H. (2002). What native and non-native speakers’ images for idioms tell us about
figurative language. In: Heredia, Roberto R. Altarriba, Jeanette (Eds.) . Advances in

Psychology. Bilingual Sentence Processing. Amsterdam: 275-295.

Cameron, L., & Deignan, A. (2006). The emergence of metaphor in discourse (Electronic
version). Applied Linguistics, 27(4), 671-690.

Carter, R. & McCarthy, M. (1988). Vocabulary and language teaching. London:

Longman.

Charteris-Black, J. (2002). Second language figurative proficiency: a comparative study of
Malay and English. Applied Linguistics, 23(1), 104-133.

Cain, K. (2005). The Relation between children’s reading comprehension level and their

comprehension of idioms. Journal of Experimentally Child Psychology, 90, 65- 87.

Cakir, 1. (2011). How do learners perceive idioms in EFL classes? Ekev Akademi Dergisi
15(47), 371-381,11p.

Cameron, L. & Low, G. (1999). Researching and applying metaphor. Cambridge:
Cambridge University.

84



Cameron, L. & Deignan, A. (2003). Combining large and small corpora to investigate
tuning devices around metaphor in spoken discourse. Metaphor and Symbol, 18,
149-160.

Charteris-Black, J., & Musolff, A. (2003). Battered hero or innocent victim? A
comparative study of metaphors for euro trading in british and german financial
reporting. English for Specific Purposes, 22(2), 153-176.

Charteris-Black, J. & Ennis, T. (2001). A comparative study of metaphor in spanish and
english financial reporting. English for Specific Purposes, 20, 249-266.

Charteris-Black, J. (2004). Corpus approaches to critical metaphor analysis. NewYork:
Macmillan.

Charteris-Black, J. (2005). Politicians and rhetoric: The persuasive power of metaphor.

NewYork: Macmillan.

Chen, Y. C., & Lai, H. L. (2014). The influence of cultural universality and specificity on
EFL learners’ comprehension of metaphor and metonymy. International Journal of
Applied Linguistics, 24(3), 312-336.

Ching Marvin, K.L. (1993). Games and play: Pervasive metaphors in American life.
Metaphor and Symbolic Activity, 8(1), 43-65.

Cieslicka, A. (2006). Literal salience in On-line processing of idiomatic expressions by
second language learners. Second Language Research, 22, 115-144.

Cohen, J. (1988). Statistical Power Analysis for the Behavioral Sciences (2nd ed.).
Hillsdale, NJ: Lawrence Earlbaum Associates. Collins COBUILD idioms
dictionary (2006). (2nd ed.). Great Britain: HarperCollins.

Cooper, T. (1998). Teaching idioms. Foreign Language Annals, 31(2), 255-266.

Cooper, T. C. (1999). Processing of Idioms by L2 Learners of English. TESOL Quarterly,
33(2), 233-262.

Craik, F., & Lockhart, R. (1972). Levels of Processing: A framework for memory research.
Journal of Verbal Learning and Verbal Behavior, 11(6), 671-684.

Creswell, J. W. (2013). Research design: Qualitative, quantitative, and mixed methods

approaches. NewYork: Sage.

85



Crystal, D. (2003). English as a global language. 2nd edition. Cambridge: Cambridge
University.

Csabi, S. (2004). A cognitive linguistic view of polysemy in English and its implications
for teaching. In M. Achard & S. Niemeier (Eds.), Cognitive linguistics, Second
language acquisition and foreign language teaching (pp. 233-256). Berlin, New
York: De Gruyter.

Dale, D. (2004). Strike me lucky, it Just is not Cricket. The Sydney Morning Herald,
February 10, 2004. Driven Rene. 1994,

Danesi, M. (1986). The role of metaphor in second language pedagogy. Rassegna Italiana
di Linguistica Applicata, 18(3), 1-10.

Danesi, M. (1989). The role of metaphor in cognition. Semiotica, 77, 521-31.

Danesi, M. (1992). Metaphorical competence in second language acquisition and second
language teaching: The neglected dimension. In: Alatis, James E. (ed.)

(1992): Georgetown  university  round  table on  languages and

linguistics. Washington.
Danesi, M. (1993). Vico, Metaphor, and the Origin of Language. Bloomington: Global

Danesi, M. (1994). Recent research on metaphor and teaching of Italian. Italica 71: 453-
464.

Danesi, M. (1995). Learning and teaching languages: The role of conceptual

fluency. International Journal of Applied Linguistics, 5(1), 3-20.

Danesi, M. (2003). Second Language Teaching. A view from the right side of the
brain. Dordrecht.

Deignan, A. (2003). Metaphorical Expressions and Culture: An Indirect Link. Metaphor &
Symbol, 18(4), 255-271.

Deignan, A., Gabrys, D., & Solska, A. (1997). Teaching English metaphors using cross-
linguistic awareness-raising activities (Electronic version). ELT Journal, 51(4),
352- 360.

Dobrovol’skij, D. & E. Piirainen. (2005). Figurative language. cross-cultural and cross

linguistic perspectives. Amsterdam: Netherlands: Elsevier.

86



Fraenkel, J. R., & Wallen, N. E. (1993). How to design and evaluate research in education
(2nd ed.). New York: McGraw-Hill.

Guerrero de M. C. M., & Villamil, O. S. (2002). Metaphorical conceptualizations of ESL
teaching and learning. Language Teaching Research, 6(2), 95-120.

Gibbs, R. W. (1994). The poetics of mind. Figurative thought, language and
understanding. Cambridge: Cambridge University.

Gibbs, R. (1980). Spilling the beans on understanding and memory for idioms in

conversation. Memory, and Cognition, 8, 449-456.

Gibbs, R. (2001). Evaluating contemporary models of figurative language
understanding. Metaphor and Symbol, 16(3+4), 317-333.

Gibbs, R. (2008). Metaphor and thought - The state of the art. In Gibbs, R. W. (ed.): The
Cambridge handbook of metaphor and thought. Cambridge: Cambridge University.

Giora, R. (2003). On our mind: salience, context and figurative language. New York:
Oxford University.

Goatly, A. (1997). The Language of metaphors. London: Routledge.

Grabe, W. (2009). Reading in a second language: Moving from theory to practice. New

York: Cambridge University.

Guerrero de M. C. M., & Villamil, O. S. (2002). Metaphorical conceptualizations of ESL
teaching and learning. Language Teaching Research, 6(2), 95-120.

Hashemian, M., &TalebiNezhad, M. (2007). The development of conceptual fluency &

metaphorical competence in L2 learners. Linguistik Online, 30.

Holland, D. & Quinn, N. (eds.) (1987). Cultural models in language and thought.
Cambridge: Cambridge University.

Harris, R. (1981). The language myth. London: Duckworth.

Holme, R. (2004). Mind, metaphor and language teaching. Basingstoke: Palgrave
Macmillan.

Hu, Y., & Fong, Y. (2010). Obstacles to conceptual metaphor guided L2 idiom
interpretation. In S. De Knop, F. Boers, & T. De Rycker (Eds.), Fostering language

87



teaching efficiency through cognitive linguistics (pp. 293-317). Berlin, New York:
Mouton de Gruyter.

Howe, N. (1988). Metaphor in contemporary American Political Discourse, Metaphor and
Symbolic Activity, 3, 87-104.

Irujo, S. (1986). Don't put your leg in your mouth: Transfer in the acquisition of idioms in
a second language. Tesol Quarterly, 20(2), 287-304.

Johnson, M.G. & Malgady, R.G. (1979). Toward a perceptual theory of metaphoric
comprehension. In R.P. Honeck & R.R. Hoffman (Eds.). Cognition and Figurative
Language. Hillsdale NJ: Erlbaum, 249-265.

Kecskes, 1. (2000). Conceptual fluency and the use of situation-bound utterances in
L2. Links & Letters, 7, 145-161.

Kecskes, 1. (2000). A cognitive-pragmatic approach to situation-bound utterances. Journal
of pragmatics, 32, 605-625.

Kennedy, J.M. (2001). Literal bases for metaphor and simile. Metaphor and Symbol, 16,
249-276.

Kittay, E.E (1987). Metaphor: Its cognitive force and strucrure. Oxford: Clarendon.
Kovecses, Z. (2005). Metaphor in Culture: Universality and Variation. Cambridge.

Kecskes, 1., & Papp, T. (2000). Foreign language and mother tongue. Mahwah, NJ &

London: Lawrence Earlbaum Associates.

Komiir, S., & Cimen, S. S. (2009). Using conceptual metaphors in teaching idioms in a
foreign language context. Sosyal Bilimler Enstitiisii Dergisi (ILKE) [Journal of the
Institute of Social Sciences (Policy)] 23, 205-222.

Kovecses, Z., & Szabo, P. (1996). Idioms. A view from cognitive semantics. Applied
Linguistics,17(3), 326-355.

Kovecses, Z. (2010). Metaphor: A practical introduction. Oxford & New York: Oxford
University.

Kovecses, Z. (2002). Metaphor. A practical introduction. Oxford.

Lakoff, G. & Turner, M. (1989). More than cool reason: A field guide to poetic metaphor.
Chicago: University of Chicago.

88



Lakoff, G., & Johnson, M. (1980). Metaphors we live by. Chicago: University of Chicago.

Lakoff, G. (1987). Women, Fire, and Dangerous Things. What categories reveal about the

mind. Chicago and London: The University of Chicago Press.

Lakoff, G. & Johnson, M. (1999). Philosophy in the Flesh. The embodied mind and its
challenge to western thought. New York: Basic Books.

Lakoff, G. (1993). The contemporary theory of metaphor. In Ortony A. (ed.): Metaphor
and thought (2nd ed.). Cambridge: 202-251.

Lantolf, J.P. (1999). Second culture acquisition. Cognitive consideration. In: Eli Hinkel

(ed.):Culture in second language teaching and learning. Cambridge.

Lantolf, J. P. Steven. L. (2006). Sociocultural theory and the genesis of second language

development. Oxford.

Lazar, G. (1996). Using figurative language to expand students’ vocabulary. ELT Journal,
50(1), 43-51.

Lazar, G. (2003). Meanings and Metaphors (Activities to practise figurative language).

Cambridge University.

Lennon, P. (1998). Approaches to the teaching of idiomatic language. IRAL: International
Review of Applied Linguistics in Language Teaching, 36(1), 11-30.

Hoffman, R.R. (1983). Recent Research on Metaphor. Semiotic Inquiry, 3, 35-62.

Lindstromberg, S. (1991). Metaphor and ESP. A ghost in the machine? English for Specific
Purposes, 10, 207-225.

Li, F.Th. (2002). The Acquisition of Metaphorical Expressions, Idioms, and Proverbs by
Chinese Learners of English: A conceptual metaphor and image schema approach,
Chinese University of Hong Kong.

Li, X. (2010). Conceptual metaphor theory and teaching of English and Chinese idioms.
Journal of Language Teaching and Research, 1, 206-210.

Liu, D., & Farha, B. (1996). Three strikes and you're out. English Today, 12(1), 36-40.

Littlemore, J. (2001). Metaphoric intelligence and foreign language learning. HLT
Magazine,3(2),http://byeways.net/webreadings/Internet

89



Littlemore, J. & Low, G. (2006). Figurative thinking and foreign language learning.
Hannover: Schroedel.

Littlemore, J. (2001). Metaphoric competence. A possible language learning strength of
students with a holistic cognitive style. TESOL Quarterly 34, (3): 459-91.

Littlemore, J. (2001). The use of metaphor in university lectures and the problem that it
causes for overseas students. Teaching in Higher Education, 6(3), 335-351.

Littlemore, J., & Low, G. (2006). Metaphoric competence, second language learning, and
communicative language ability. (Electronic version). Applied Linguistics, 27(2),
268-294.

Low, G. D. (1988). On teaching metaphor. Applied Linguistics, 9(2), 125-147.

Low, G. (2008). Metaphor and Education. In Gibbs, R. W. (ed.): The Cambridge
Handbook of Metaphor and Thought. Cambridge: Cambridge University Press.

Low, G., Littlemore, J., & Koester, A. (2008). Metaphor use in three UK university
lectures. Applied Linguistics, 29(3), 428-455.

MacArthur, F. & Littlemore, J. (2008). A Discovery Approach to Figurative Language

Learning with the Use of Corpora.

MacArthur, F. (2010). Metaphorical competence in EFL: Where are we and where should
we be going? A view from the language classroom. AILA Review, 23(1), 155-173.

Macmillan English dictionary for advanced learners (2002). Macmillan.

Niemeier, S. (2004). Linguistic and cultural relativity. Reconsidered for the foreign
language classroom. In Michel, A. and Niemeier, S. (Eds.): Cognitive Linguistics,
Second Language Acquisition, and Foreign Language Teaching. Berlin: Mouton de
Gruyter.

Niemeier, S. (2008). To be in Control: Kind-hearted and Coolheaded. The head-heart
dichotomy in English. In Sharifian, F., Dirven, R., Yu, N., & Niemeier, S. (Eds.):
Culture, body, and language: conceptualizations of internal body organs across
cultures and languages. Berlin: Mouton de Gruyter.

O’Grady, W. (1997). The syntax of idioms. Natural language and linguistic theory, 16(2),
279-312.

90



O’Halloran, K. (2007).Critical discourse analysis and the corpus informed interpretation of
metaphor at the register level. AppliedLinguistics, 28(1), 1-24.

Ortony, A. (ed.) (1979). Metaphor and Thought. Cambridge.

Paivio, A. (1986). Mental representations: A dual coding approach. New York: Oxford
University.

Pallant, J. (2007). SPSS Survival Manual: A step by step guide to data analysis using SPSS

for windows. New York: Open University.

Palmatier R.A., H. & Ray, H.L. (1989). Sports talk: A dictionary of sports metaphors. New
York: Greenwood.

Philip, G. (2005). Figurative language and the advanced learner. Research News: The
Newsletter of the IATEFL Research SIG, 16, 16-20.

Pollio, H. R. & Michael K. (1979). Sense and nonsense in thinking about anomaly and
metaphor. Bulletin of the Psychonomic Society, 13, 323-326.

Pollio, H. R. (1977). The anomaly of anomaly. Journal of Psycholinguistic Research, 6,
247-260.

Polio, H. R., Barlow, J. M., Fine, H. K., & Polio, M. R. (1977). Psychology and the poetics
of growth. Hillsdale, NJ: Erlbaum.

Quinn, N. (1991). The cultural basis of metaphor. In Fernandez, J. (ed.): Beyond metaphor:
The theory of tropes in anthropology. Stanford: Stanford University.

Rada, J. A., & Wulfemeyer, K. T. (2005, March). Color coded: Racial descriptors in
television coverage of intercollegiate sports. Journal of Broadcasting and
Electronic Media, 49(1), 65-85.

Rahmani Samani, E. & Hashemian, M. (2012). The effect of conceptual metaphor on
learning idioms by L2 learners. International Journal of English Linguistics, 2(1),
249-256.

Richards, I. A. (1936). The philosophy of rhetoric. Oxford: Oxford University.

Sacristan, M. S. V. (2009). A translation approach to metaphor teaching in the LSP
classroom: Sample Exercises from a Business English Syllabus. Ibérica, 17, 83-98.

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge University.
91



Searle, J.R. (1979). Expression and meaning. Cambridge. Cambridge University.

Searle, J. R. (1979). Metaphor. In Ortony, A. (ed.): Metaphor and thought. Cambridge:
Cambridge University.

Searle, J, L. (1993). Metaphor. In A. Ortony (Ed.), Metaphor and thought (pp. 83-112).
Cambridge: Cambridge University.

Sharifian, F., Dirven, R., Yu, N. & Niemeier, S. (2008). Culture and language: Looking for
the “mind” inside the body. In Sharifian F., Dirven R., Yu N. & Niemeier S. (Eds.).
Culture, Body and Language. Conceptualizations of Internal Body Organs across

Cultures and Languages (pp. 3-23). New York: Mouton de Gruyter.

Simpson, R., & Mendis, D. (2003). A corpus-based study of idioms in academic speech.
TESOL Quarterly, 37(3), 419-441.

Skoufaki, S. (2008). Conceptual metaphoric meaning clues in two idiom presentation
methods. In Boers, F. and Lindstromberg, S. (Eds.): Cognitive Linguistic
Approaches to Teaching Vocabulary and Phraseology. Berlin: Mouton de Gruyter.

Taylor, J. R. (2002). Cognitive grammar. Oxford: Oxford University.
Taylor, J. (2003). Polysemy’s paradoxes. Language Sciences, 25(6), 637-655.
Teichroew, F. J. M. (1982). Receptive Versus Productive VVocabulary:

Valeva, G. (1996). On the notion of conceptual fluency in a second language. In: Pavlenko,
Aneta/Salaberry, Rafael S. (eds.): Cornell working papers in linguistics. Papers in

Second Language Acquisition and Bilingualism. Ithaca: 22-38.

Wellins, R. S., Byham, W. C., & Wilson, J. M. (1991). Empowered Teams: Creating self-
directed work groups that improve quality, productivity, and participation. San

Francisco: Jossey-Bass.

Williams R. (1980). Beyond Actually Existing Socialism, in Problems in Materialism and
Culture: Selected Essays Ed. R Williams (Verso, London); first published in New
Left Review 120.

Wright, J. (1999). Idioms organiser: Organised by metaphor, topic, and key word.

Language Teaching.

92



Yasuda, S. (2010). Learning phrasal verbs through conceptual metaphors: A case of
Japanese EFL learners. TESOL Quarterly, 44(2), 250-273.

Yu, N. (2007). The Chinese Conceptualization of the Heart and its Cultural Context:
Implication for Second Language Learning and Intercultural Communication (pp.

65-85). Amsterdam, Philadelphia: John Benjamins.

93



APPENDICES

94



Appendix 1.

An Achievement Test

Name: Date:

A) Choose an appropriate word from the list below and write it down to the appropriate

blank:

curveball  touch base  hardball home run  ballpark figur hit it out of the park
out of left right off the bat big leagues stepped up to the plate
l.Givemea.............. of how much the project will cost.

2. He doesn't want to be a fish in a small pond. He wants to play inthe.........................

3. This mightbe a........................ , but I don't want to marry you after all.
4. When you go to work, you'll be playing......................... No more mistakes allowed.
S.Ithinkhe ... during his presentation. Everyone was listening very

carefully and seemed very enthused.

6. This dinner is superb. You've hita ......................

7. I have to go to an appointment, but let’s .................... tomorrow.
8. He finally........................ and asked her to marry him.
L = [ field just announced that he was making a career change.

10. I could tell they liked each other ...................

B) Choose the idiom which best completes each sentence:

1. I tried to make friends with Mary, but she wouldn't talk tome. I ...................
a. struck out.

b. played hardball

c. hita home run

2. Jack told a nasty joke at the company meeting. He ...................

a. was off-base.
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b. played hardball.

c. threw a curveball.

3. I cannot talk to you right now. I’'m busy at the moment. Please ......................
a. Throw a curveball.

b. Pitch it to me later.

c. Hit a home run.

4. That was a very effective speech. Yes, itwas ......................
a. a strong pitch.

b. a curveball.

c. a whole new game.

5. I have a serious problem. I can’t make Friday’s meeting. Could I.............cooviviininienn, ?
a. drop the ball

b. play hardball

c. take a rain check

6.Sam ... when he lost the report.

a. dropped the ball

b. hit it out of the park

c. on the ropes

C) Choose the correct choice which best completes each idiom.
1. How long have you been living here, tom?  Fifty years.

And you 've always had the same life? Yes.

It seems that you re stuck out in ..................... ...

a.base b. leftfield c. right field

2. We need a better advertisement for our new product.

Let’s brainstorm.
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How about using the we used last year.
Forget last year. Wewant something different this time.
Exactly. It’ll be a whole new ... ..... game.
a. hardball b. Ball c. softball
3. Why have we got a lot of that novel in stock?
Well, the reviews pridicted it would be a turnpager.
So you published all these.
We thought we 'd sell lots.
But then it turned the opposite.
It caught us... ... ... ....
a. touch base b. off base c. in base
4. So ifit’s sunny we’ll swim.
Yep. And if it’s raining we’ll watch a film.
Yep, and if it’s snowing we’ll go skiing.
Yeah. Great. ] think weve covered all the... ....
a. bats b. ballsc. bases
5. hey! What are you watching?
Oh, I love this action film that Jason made.
Me too. He rocks in it.
Yeah, he’sina ............of his own.

a. league D. field c. pitch

6. I've been reviewing everyone’s project. John, yours is excellent.

Thank you. You 've been our top man with good results. You re .........

a. turning b. batting c. throwing
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An Achievement Test Key
A)

1. ballpark figure

2. big leagues

3. curveball

4. hardball

5. hit it out of the park

6. home run

7. touch base

8. stepped up to the plate
9. out of left

10. right off the bat

B)
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Appendix 2.
First week: Lesson Plan for the Control Group

A. Match the idioms with their correct meanings

1. A ballpark figure a. to persuade.
2. A curveball b. a situation that is completely different from what one is used to.
3. A strong pitch C. a guess that's close but not exact.

4. A whole new ball game d. something unexpected.

B. Fill in the gaps with the correct forms of the idioms you learnt.

1.Givemea............. of how much the project will cost.
2. Thismightbea............. , but I don't want to marry you after all.
3. Living away from homeisa ............... for most young adults.

4. A. That was a very persuasive presentation.

B. Yes,itwasa................. )

C. Write a paragraph or a dialogue by using the idioms you have learnt so far.
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Second week: Lesson Plan for the Control Group

A. Match the idioms with their correct meanings

1

N

w

S

ol

(o2}

. Touch base a. something unexpected and bad happens.

. Batting a thousand b. highest level of competition.

. Big leagues c. to keep in touch with others.

. Cover all the bases d. to agree to help someone or take responsibility.

. Caught off base e. to be very successful; to do something perfectly.
. Step up to the plate f. to be well-prepared for every possible outcome.

B. Fill in the gaps with the correct forms of the idioms you learnt.

1.

2

o1

(o2}

WE'Te i , here, since we passed all the exams.
. lam dependingonyouto................
. Let me know how you are doing. Let’s keep in touch. Letus ........... next week.
. I know I don't have the best grades, so I ........... by applying to 15 colleges.
. Congratulations on the promotion. You are now playing inthe .............

. The heavy snowfall caught us ..........

C. Write a paragraph or a dialogue by using the idioms you have learnt so far.
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Third week: Lesson Plan for the Control Group

A. Match the idioms with their correct meanings

1. Drop the ball a. a highly successful operation.

2. Hit a home run b. to be completely unexpected and unusual.

3. Hit it out of the park c. completely superior to others of one's or its kind.
4. In a league of your own d. incorrect; mistaken or misinformed.

5. Off base e. to do or perform something extraordinarily well.
6. Out of left field f. to make a mistake.

B. Fill in the gaps with the correct forms of the idioms you learnt.
1. Her comments came .................
2. His estimate for painting the kitchen seems ...........
3. As a lawyer, Janiceistrulyina........................
4. A. How did the new business venture go?
B. Itwentwell. We ..................
5. I'm pretty sure | hitthat test ........................

6. 1 think shereally ................ when she decided to quit that promising internship.

C. Write a paragraph or a dialogue by using the idioms you have learnt so far.
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Fourth week: Lesson Plan for the Control Group

A. Match the idioms with their correct meanings

1. Pitch an idea a. one has no more chances left.

2. Play hardball b. to be excused from participating in an event.

3. Right off the bat c. to present an idea.

4. Stuck out in right field d. to play brutally and without consideration or mercy.
5. Take a rain check e. with no delay.

6. Three strikes and you’re out f. nothing much happens.

B. Fill in the gaps with the correct forms of the idioms you learnt.
1.She has always had the same job. Sheis ............. for fifteen years.
2. Thisisit! Three strikesand ...........

3. A: Come over and join us.

B: Thank you but I will take ..............

4. 1 walked inthe roomand .................... I knew something was wrong.
5. I’'m busy at the moment. ............ it to me later.
6. The new boss is playing ............. with us.

C. Write a paragraph or a dialogue by using the idioms you have learnt so far.
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A checklist

A ballpark figure This refers to a guess that's close but not exact

Give me a ballpark figure of how much the project will cost.

A curveball It is used to express something that is unexpected and causes someone to adapt
to a situation.

This might be a curveball, but I don't want to marry you after all.

A strong pitch It means to persuade.

That was a very persuasive presentation.

Yes, it was a strong pitch.

A whole new ball game It means a situation that is completely different from what one is
used to.

Living away from home is a whole new ball game for most young adults.

Batting a thousand It means to be very successful; to do something perfectly.

We're batting a thousand, here, since we got both boys to school with time to spare.

Big leagues This is an expression for the highest level of competition.

Congratulations on the promotion. You are now playing in the big league.

Caught off base That’s when something unexpected and bad happens.

The heavy snowfall caught us off base.

Cover all the bases To be well-prepared for every possible outcome.

I know I don't have the best grades, so | covered all bases by applying to 15 colleges.

Drop the ball 1. To make a mistake.

I think she really dropped the ball when she decided to quit that promising internship.

2. To forget about or neglect someone or something.

I know | dropped the ball today. | completely forgot about picking the kids up from school.

Hit a home run This refers to a highly successful operation.
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How did the new business venture go? — We hit a home run.

Hit it out of the park To do or perform something extraordinarily well.

I'm pretty sure | hit that test out of the ballpark.

In a league of your own  Completely superior to others of one's or its kind.

As a lawyer, Janice is truly in a league of her own.

Off base Incorrect; mistaken or misinformed; not aligned with reality.His estimate for
painting the kitchen seems way off base.

Out of left field It means to be completely unexpected and often unusual.

Her comments came out of left field.

Pitch an idea This means to present an idea.

I’'m busy at the moment. Pitch it to me later.

Play hardball This means to play brutally and without consideration or mercy.
The new boss is playing hardball with us.

Right off the bat This means with no delay.

| walked in the room and right off the bat I knew something was wrong.

Step up to the plate This means to agree to help someone or take responsibility.
I am depending on you to step up to the plate.

Stuck out in right field  If you are stuck in right field, nothing much happens.
She has always had the same job. She is stuck in right field for fifteen years.
Take a rain check This means to be excused from participating in an event.
Come over and join us. — Thank you but I will take a rain check.

Three strikes and you’re out  This means that one has no more chances left.
This is it! Three strikes and you are out.

Touch base This means to keep in touch with others.

Let me know how you are doing. Let’s keep in touch. Let us touch base next week.
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Appendix 3.
The Game of Baseball

“The history of baseball in the United States can be traced back to the eighteenth century.
Historians argue that it was a truly American invention and the first team to play this game was
the New York Knickerbockers. It was a nine-man team that played for nine innings with the
bases (home plate, first, second, and third) placed 90 feet apart. The batter at home plate would
hit the ball thrown to him by the pitcher of the opposing team. Next, he would run the bases. If
he completed the run of the bases, he made a home run. He was put out of the game by being

tagged by opposing team (Hample, 2007).”

Center Field
Left Field Right Field

: Second Base

Pitcher's Mound

Third Base First Base

Home Plate .

Figure 1. Baseball Field

“Baseball is a team sport that is played on a special field over a period of nine innings. Each
inning is divided into two parts. One team occupies the top half of the inning on the field and
the second team occupies the second half of the inning. One of these teams is on the offensive

and the other is defensive. The defensive team is on the field and there is only one offensive
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player on the field at any time. He is the batter. His goal is to hit the ball thrown to him by the
pitcher. If he hits the ball out of the park, it is called a home run and he must run all three bases
and return to home plate. Usually, however, a batter is either struck out by the pitcher or he hits
the ball and advances on base. There may be as many as four offensive players on the field at
any time (the hitter, the player on first base, second base, and third base). This situation is
referred to as “the bases are loaded.”

The Pitcher, the Catcher and the Umpire

The pitcher and the catcher work together. The catcher stands behind home plate and he
catches the ball thrown by the pitcher. He signals to the pitcher and tells him want kind of pitch
to throw. There are several kinds of pitches: the fast ball (this can be as fast as 90 mph or
more), the drop ball, the curveball, and sliders. The umpire stands behind the catcher and
decides if a base is within the strike zone. If it is, he calls it a “strike”. If it is not, he calls it a
“ball”. When the batter has missed three “strike” balls, he is struck out and leave home plate. If
he receives four “balls”, he is allowed to advance to first plate (Strecker, 2014). If the batter
hits a ball within the strike zone, and the ball is not caught in the air by the defensive team, he

runs to the first plate (first base).” https://www.wikihow.com/Play-Baseball

Baseball Metaphors
Many baseball metaphors pervade throughout the English language. Some of the more

prevalent ones are listed below:

Baseball Metaphor | Sports Meaning of the Common Meaning of the Expression
Expression

Getting to first base | The batter needs to score a run When one has success in dating, he is
by getting onto first base. said to get to first base. How did it go
last night? Did you get to first base?

Heavy hitter Someone who is capable of hittin  This refers to the top people in a
ball out of the ballpark. company. John is our heavy hitter

Hitting a home run This happens when the batter has| This refers to a highly successful
opportunity to cover all of the operation. How did the new business

bases and return to home plate. | venture go? — We hit a home run.
This is often done by hitting the
ball out of the park.

In-there pitching The pitcher is the one who most | This means to try one’s best. We all
actively tries his best to defeat the| got out and helped. Everybody was
opponents on the other team. in there pitching.
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Major league

Baseball has two leagues: the
major and the minor. The major
league is where the best players
compete.

This is an expression for the highest
level of competition. Congratulations
on the promotion. You are now playing

the major league.

Not in his league

Not playing in the major league.

This means to be without competition.
You are the best. There is no one else
in your league.

Play ball This is what the umpire says This means to get started. Let us do
when the game begins. it. It is time to play ball.
Playing hardball Real baseball is played with a This means to play brutally and
hard ball; women’s baseball is without consideration or mercy. The
played with a softball. new boss is playing hardball with us.
Rain check When a game was cancelled due | This means to be excused from

rain and spectators are given a
ticket (a rain check) that allows
them free entrance to the
rescheduled game.

participating in an event. Come over
and join us. — Thank you but I will
take a rain check.

Step up to the plate

The batter must be able to do his
best when he steps up to home
plate.

This means to take responsibility. I am
depending on you to step up to the plate

Touch base

A runner must briefly touch the
base as he goes on a run.

This now means to keep in touch with
others. Let me know how you are doing.
Let’s keep in touch. Let us touch base
next week.

Three strikes and you
are out

A batter is out if he has three
strikes against him.

This means that one has no more
chances left. This is it! Three strikes
and you are out.

Two strikes against
you

A batter with two strikes is in a
dangerous position. One more stri
and he is out of the game.

This means to be dangerously close to
failing. Be careful! You already have
two strikes against you.
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Baseball is played on a “field”. There are two teams

Pitcher-throws the ball

Ist base

"home" base (plate)

Batter- tries to hit the ball

Oneteamisinthe  The other team
field. Theytryto  “bats” (hits the
catch the ball. ball).

A “run” is scored when a batter (hitter)
runs around all of the bases.

Idiom: Touch base

The team with the most “runs”(points)
at the end of the game wins. The batter (hitter) must touch

all the bases to score a run
(point).

HOME GUEST

INNING

STRIKE - OUT

I

The “home” team has 12 runs. They win.

The base
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Conceptual metaphor

Defined as understanding one conceptual domain in terms of another conceptual
domain.

Source domain: the conceptual domain from which we draw metaphorical

expressions.
Target domain: the conceptual domain that we try to understand.

ARGUMENT IS WAR

Source domain: War Target domain: Argument

defend defend
attack
demolish
win
lose
Shoot
down
Right on
target
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Types of conceptual metaphor

A structural metaphor is a metaphor in which one concept is understood and

expressed in terms of another structured concept.
Examples:
They are at a crossroads in their relationship.
This relationship isn't going anywhere.
They're in a dead-end relationship.
This marriage is on the rocks.
This relationship has been spinning its wheels for years.
Their marriage has really gone off the track.

An orientational metaphor is a metaphor in which concepts are spatially related to

each other, as in the following ways:

Up or down, In or out, Front or back, On or off, Deep or shallow Central or
peripheral

Ex: “HAPPY IS UP”; “SAD IS DOWN”
I'm feeling up.

That boosted my spirits.

Thinking about her always gives me a lift.
I'm feeling down.

| fell into a depression.

An ontological metaphor is a metaphor in which an abstraction, such as an activity,
emotion, or idea, is represented as something concrete, such as an object,

substance, container, or person
Ex: THE MIND IS A MACHINE
He has a screw loose.
He slipped a cog.

| could see the wheels turning.
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First week: Lesson plan for the Experimental group with four videos

from https://www.youtube.com/watch?v=1buPTOWMsmM

A. After watching the first video try to explain the following idioms in your own
words together with an example.

hit it out of the park hit a home run pitch an idea
a strong pitch right off the bat take a rain check

B. Watch the video again and fill in the gaps.

Let’s start with the basics. Americans play baseball inapark. A .................. We play baseball on a field.
One person has a bat and another has a ball. The pitcher .................. the ball to the batter.‘Pitch’. Our
first idiom. I’ve got a great idea. Can | tell you about it? Err, I’'m busy at the moment. ................ me later.
So ‘to pitch an idea’ iS t0.......ccoecveeenneee. it. A good pitcher makes a strong throw. That was a very persuasive
presentation. Yes, itwasa ................ pitch. They want to geta ......... run. Ao ! There’s
another one. Yeah, a baseball field has ......... bases. If the batters run around all four bases, they’ve .........

a home run. That presentation was amazing. Was it OK? Fantastic! What a great job! | think the audience

liked it. Liked it? You ....... it out of the ballpark. You hit a home run. So what does ‘hit a home run’ mean?
It meansbe very ...................... And ‘hit ............... of the ball park’? That’sa............. success.
Youcan’tdo ................ than that. And if you hit a home run right off the bat.... Hang on. ‘Right off the
bat’. That’s another one. So what happened? I walked in the roomand ............................. I knew

something was wrong. Right off the bat? Yeah. Right away he said, ‘You’re fired’. So ‘right off the bat’
means with ..................... Yes. As soon as the ball hits the bat it comes right off it. It happens
immediately. I’ve gotta go. Why? The game is starting in five minutes. But we haven’t finished the idioms.
We’ll have to take a ........... check. Stop! ‘A rain check’. What’s that? Oh, sometimes the weather’s bad and
then the game is cancelled. If you have a ticket to a game but it rains, they give you a ticket to another game.
It’scalleda ............... .

C. Find some relavant photos from the interenet and make a poster for these idioms.

D. Write a dialogue by using these baseball idioms and then record it.
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Second week: Lesson plan for the Experimental group with four videos

from https://www.youtube.com/watch?v=1buPTOWMsmM

A. After watching the second video try to explain the following idioms in your own
words together with an example.

touch base off base caught off base
cover all the bases drop the ball a curve ball

B. Watch the video again and fill in the gaps.

Baseball is very easy. Here’s what happens. The batter hits the ball and then runs around the four
.................... The bases. Yeah. And they briefly touch each one. The batter needs to get to each base
before the ball. Hang on. These are the bases. Yeah. If the batter touches base before the ball, they’re still in
the game. But if they don’t, they’re out. So they have to make contact with the bases. Exactly. So here’s an
idiom: touch base. It means maintain contact to make sure everyone has the same information. Can we
.......... soon? It’s been a while since we spoke. Great. Let’s meet on Monday. What happens if a batter
doesn’t touch a base? That’s a problem. If they’re .......... base and the other team catches the ball, the batter
could be out. You don’t want to be caught off base. You don’t want to be ........... base. That’s when
something ............. and bad happens.Our next idiom: caught ........... base. Yeah, you want to be
prepared. The other team is going to position someone at each base so they can try to stop you from making a

home run. They’ll try to .......... all the bases. Cover all the bases. It means .............. with all the

this one. You said ‘dropped the ball’. Yeah, I meant [ hadn’t ............. what I was supposed to do. Dropping
the ball is abouta ................. , making an error. That’s right. Now I never drop the ball normally.
.............. ball. That’s another one. Yes. It means do something ....................., something that’s
surprising. But it’s a nasty surprise. Yes, a curve ball isusually ............ for the batter. It’s devious. You

think it’s going one way but then it goes another. It’s a trick. Yeah.

C. Find some relavant photos from the interenet and make a poster for these idioms.

D. Write a dialogue by using these baseball idioms and then record it.

112


https://www.youtube.com/watch?v=IbuPTOWMsmM

Third week: Lesson plan for the Experimental group with four videos

from https://www.youtube.com/watch?v=hDa2cnl 9xsk

A. After watching the third video try to explain the following idioms in your own
words together with an example.

a ballpark figure big leagues play hard ball
in a league of your own batting a thousand

B. Watch the video again and fill in the gaps.

Baseball’s really popular in the United States. Everyone loves a trip to the ................ Ballpark. It’s part of
our first idiom. How much will you need to fix the roof. I don’t know. There’s materials, paint, labor. Well,
just give me a ballpark ................ Maybe five thousand dollars. Ballpark figure. It’san ............. So
many people attend a big game that it’s hard to count them accurately. So a ballpark figure is a .......
estimate of a big number. The thing is everyone grows up playing baseball here. There are lots of little
leagues. Leagues are groups of teams that play one another. Yeah. Kids play in ...... leagues and
professional players play in the ............. leagues. Big leagues! Another idiom. Oh boy, have we got a
problem. We’d better hire a lawyer. We’d better hirea .............. lawyer. So what’s a big league lawyer? A
very important one. They know how to play ........... ball. You can play baseball with a hardora ........ ball.
So if someone plays hard ball? It means they’re ........ , experienced and willing to take ............. Now
here’s another idiom with the word ‘league’. Everybody say hey!What are you watching? Oh I love this
video that Jason made. Me too. He’s fantastic in it. Yeah, he’s in a league of his own. If you’reina ...........
of your............. you’re exceptional. Yeah, you’re too good even for the top team. Now statistics are
important in baseball, aren’t they. If a batter has a perfect record for hitting the ball, they get a batting
average of a thousand............... a thousand. And if a batter is in a slump? Their statistics have been very

bad. OK. It’s time to stop but we hope these idioms will help you ........ a thousand.

C. Find some relavant photos from the interenet and make a poster for these idioms.

D. Write a dialogue by using these baseball idioms and then record it.
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Fourth week: Lesson plan for the Experimental group with four videos

from https://www.youtube.com/watch?v=hRk00JI 00s

A. After watching the fourth video try to explain the following idioms in your own
words together with an example.

a whole new ball game step up to the plate three strikes and you’re out
out of left field stuck out in right field

B. Watch the video again and fill in the gaps.

The wonderful thing about baseball is you never know what will happen. Every game is different. A whole

................ game.Yes, it means a completely ............... situation — totally new. Now we’d better tell
everyone about home ............. It’s a piece of white .............. and it has five sides. It marks the place
where the ........... stands. Yes, home plate is where a lot of the action starts. When a batter ............. to the

plate.... Hang on. There’s another idiom. We’ve got a problem. The website went down three times last
week. Well, who’s responsible then? Somebody’s gotta fix it. Don’t worry Christina. Jay will fix it.
Excellent. Thanks for steppingup to .............. , Jay. So to step up to the plate means to take on the
................ for something. Now how many chances does the batter get to hit the ball, Jay. Well, it depends.

They can only get.............. strikes. Now I’m the batter. The strike zone is from my chest to my knees. If
the pitcher throws a ball and it’s in the strike zone and I don’t swing, that’sa ............... If I swing and miss,
that’s a strike too. Three .......... and you’re out. So a strike is a kind of failure. That’s right, and you’re only

allowed to fail three times. After that, you’re out. Now tell us about left field and right field. Left field is a

long way from ......... base. It’s hard to throw the ball to first base from left field. So it’s surprising when
balls come out of ...... field. So something out of left field is .............. When ideas are crazy or eccentric,
we might say they came out of left .......... So is it the same with right field? No, that’s a little different.

Right field is a quiet place. Nothing much happens there. How long have you been working here, Jay?
Twenty seven years. And you’ve always had the same job? Yep. You’ve never had a promotion? No. Sounds

like you're ............. in right field. Yep. So if you’re stuck in ............... , hothing much happens.

C. Find some relavant photos from the interenet and make a poster for these idioms.

D. Write a dialogue by using these baseball idioms and then record it.
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Appendix 4.

A Questionnaire on Learning Idioms through Conceptual Metaphor

PART I: LEARNING OF ENGLISH SPORTS-RELATED IDIOMS

Strongly | Agree | Neutral | Disagree | Strongly
Agree Disagree

1. I think we should learn English sports-related idioms
for effective communication.

2. I think English sports-related idioms should be a part
of the English language curriculum at university preparatory
classes.

3. Knowledge of English sports-related idioms is
important for me to read and understand English texts more
effectively.

4. Knowledge of English sports-related idioms is

important for me to listen to and understand English texts
more effectively.

5. Knowledge of English sports-related idioms is
important for me to understand the English culture effectively.

6. Knowledge of English sports-related idioms is
important for me to perceive the similarities and differences
between the Turkish culture and the English culture.

7. Learning English sports-related idioms can help me
get more familiar with the English figurative expressions.

8. Learning English sports-related idioms can help me
express myself more effectively while using figurative
language in English.

9. The ability to use English sports-related idioms in
oral communication is necessary for the development of my
speaking skills.

10. Knowledge of English sports-related idioms is
necessary for me to understand the everyday language.

11. We might need to use English sports-related idioms
when we have to communicate in English outside the
classroom.

12. I think it is important to learn English sports-related
idioms in English classrooms.

13. Our course materials have enough English sports-
related idioms.

14. My English teacher uses sports-related idioms in
classes.

15. 1 would definitely teach English sports-related

idioms to advanced learners if | were an English teacher.
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If you have any other opinion than the above regarding the learning and/or the teaching of English
sport-related idioms, please write them below:

PART II: LEARNING ENGLISH IDIOMS BY CONCEPTUAL METAPHORS
A. Please answer the question below.

Have you ever attended conceptual metaphor-based teaching sessions while learning English as
a foreign language?
YES NO

B. If your answer to the question above is 'yes', please answer the questions below.

1. How far the conceptual metaphor-based teaching sessions have helped you understand the
concept of metaphor?

2. Can you tell whether and how far the metaphor-based teaching sessions have helped you
cope with the difficulty of learning sports-related idioms?

3. How much using of conceptual metaphors in learning idioms has helped you to guess the
meanings of the sports-related idioms?

4. Is Learning idioms through conceptual metaphors a very entertaining and amusing subject?

5. Has using conceptual metaphor in learning idioms encouraged you to try to understand
figurative expressions independently?
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Appendix 5.

A Questionnaire on Teaching Idioms through Conceptual Metaphor
Dear respondent,
This questionnaire aims at looking into your attitude about teaching idioms in course books,
especially sports idioms, and collecting data about your views on Conceptual Metaphors and
its importance in teaching sports-related idioms. Your completion of the questionnaire will
definitely contribute to real data and is greatly appreciated. Thank you very much in advance

for your time and kind cooperation.

Amir Farjami
PhD Student Gazi University

Name (optional)

Nationality:
Gender: Female [] Male[ ] Teaching Experience (Years):
Degree: BAINELT [] MAInELT [J |[PhDInELT []

Degree in other fields of study (please specify):

PART I: Please answer the following questions about idioms.

1. How do you recognize whether the expressions you encounter are idioms or not? What
features of idioms indicate that they are idioms?

2. How do you teach idioms?

3. In English classrooms, in the teaching of which language skills and components do you
encounter idioms? Put a check next to the item that applies.
.... vocabulary .... grammar .... speaking

.... listening.... writing.... reading
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4. Do you find the parts related to idioms in the course books sufficient? If you find them
insufficient, do you try to make these parts more effective by using some useful and productive
methods?

5. Do you teach all the idioms provided by the course book? Do you use extra materials other
than the course book to teach idioms?

6. In what situations/for what purposes do you/would you use English idioms in teaching
English in the classroom?

7. What kind of advantages and disadvantages might teaching English idioms bring to learners?

8. Have you ever been taught about conceptual metaphor theory in your studies for your BA
degree (MA if you hold the degree / PhD if you hold the degree) ? If your answer is "YES',
please state the degree level where you were taught about conceptual metaphor theory.

PART I1: Please answer the following questions about sports-related idioms.

1. To what extent do you give place to the teaching of sport-related idioms?

2. Do you think course books you teach give enough place to the teaching of sport-related
idioms? Explain.

3. How do the course books you teach present English sport-related idioms?

4. How do you think English sport-related idioms can be taught more effectively?

5. What would you say when you compare your knowledge of Turkish sport-related idioms
with your knowledge of English ones? Can you give one or two examples of English and
Turkish sport idioms?
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PART IlI:

A. Please read the following information about the conceptual metaphors and linguistic
metaphors.

Conceptual metaphor: Mental mapping (aktarim) from a concrete source domain onto 4
abstract target
domain.

For instance, in the conceptual metaphor of Life Is A Gambling Game, knowledge about tf
concrete

source domain of Gambling Game is mapped onto the abstract target domain of Life.

Linguistic metaphor (idiomatic expressions): Words, phrases etc. that come from tf
concrete

source domain to express the situation, idea, feeling etc. about the abstract target domain. F
example, to talk about the abstract concept of Life, people can use the following italicise
underlined,

boldfaced expressions coming from A Gambling Game.

- If you play your cards right, you can do it.

- He’s bluffing.
- He won big.
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B. Please read the following statements about the teaching English sport-related
metaphors through conceptual metaphors to learners of English as a foreign language,

and choose the option that applies to you.

Statements

Strongly
Agree

Agree

Neutral

Disagree

Strongly
Disagree

01. English sport-related idioms are very common in
everyday speech.

02. | deem it necessary to teach English sport-related idioms.

03. I find out that my students are eager to learn English
sport- related idioms.

04. It is difficult to teach idioms of a foreign language if the
cultures are totally different.

05. | know exactly what conceptual metaphor is.

06. | know different types of conceptual metaphor.

07. I was taught at a BA TEFL program as a trainee teacher
how to teachEnglish idioms.

08. I was taught at an MA TEFL program as a trainee
teacher how to teach English idioms.

09. I was taught at a PhD TEFL program as a trainee teacher
how to teach English idioms.

10. I know how to teach English sport-related idioms by
conceptual metaphors.

11. I have never taught English sport-related idioms by
conceptual metaphors.

12. | was taught at a BA TEFL program as a trainee teacher
how to teach English idioms through conceptual metaphors.

13. I was taught at an MA TEFL program how to teach
English idioms through conceptual metaphors.

14. | was taught at a PhD TEFL program how to teach
English idioms through conceptual metaphors.

15. I learned about conceptual metaphors when | attended
academic events like conferences, workshops etc.

16. | learned about conceptual metaphors when | read
academic texts like journal articles, books etc.

17. I learned about conceptual metaphors from my
colleagues.
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Appendix 6.

Results of two groups for 22 questions

Control group
Pre-test

Control group
Post-test

Control group
Delayed Pre-test
After two weeks

Experimental

group
Pre-test

Experimental

group
Post-test

Experimental
group
Delayed Post-test
After two weeks

2 13 10 2 20 20
0 18 18 3 21 22
1 19 12 4 22 22
0 15 10 2 22 22
2 12 8 0 20 18
3 16 9 0 22 22
4 14 7 5 21 20
2 12 5 3 20 19
0 17 12 2 22 21
1 18 13 1 22 22
3 19 16 0 22 22
1 12 10 0 22 18
0 14 12 2 22 19
3 15 14 1 22 16
4 20 20 3 21 22
2 21 18 4 20 19
1 15 17 2 21 18
1 16 11 1 21 22
1 18 16 3 22 22
0 12 6 4 19 20
2 16 8 2 18 18
1 17 7 1 20 20
1 18 6 1 22 22
3 19 11 1 22 20
4 16 9 0 22 22
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Appendix 7.

Distributions of the Frequencies of Students Thoughts about Learning

Sports-related Idioms

of English

Items | Groups Strongly Agree Neutral Disagree Strongly
Agree Disagree

F % F % F % F % F %

1 Control 0 0,00 0 0,00 |0 0,00 23 92,00 2 8,00
Experiment | 3 12,00 22 88,00 |0 0,00 0 0,00 0 0,00
2 Control 0 0,00 0 0,00 |4 16,00 8 32,00 13 52,00
Experiment | 15 60,00 7 28,00 |3 12,00 0 0,00 0 0,00
3 Control 0 0,00 0 0,00 |1 4,00 20 80,00 4 16,00
Experiment | 10 40,00 13 50,00 |2 8,00 0 0,00 0 0,00

4 Control 0 0,00 0 0,00 |4 16,00 13 52,00 8 32,00
Experiment | 13 52,00 9 36,00 |3 12,00 0 0,00 0 0,00
5 Control 0 0,00 0 0,00 |3 12,00 12 48,00 10 40,00
Experiment | 11 44,00 12 48,00 |2 8,00 0 0,00 0 0,00

6 Control 0 0,00 0 0,00 |1 4,00 17 68,00 7 28,00
Experiment | 16 64,00 6 24,00 |3 12,00 0 0,00 0 0,00
7 Control 0 0,00 0 0,00 |1 4,00 8 32,00 16 64,00
Experiment | 14 56,00 9 36,00 |2 8,00 0 0,00 0 0,00

8 Control 0 0,00 0 0,00 |6 24,00 15 60,00 4 16,00
Experiment | 13 52,00 10 40,00 |2 8,00 0 0,00 0 0,00

9 Control 0 0,00 0 0,00 |4 16,00 15 60,00 6 24,00
Experiment | 11 44,00 12 48,00 |2 8,00 0 0,00 0 0,00

10 Control 0 0,00 0 0,00 |7 28,00 14 56,00 4 16,00
Experiment | 7 28,00 13 52,00 |5 20,00 0 0,00 0 0,00

11 Control 0 0,00 0 0,00 |6 54,00 16 64,00 3 12,00
Experiment | 7 28,00 12 48,00 |6 54,00 0 0,00 0 0,00

12 Control 0 0,00 3 12,00 |8 32,00 12 48,00 2 8,00
Experiment | 9 36,00 8 32,00 |2 8,00 5 20,00 1 4,00

13 Control 9 36,00 16 64,00 |0 0,00 0 0,00 0 0,00
Experiment | 0 0,00 0 0,00 |4 16,00 12 48,00 9 36,00

14 Control 11 44,00 13 52,00 |1 4,00 0 0,00 0 0,00
Experiment | O 0,00 0 0,00 |2 12,00 14 56,00 8 32,00

15 Control 0 0,00 1 4,00 |0 0,00 16 64,00 8 32,00
Experiment | 9 36,00 7 28,00 |9 36,00 0 0,00 0 0,00
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Appendix 8.

Teachers’ Percentages and Frequencies of Teaching Idioms through Conceptual

Metaphor
Items Strongly Agree | Agree Neutral Disagree Strongly
Disagree

F % F % F % F % F %
1 1 7,1 3 21,4 4 28,6 5 35,7 1 7,1
2 0 0,00 1 7,1 9 64,3 4 28,6 0 0,00
3 0 0,00 1 7,1 6 429 7 50,0 0 0,00
4 1 7,1 8 57,1 3 214 2 14,3 0 0,00
5 2 14,3 3 21,4 2 14,3 7 50,0 0 0,00
6 0 0,00 3 21,4 4 28,6 5 35,7 2 14,3
7 0 0,00 2 14,3 4 28,6 6 429 2 14,3
8 0 0,00 1 7,1 3 214 6 42,9 4 28,6
9 0 0,00 3 21,4 2 14,3 4 28,6 5 35,7
10 0 0,00 3 21,4 4 28,6 5 35,7 2 14,3
11 3 21,4 2 14,3 4 28,6 4 28,6 1 7,1
12 0 0,00 0 0,00 4 28,6 7 50,0 3 21,4
13 0 0,00 0 0,00 4 28,6 6 429 4 28,6
14 0 0,00 0 0,00 3 214 7 50,0 4 28,6
15 0 0,00 2 14,3 2 14,3 5 35,7 3 21,4
16 1 7,1 7 50,0 1 7,1 4 28,6 1 7,1
17 1 7,1 6 42,9 3 214 4 28,6 0 0,00
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Appendix 9.

A Descriptive Statistics Finding of the Correct and Wrong Answers of Two Groups’

Pre-, Post- and Delayed Post-test

Descriptive Statistics

N

Statistic Statistic Statistic  Statistic Statistic

Range Minimum Maximum Mean

Std. Variance

Deviation

Statistic Statistic

Skewness

Kurtosis

Statistic  Std. Error Statistic Std. Error

Control
group Pretest
Control
group
Posttest
Control
group
Delayed
Posttest
Experimental
group Pretest
Experimental
group
Posttest
Experimental
group
Delayed
Posttest
Valid N
(listwise)

25

25

25

25

25

25

4

15

0

12

18

16

4

21

20

22

22

1,68

16,08

11,40

1,88

21,12

20,32

1,314 1,727

2,660 7,077

4,203 17,667

1,453 2,110

1,130 1,277

1,796 3,227

411

-,093

,452

,403

-1,195

-,665

,464 -,890

464 -918

464 - 728

464 -677

464 875

,464 -,530

,902

,902

,902

,902

,902

,902
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